MunucrepcTBo npocsenieHus Pecriy6nuku Kazaxcran
HammonanwsHas akagemust oopazoBanus um. bl. AnteiHcapuna

1921

ALTYNSARIN
AKADEMIASY

METOANYECKHMUE PEKOMEHJIALIMHU
IO PAZBUTHUIO U OHEHNUBAHUIO I'NBKUX HABBIKOB (SOFT
SKILLS) OBYUHAIOLIUXCH 5-9 KIACCOB

Acrana, 2024



PexomennoBano Hayuno-metoguueckum coBetom HanmonanpHOM akaaeMun
obpasoBanus uM. bl. AnteiHcapuna (mpotokon Ne 1 ot 10 urons 2024 rona).

MeToanyecKkue peKOMEHIANUM 10 PA3BUTHI0O U OLEHMBAHMIO THOKHX
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Metoauuecknue peKOMEHIAlMM MpeJHa3HAYEeHbl JUIs Pa3BUTHS M OLIEHWBAHUSA
ruOkux HaBbIKOB (soft skills) oOywaromuxcs 5-9 kiaccoB Ha ypoke aHTIIMKACKOTO
a3blka. llpuBeneHHbIE NpUMEpHbIE 3a/aHusl TPEACTABIECHBl B COOTBETCTBUU C
y4eOHBIMHU LEISIMU TUIIOBOM Y4EOHOU MPOrpamMMBl.

B MeTonnueckux peKoMeHAaIuAX 0 Pa3BUTHIO U OIICHUBAHUIO THOKHUX HaBBIKOB (soft
skills) oOyuaromuxcst 5-9 K1acCcoB COIEPAKUTCS aHATU3 3aPyOCIKHBIX U OTEUECTBEHHBIX
HCCIIEIOBAHUM U 0030p COBPEMEHHBIX MOJIXOJ0B K Pa3BUTHIO U OLIEHUBAHUIO THOKUX
HaBBIKOB oOyuwaromumxcs. B pabore paccMarpuBaeTcs KaAblii KOMIIOHEHT
OIlcHMBaHUIO THMOKUX HaBBIKOB (soft skills) — kpurudeckoe MblllieHHE, HABBIKU
KOMMYHHUKAIIMM ¥ SMOLIMOHAJIbHBIA HHTEJJIEKT KaK OCHOBHAs MX COCTaBJISIOIIAS.
Marepuanbl MOTYT OBITh TIOJIE3HBI NI PYKOBOAMTENEH OpraHu3aiiii OCHOBHOTO
cpenHero oOpa30oBaHUs, YYHUTEled Y4yeOHOro mpenMeTra «AHTIHHUCKUAN SI3BIKY,
METOJIMCTOB YIPABJICHUI U OTAEIIOB 00pa30BaHus, Y4eOHO-METOANUYECKUX IIEHTPOB.
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BBEAEHUE

Pa3BuTHe MATKWX HaBBIKOB, SBIISIOMIMXCS KIOYeBBIMU HaBbikamMu XXI| Beka,
MPEJCTABIACT COOOM MPUOPUTETHYIO 3ajlayy COBPEMEHHON 00pa3oBaTeIbHOM
CUCTEMBI, OCOOCHHO B KOHTEKCTE MPEIOJaBaHUS SI3BIKOBBIX NHUCIMIUIMH. B 3moxy
I00aMM3alil W YBEIUYHMBAIOIINXCS TPEeOOBAaHUH K KOHKYPEHTOCIIOCOOHOCTH,
oOy4eHHE aHTJIMICKOMY SI3BIKY JOJHKHO OBITh HAIPABJICHO HE TOJHKO HA PA3BUTHE
JUHTBUCTUYCCKUX KOMITETCHIIMM, HO M Ha (JOPMUPOBAHUE YHUBEPCATHHBIX HABBIKOB,
HEOOXOIUMBIX JIJISl INYHOCTHOTO U MPO(ECCUOHATLHOTO PAa3BUTHUS U OCBOCHUS HOBBIX
obOnacteil. B ycnoBusX TUHAMUYHBIX U3MEHEHUH M Bo3pacTarolieil moTpeOHOCTH Ha
pPBIHKE TpyJa CIEHUATUCTOB, BIAJACIONIMX AHTJIMHCKUM SI3bIKOM KaK CpEJICTBOM
MEXHAIMOHAIIBHOTO OOIIEHUS U HEOOXOJUMOCTH 0e30apbepHOro MmoTpedieHus
OOIIMPHON aHIOA3BIYHON MHGOpPMALMK, TaKue TMOKHE HAaBBIKU, KaK KPUTHUYECKOE
MBIIIIJICHUE,  YIpaBJICHUE 3HAHUSAMM, NPUHATHE pEUICHUN, KpPEeaTUBHOCTD,
KOMMYHUKAITUS U COTPYIHUYECTBO, CTAHOBATCA (QyHIAMEHTATBHBIMU JIJIST YCIICIITHOM
aganTanuy ¥ GyHKIHOHUpOoBaHUSA. KpoMe TOTO K MATKUM HaBBIKAM TaKKe OTHOCST
TaKWe HaBBIKH, KaK «HCITOJIb30BAaHWE WHTEPAKTUBHBIX CPEACTB (S3bIKAa, CHMBOJIOB
Y TCKCTOB, 3HAHUI W MH(POPMAIIUH, TEXHOJOTHHN), B3aMMOJICHCTBHE B T€TEPOICHHBIX
rpynmnax (HajaKHBaHUE B3aWMOOTHOIIEHWUW C APYTHMH, COTPYJAHHYECTBO, paboTa
B KOMaHJIe, PETYJIMpPOBaHWE KOH(JIMKTOB W MX pa3pelieHue), CaMOCTOSTEIbHAS
NEeSATETBHOCTD (ACHCTBUS Ha TIEPCIICKTUBY, (POPMUPOBAHKE U PEATH3aINs KU3HCHHBIX
IUTAHOB W JIMYHBIX  TPOEKTOB, 3alllUTa U OTCTaMBaHUE TIpaB, HWHTEPECOB,
YCTaHOBJICHHBIX NPEESIOB U moTpeOHOoCcTe#» [14].

OOyueHue THOKMM HaBBIKAM Ha YpOKax AaHTJIMMCKOTO S3bIKAa IO3BOJIAET
oOyyarorumcs 0ojiee akTUBHO B3aMMOJIEHCTBOBATH JAPYT C IPYTOM, YUUTHCS paboTaTh
B KOMaHJ€ ¥ pa3BUBaTh OMIIATHUIO, THOKOCTh M KpPEATUBHOCTh MBIIUICHUS,
OpraHW30BaHHOCTh U COLMAJIBHYIO OTBETCTBEHHOCTb. JTO, B CBOI Ouepe/b,
crocoOcTByeT Oosee riyO0OKOMY MOHMMAHUIO KYJBTYPHBIX M COLMAIbHBIX aCIIEKTOB
M3y4aeMoro s3bIka, 4YTO JelaeT oOydeHue Oosee MEeJOCTHBIM M 3HAUYUMBIM,
CTUMYJIMPYS BCECTOPOHHEE pa3BUTHE OOYYaromIerocsi W TOATOTaBiMBas €ro K
YCTEIIHOW aJanTalii B COBPEMEHHOM OOIIIECTBE.

OueHnBaHUEe THOKMX HABBIKOB TMPEACTABISET COOOW CJIOXKHYIO 3ajauy,
TPEOYIOIIYI0O HHTETPAlMKM Pa3JIMYHbIX METOJOB W TOAXO0J0B. B oTiauyme ot
TPaJMIIMOHHBIX 3HAHUH, KOTOPHIE MOXKHO TIPOBEPUTH C TIOMOIIBIO TECTOB U
KOHTPOJIHBIX PAa0O0T, THOKHE HAaBBIKM TPEOYIOT HAOJIONCHMS, aHAIN3a TOBEICHUS
oOy4Jaronmxcsi B pa3IUYHBIX CHUTYaIUAX, UCIOJIb30BAHUS MPOCKTOB M TPYMIIOBBIX
3amaHuil. Takoil TOAXOJ HE TOJIBKO TMO3BOJSET OOBEKTUBHO OLICHUTH YPOBEHb
pPa3BUTHS THOKMX HABBIKOB, HO U CTUMYJIHPYET OOYyYArOMIMXCS K MX MOCTOSHHOMY
COBEPIIICHCTBOBAHHUIO.

[lenpt0 1MaHHBIX METOAUYECKUX PEKOMEHAAIMN SBISETCS 0000IIeHHE W
pacnpocTpaHeHUE MHHOBAIIMOHHOTO MEJIarOrMYeCKOTO OTBITA Pa3BUTHUS U OIICHUBAHUS
TMOKHMX HAaBBIKOB OOydYaromuxcs 5-9 KIacCOB Ha ypOKaxX AaHTJMHCKOTO s3bIKa.
Pexomenmanuu HarpaBieHbl Ha CTUMYJHWPOBAaHUE TBOPYECKONM HMHUIIMATUBBI U
NOAJIEPXKKY  TPO(ECCHOHANBHOTO  Pa3BUTHS  yUMTENed  aHIJIMICKOro  sI3bIKa
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o0pa3oBaTeNbHbIX OpraHu3alfii, peaau3ylolux o0pa3oBaTeNbHbIE CTaHAApTHl. B
paboTe mpenocTaBiIeHbl 3aJJaHUsl K1 METO/bl U TpUEeMbl 00y4YeHHs ISl 3)PEKTUBHOTO
UX BBITIOJHEHHS, OKAa3bIBAIOIIUE BIUsAHUE Ha (opMUpoBaHUE (YHKIIMOHATHLHOU
IPAMOTHOCTH O0YyYarOIIHUXCS.

MeTroanueckoe pyKOBOJICTBO HALIEJIEHO HA PEANM3alUI0 CIEAYIOIINX 3a/1ay:

1. Meroanueckast noAIepKKa YUUTEIIEH

2. CtumynupoBaHue Npo(hecCHOHaIBLHOTO pOCTa

3. UccnenoBarenbeckas eI TEIbHOCTD

4. OOHOBINIEHUE YUeOHOTO Mpolecca

5. Koopaunanus ¢ oonoBinenasiM 'OCO

Takum oOpa3oM, JaHHbIE METOJAMYECKHE PEKOMEHIAIMU [0 Pa3BUTHIO H
OIICHHBAHUIO TMOKUX HABBIKOB OOYyYaromUXcs 5-9 KJIacCOB HAa ypoKax aHTIUHCKOTO
S3bIKa TOMOTYT TIeJaroramM aHIJIMMCKOrO s3bIKa MCIOJIb30BaTh pPa3HOOOpa3HbIE
METO/Ibl U MPUEMBI, HAPABJICHHbIE HA BCECTOPOHHEMY PAa3BUTHUIO OOYYaIOIIErocs U
TOTOBUT €r0 K YCHEIIHOM >KM3HU B COBPEMEHHOM OOIIECTBE W pean3aluio Leeu
I'OCO, ¢ yueTtoM noTpeOHOCTEN U BO3ZMOXKHOCTEH OOY4YarOIIMXCA U UX BO3PACTHBIX
O0COOEHHOCTEM, YTO O0ECHEYUT UM OINTUMAJIbHBIE YCIOBHUS AJI1 PAa3BUTHS HABBIKOB
KOMMYHUKAIlMM Ha AaHIJIUMHCKOM s3bIKE. B pexkoMeHJauusx MOKa3aHbl IyTH
peanuzauuy Heined ydyeOHOM MporpaMmbl IO AHTJUMHUCKOMY S3BIKY 4epes
pa3HooOpa3Hyl0 paldoTy, COJEpKAIIYI0 3aJaHusl Ha pa3BUTHE KPUTHUUYECKOTO
MBIIUIEHUS] ¥ SMOLMOHAJIBHOTO MHTEJUIEKTa, HABBIKOB aHAJIN3a U OLIEHKU IIUPOKOTO
CIIEKTpa MCTOYHUKOB M Pa3BUTHE KOMMYHHMKATHBHBIX HAaBBIKOB MYTEM CO3JIaHUS
CUTYAIIMH JIJIsl TPAKTUKU PEATHHOTO OOIICHHUS.



1. 3BAPYBEKHBIE U OTEYECTBEHHBIE MCCIEAOBAHUA 110
PA3BBUTHUIO n OINEHMBAHUAIO I'MBKUX HABBIKOB
OBYYAIOIIIUXCH.

Obwee nonsamue o mackux nHasvikax «Soft skills»

s ycnemHoro ¢GyHKIIMOHUPOBAHHUS B YCJIOBHSX TJI00aIpbHOTO MHpa |
MHTCHCUBHOW WH(pOpMaTh3anmuu BceXx cdep OOIMIECTBEHHOH ACSATEIbHOCTH
COBPEMEHHOMY YEJIOBEKY KpOME TBEPIbIX HABBIKOB W KOMITETEHIIMI HEOOXOIMMBI
msirkue HaBbiku (SOft SKills), koTopele crOCOOCTBYIOT OCBOSHHIO HOBBIX OOJIACTEH,
aJanTalud K HM3MEHSIONUMCS yCIOBUSIM U 3(G(EKTUBHOMY B3aWMOJCWUCTBUIO B
MYJIBTUKYJIBTYPHON cpefe. Msrkue HaBBbIKM BKIIOYAIOT B CceOs 3MOIMOHAIBHBIN
WHTEIJIEKT, YCTOWYMBOCTh, SMIIATHIO, KPEATUBHOCTh U KPUTUYECKOE MBIIIJICHHE,
SIBIISTIOIIMECS KJIFOUYEBBIMH KOMICTCHIUSAME JUIE (DOPMHUPOBAHHS TPOJAYKTUBHOU |
KBAIM(UUMPOBAHHOW paboyeil CUiibl, TOTOBOM K YJOBJIETBOPEHHUIO OYyIyIIMX
notpeOHocTel [6]. DTH HaBBIKM BKIIFOYAIOT B ¢e0sl CIOCOOHOCTh K HHHOBAIIHOHHOMY
MBIIIUICHUIO0, YMEHUE paboTaTth B KOMaHje, 3 (PEKTUBHOE YIIPaBICHUE BPEMEHEM U
pecypcamu, a TakKe pa3BUTHE JIMACPCKUX KauecTB. KpoMe TOoro, oHM momoraroT B
paspenieHnd KOHQUIMKTOB, YJIYYIIEHUH KOMMYHHKAIIMOHHBIX CIIOCOOHOCTEH W
(opMupoBaHuu Mpo(ecCHOHANBHBIX CETEH, YTO B COBOKYIHOCTH CIOCOOCTBYET
JMYHOCTHOMY pOCTY U TOBBIIIEHHIO KOHKYPEHTOCIIOCOOHOCTM Ha COBPEMEHHOM
pBIHKE Tpy/a.

TepMUH «MATKHE HAaBBIKW» — 3TO KaJlbka M3 aHIJIMHCKOTO si3bika — «SOft
skills», koTopsIii HCTIOIB30BAJICS B OU3HEC Cpefie sl 0003HAUCHHSI HABBIKOB Pa0OTHI
¢ moapMu. CeromHs 3TOT TEPMHH HCIOJB3YEeTCs] B MPOTHBOBEC TBEPIBIM HaBBIKaM
«hard skillsy u ompenensiercs, kak yMeHUE BBIXOJUTh W3 CIOXHBIX CHUTYAIUH,
COXPAHATH CIMOKOWCTBHE B YCIIOBHUSX HEOMPEICIEHHOCTH, TIPEOA0IeBaTh MPETPaabl
JUTS PEIICHUS KU3HEHHBIX 3a7a4d. TakuM 00pa3oM, MATKHE HABBIKU €IIle Ha3bIBAIOTCS
rHOKMMH ~ HABBIKAMHU, YHHUBEPCAJbHOW TPAMOTHOCTBIO, WJIM yHHBEpCaIbHOU
KOMIICTCHTHOCTBIO, @ TBEPJbIC HABBIKHW — MPEIMETHBIMA HAaBBIKAMH, TaK Kak
OPUMEHSIOTCS B ompeneraeHHon chepe (mpodeccuonanbsHoi B ToM uucie). Bompoc
Pa3BUTHSI YHUBEPCAIbHBIX KOMIIETEHIIMIA TECHO CBS3aH C KOMIUIEKCHBIM N3MEHEHHEM
HOJIX0Ja K OLIEHKE Yy4eOHBIX pe3yJbTaTOB LIKOJBHUKOB. KIIIOUEBBIM acrnekToM
SBIISICTCSI ~ COOTHOIIGHWE  YHHMBEPCAIBHBIX  KOMIETCHIMH C  MPEeIMETHBIMH
(IMCIMITMHAPHBIMH ) 3HAHUSAMH U HaBbIKaMu [31].

KauecTtBO ycBOeHHsT 3HAHUI TMpeTeprieBaeT 3HAUYUTEIbHBbIE W3MEHEHHUS:
MHTETpaIys OpUEHTAINH Ha IEHCTBUE U Pa3BUTHE MATKHX HaBBIKOB TpaHC(hopMupyeT
YCBOCHHBIC TPEJAMETHBIC 3HAHUS B WCTOYHUK CHJIBI, MPUMCHUMBIA B Pa3IMYHBIX
’KU3HCHHBIX U MPO(ECCUOHATBHBIX KOHTEKCTaX. MATKHE HaBBIKUA MPUIAIOT TBEPIBIM
HaBbIKAM HEOOXOJUMYI0 THOKOCTh, IIO3BOJISIIOIIYIO JIOCTUTaTh Iporpecca M
MOJJICPKUBATh HOBU3HY B YCIIOBHUSIX H3MEHSIOMIETOCS pabodero okpyxkeHus. OHU
TECHO CBSI3aHBI C IJIACTHYHBIMH, Pa3yMHBIMH W Pa3BUBAIOIIUMHU CIIOCOOHOCTSIMH,
c(OPMHUPOBAHHBIMHA B TMPEPPOHTATHHON KOpPE MO3ra W Pa3BUTHIMH YEJIOBEKOM 32
nociaegHue 50000 ner. B TO BpeMsi Kak CIOXHBIE HAaBBIKA OMNPEACISIOT
npo(ecCHOHANPHYI0 HIACHTHUYHOCTh YeJOBEeKa, OyIb TO HHXKEHEp, (UMK WId
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¢unocod, MITKHE HABBIKU JCHCTBYIOT B HAIlPABJICHUU, KOTOPOE BBIXOAWT 3a PaMKHU
KOHKPETHOU PO eCCHOHATILHON POJIM M KECTKHX TpeboBaHMii mpodeccun [13].

MsirKkue HaBBIKM UTPAIOT KIIIOUEBYIO POJIb B COBPEMEHHOMU MpodeccuoHanbHON
cpeze ¥ TMYHOCTHOM pa3BUTUH. OHH HE TOJBKO JOTIOIHSIOT TEXHUUECKUE HABBIKH, HO
U CHOCOOCTBYIOT CO3JAaHHIO OJArompusTHONH pabdoueil arMocqepsl, YIIydIICHUIO
KOMMYHUKAIIIH ¥ TIOBBIMIEHUIO YPPEKTUBHOCTH paboThl. Pa3BUTHE MATKUX HABHIKOB
CTaJI0 BAaXHBIM aCHEKTOM 00pa3oBaHUS H TPO(HECCHOHATBLHOTO O0yYeHHUS,
MOTYEPKUBAsT UX 3HAYUMOCTh B COBPEMEHHOM 00IIecTBe. TePMHUH «MSATKUE HABBIKID
(soft skills) BnepBbie mosiBuIics B ceperae XX Beka M IEPBOHAYATILHO HCIIOIB30BAJICS
IUIE  ONHUCAHWS HABBIKOB, KOTOpbIE HE CBSI3aHBl C TEXHUYECKUMH WU
npodeccuoHanbHbIMU 3HaHUSIMU. CO BpeMEHeM STOT TepMHUH CTajl OXBaThIBAaThb
MIMPOKHIA CIIEKTP MEXIIMYHOCTHBIX U JIMYHOCTHBIX KOMIETEHIIUH, HEOOXOAMMBIX ISt
YCIIEUTHOTO B3aUMOJICHCTBUS U pabOTHI B KOJUIEKTUBE. MIcTOpHs pa3BUTHS MTOKa3aHa B
CIICIYIOILIEH CXEME:!

1960-e roanl

* BoeHHblil KOHTEKCT. TepMHUH «MATKHE HaBBIKM» ObUI BIIEPBBIE HCIOJIB30BaH B
apmun  CIIIA g0 onmcaHusi HaBBIKOB, HEOOXOAMMBIX Uit 3(PQEeKTHBHOTO
JUIEPCTBA U YIPABICHHS, KOTOPbIE HE OTHOCHIIUCh K KOHKPETHBIM TEXHUYECKUM
3HaHUAM. OTO BKJIIOYAJIO TAaKHE AacCHeKThl, KaK KOMMYHHKAlMs, MOTUBAaLMi HU
yIIpaBJI€HHE [IEPCOHATIOM.

1970-e - 1980-e roani

» Pacimpenue B 6usHec-cpene. B 1972 r. B yueOubIx mocobusix apmuu CIIIA yxe
odurnmanbao wucnonsdyercss tepmuii SOft skills. Chopmynuposano ero HoBoe,
ompezencHne. «MSArKue HaBBIKM 3TO BaKHBIC HABBIKH, CBA3aHHBIC ¢ pabOTOM,
KOTOpPBIC HE CBSI3aHbI C B3aUMOJICHCTBUEM C MAlIMHAMH ¥ PUMEHEHHE KOTOPBIX B
paboTe JOBOJILHO IIUPOKO». B 3TOT mepuojy TEpMHH Hadal aKTUBHO
HCII0JIb30BaThCS B KOPIIOPATUBHOM cperie. BUu3HeCMEeHbI 1 MEHEKEPhI MOHSIIH, YTO
ycreX KOMIAHUN 3aBUCHT HE TOJIbKO OT TEXHHUYECKHX HABBIKOB COTPYIHUKOB, HO U
OT UX COCOOHOCTH 3P (PEKTUBHO B3aMMOCHCTBOBATH IPYT C APYTOM.

1990-e roamwl - HacTosILIEE BPEMSI

* AxazeMu4ecKoe TpHU3HAHWE W WHTErpanusi B 00pa30BaTeibHBIE IPOTPAMMBIL.
VHUBEpCUTETH W Jpyrue oOpa3oBaTelbHble YUPEKICHHUS Hadald BKJIHOYATh
pa3BUTHE MATKUX HAaBBIKOB B CBOM IIPOIPAMMBI, NpPU3HABas HMX BAXKHOCTb MJIA
BCECTOPOHHETO PA3BUTHS JIMYHOCTH M TPOPECCHOHAILHOTO yCIeXa.

Wctopust passutus aebunuimu «Soft skillsy B anrmosi3eranoit nmreparype
IpeJIcTaBjIeHa B caeayomiei Taomuue [7]:



Life skills (WHO,1993)
Transversal skills (ISFOL,1998)

Generic competences (Tuning project, 2000)

Key competencies for a successful life and a well-functioning society (OECD, 2003; 2012)

Key competences for lifelong learning (UE, 2006)

21st century skills (Ananiadou & Claro, 2009)

ATransferable skills (RPIC-ViP, 2011)

Ilpeonazaemvie pasnvle anenuiickue nazeanus 0nsi onpedenenus Soft Skills (Cinque, 2016).

Ananus I[C(bI/IHI/IHI/Iﬁ MMO3BOJICT BBIACIUTL HCCKOJIBKO XapPaKTCPUCTHK,

00BETMHSIOIINX TEPMUHBI MATKHAC HaBbIKU, ruOKkue HaBbikH, SOft skKills, cormanbro-
SMOIIMOHAIBHBIC HABBIKH, KITIOUEBbIC KOMITETEHIIUH, YHUBEPCATIbHBIC KOMITCTCHITUN H

T.JL.:

MSTKHE HABBIKH SBJISIOTCS BAXKHBIMU aCIEKTaMHU KakK MOJIy4YeHUs pabOThI, TaK U
JTOCTHXKCHUS ycliexa Ha pabodyeM MecTe;

MSITKHE HABBIKA BKHBI HE TOJBKO ISl PhIHKA TPY/Aa, HO W JJIS JOCTHXKCHUS
MOJTHOIIEHHOTO CYACThs B KU3HH YEJIOBEKA,

MSTKHE HaBBIKH HOCST MPEHUMYIIECTBEHHO KOTHUTHBHBINA XapaKTep M 3aBHCST
OT UCTOYHUKA KOAPPUITUEHTA UHTEIIIEKTA YeITOBEKa;

KJIacCU(pUKAIUSA U OICHKA MSTKHX HaBBIKOB — CJIOKHBIC IIPOLIECCHI, HE
OTHOCSIIUECS K TPAJAUIMOHHOMY TIOAXOY;

NPUMCHEHHE 3TUX HABBIKOB HE OrpaHWuYMBactcs mnpodeccueit. B oTmuune or
tBepabix HaBbikoB (hard skills), koropeie mnpeacraBisoT coboii rpymmy
HABBIKOB M CIIOCOOHOCTEH YeJIOBEKA, TTO3BOJISFOIINX BBITTOJIHATE ONPEICICHHBIN
TUN 33Ja4 WU JCHCTBUN, MATKUEC HABBIKM BKIIOYAIOT B ce0S B OCHOBHOM
HABBIKH MEXJIMYHOCTHOTO OOIIEHUS, KOTOPBIC MOYKHO TIPUMEHSITh B Pa3IMYHbBIX
00J1acTSX, 4TO JeaeT UX TpaHCBepcalbHbIMU [16].

CoBpemeHHas cuctemMa 00pa3zoBaHus PYHKIIMOHUPYET B YCIOBUSX II100aIbHOTO

MHpa, WHTEHCUBHOW HH(pOpMATU3aIMU BceX cdep OOIEeCTBEHHON eATeTbHOCTH.
[ToctunaycTpuanbHoe O00IIECTBO, YTBEpAMBIIEE IEHHOCTh HWHAWBHIYaTbHOCTH,
JMYHOCTHOTO Pa3BUTH U CAMOPa3BUTHUS, 00YCIOBUIO HEOOXOAMMOCTh Mepexoia K
HOBOI 00pa3oBaTeIbHOMN Mapagurme, COriacHO KOTOPOoi 00pazoBaHuE JOHKHO HOCUTh
TBOPUYECKUW, MHHOBAIMOHHBIN XapakTep, OOydYaroIlIMMCs CIEAyeT OBIaJeBaThb HE
CYMMOH 3HaHUH, a CIOCOOAMHU MBILIUICHUS, YMEHHEM CaMOCTOSITEIbHO J10OBIBATh
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3HaHWA WU HUCKATh CIIOCOOBI PEIICHHs HACYIIHBIX 3a]a4, pa3BUBAaThb TBOPUYECKHE
crnocooHocty. Ecau tonbko B 2020 rogy Ha MexayHapogHoM (opyme «bynyiee
pabouux MECT: TPYI0yCTPOMCTBO, HABBIKH U CTPATETHs pabOYEHi CHITBI 111 Y€ TBEPTOMN
MPOMBINIJICHHON PEBOMIONHUI» 00CyKaanuch Bompockl Mumyctpun 4.0, TO ceromns
yxe Uuayctpus 5.0 ctaBUT nepen oOLNIECTBOM HOBBIE BBI3OBBI, CPEAH KOTOPBIX —
YMEHHME DHKOJOTHYHO CYLIECTBOBAaTH B COBPEMEHHOM MHUPE M OTBETCTBEHHO U
DKOJIOTMYHO BHEIPATH YHUKAJIbHBIE IMPOAYKTBI M TEXHOJIOTMHW, HANPABJICHHBIE Ha
MHUHUMU3ALUI0 BPEJHOTO BO3JAECHUCTBUS, CHIYKEHHE OTXOJO0B U SKOHOMMIO PECYPCOB.
HeoOxoauMbpIMU  YCIOBUSIMM Pa3BUTHSL B TaKUX YCIOBUSIX ABIsETCA (POKyC Ha
YeJIOBEYECKOM OIBITE M €ro TBOPYECTBE, KOJUIa0Opalus YeloBeKa W MAIIUHbBI
(MCKYCTBEHHOTO HMHTEIJIEKTa B TOM 4YHCIIE), a TaKX€ paBHbIE BO3MOXHOCTU U
JOCTYMHOCTh TEXHOJOTUH. [l 3TOro HEoOXOAMMO TOTOBHUTH OOYYArOIIMXCS HE
TOJIBKO JIJIsl yCIIEIIHOTO OCYIIECTBIIEHUS Y4eOHOI, HO U B OyaymieM i 3 PeKTUBHOIM
npodeccuoHanbHONU nesTenbHOCTH. «llegaroruka noimkHa OpHUEHTUPOBAThCS HE Ha
BUCpAIIHUH, a Ha 3aBTPAIIHUN JeHb JIeTckoro pa3sutus» [9]. [Ipu stom ogHuM u3
KJIFOUEBBIX YCJIOBHM, OOECHEYMBAIOIIMX YCHEIIHOCTh Kak oOOy4eHHs, TaK H
ITPOIOJKEHNS KAPbEPHI B , CTAHOBATCS «MATKHE HABBIKMY, BBICTYNAIOIIAE CBOETO POJa
MOCTOM MEKJy IPEAMETHBIMU 3HAHUSAMHU U YMEHUEM NPUMEHATh UX HA IPAKTUKE B
MEXJIMYHOCTHOM U MPO(eCCUOHATBHOM KOHTEKCTE.

Knaccugpurxayus eubxux naswvikos u memoowl 0Jisi UX pa3eumuisl

B coBpeMeHHOM MUpe HETOCTATOUHO MPOCTO 00JIa1aTh 3HAHUSIMU, TaK KaK OHH
OBICTPO yCTapEBAIOT M MX BCETJIa MOKHO MOJTY4YUTh B 00HOBIIEHHOH popme. KimroueBoe
3HAUYEHHUE KPOME MPEIMETHBIX (MPOo(heCCUOHATBHBIX U MPAKTHYECKUX ) UMEIOT HaBBIKH,
KOTOpbIE MOTYT OBITh NMPUMEHUMBIMU B PA3IMYHBIX O0JACTSIX — YHUBEpPCAJIbHBIC
ruOkue HaBbIKU. OHU TPENICTABISIOT COO0M KPOCCHYHKITMOHATbHBIE KOMIIETCHIIUH,
BOCTpeOOBaHHbIE HE3ABUCHUMO OT KOHKPETHOU MPOPECCHOHAIBHON C(hEepHI.

Soft skills (copT ckumn3, MArkue HaBBIKM, TMOKHME HABBIKM) OXBaThIBAIOT
IITUPOKHH CIIEKTP YMEHUH, BKIIFOYAIOIINX B ce€0s OpraHU3aIMI0 KOMaHIHOW paboThI,
BEJICHUE TIEPETOBOPOB, YMEHHE JOTOBApPUBATHCA C KOJUIETaMH, KpPEaTUBHOCTb,
CIIOCOOHOCTh K OOYYCHHIO W ajanTallid K W3MEHEHUSM. OJTH HaBBIKM BCE daIe
paccMaTpUBAlOTCS Kak HaBbIKM 21 Beka, KPUTHYECKH BaXKHBIC IS OyAyIIETo,
MIOCKOJIBKY OHH OyayT BOCTpEOOBaHBI HE3aBHCHUMO OT SKOHOMHYECKHUX H3MCHCHUU
WM TEXHOJIOTHYECKUX CKaukoB. B Tabnuia HIKe, WIUTIOCTPUPYIONIEH KITIOYEBBIC
CJIOBA MO TeME MSTKUX HABBIKOB, HATJISTHO MPECTABICHBI CBS3H C IPYTUMH TEMaMH,
cpenu KOTOPhIX 00pa3oBaHue, KOJU1abopalys, HaBbIKH W SMOITUATBHBIA WHTEIUICKT.
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['nOkue HaBbiku, WK soft skills, mpeacTaBisitoT cOO0M TPy MEXIUYHOCTHBIX
M JIMYHOCTHBIX KOMIIETEHIMI, KOTOpble BAXHBI I YCHEIIHOW paboThl H
B3aMMOJICHCTBHS B Pa3iMUHBIX MPO(ECCHOHANBHBIX U JUYHBIX KOHTEKcTax. Humxe
MPEJICTaBJICH CIIMCOK OCHOBHBIX KommeTeHnui, Bxomsammx B SOft skills, mo Bernd
Schulz [30]:

» HaBblkn KOMMYyHHKaAIIUK * OTBETCTBEHHOCTb

* Kputnueckoe u CTpyKTypupOBaHHOE * DTHKET U XOpOILINE MaHEePbl
MBIILIJIEHUE * BexxnmuBocThb

* HaBbiku pemienus npodiem » Camoo1ieHKa

* KpeatuBnocts * OGIIUTENBEHOCTh

* BosmoskuocTs (capability) komanaHOM * UecTHOCTH/ OPSTOIHOCTH
paboThI * CouyBCTBHUE

* HaBbIKM BeJleHHsI IEPETOBOPOB * TpynoBas sTuka

» CamoynpaBiieHUE * YipaBjieHHEe IPOEKTOM

* TalilM-ME€HEIKMEHT * VrpasieHne Ou3HeCOM

* YpapneHue KOHPIUKTaMH

* KynbTypHas 0CBEJOMIIEHHOCTh

* O0ume 3HaHUs

['nOkuMe HaBBIKKM MOTYT OBITh IIPEICTABICHBI KaK TpU OJIOKA HABBIKOB:
— KomnereHTHOCTS O3HAHMSI (MBILLIIEHHS]) (MCIOIb30BAaHUE HABBIKOB MBIILIJIEHHS
IUIS PEILICHUS] MHTEIJIEKTYaJIbHBIX 3a7a4).



— KoMIeTeHTHOCTh B3aUMOICHUCTBUS C APYTUMHU JIFOIbMHU.
— KoMIeTeHTHOCTD B3auMOAEHCTBHS ¢ co00i# (ympaBieHue codoit) [31].

Amnanornuno Bernd Schulz paccmaTtpuBaeT Tpy OCHOBHBIE KaTE€rOpHU MSTKHX
HaBbIKOB [30]:

HaBbiku MEXKJINYHOCTHOTO | Bkmrowaror B cebs  cmocoOHOCTh 3 dexTuBHO

OOLIeHUSsI: KOMMYHUIIMPOBATH, CIIYIIATh U MOHUMATh JAPYTHX, PEeUIaTh
KOH(JIMKTHI U paboOTaTh B KOMAH/IE.

JINYHOCTHBIE KaYecTBAa: OXBaTBIBAIOT TAKHE aCIEKThI, KAK CAMOOIICHKA,

MOTHUBAIM, aAANTUBHOCTh, CIOCOOHOCTh K CaMOPa3BUTHIO
U YIIPABJICHHUIO BPEMEHEM.

JlonoJHuTeIbHbIE KomMmyHukanuoHnble HaBbIKH:CIIOCOOHOCTh SICHO H
HABBIKH/3HAHUA: 3 PEeKTUBHO NepeaaBaTh HHGOPMAIHIO, KaK B YCTHOM, TakK
U B IUCBMEHHOM (opme.

OMOIMOHAIBHBINA HHTEeIeKT: ClIOCOOHOCTh TOHUMATh U
YIPaBIATh CBOUMH 3MOLMSIMHU, a TAKXKe SMOLMSIMU JIPYTUX
JOJEH, 4TO CHoco0CTBYET P PeKTHBHOMY
B3aUMO/ICHCTBHIO U JILACPCTBY.

HaBbIkM KpPHUTHYECKOI0 MBbIILIEHUSI W pelleHus
npooJeM:YMeHNE aHalIM3UpOBaTh CUTYAIMI0, HAaXOIUTh
3 PEeKTUBHBIE pEIIeHUs] W NPUHUMATh OOOCHOBAHHBIC
peLeHMsL.

[To nanpaBnennoctu H. H.JloktaeBa BbIIENs€T MEXIMYHOCTHBIE «MATKUE
HaBBIKW», HEOOXOIUMBbIEC [JIi B3aUMOJICUCTBUS C JAPYTUMHU JIOJAbMHU (HABBIKU
COIIMAJIbHOTO  B3aUMOJACHCTBHS ~KOMMYHUKATHUBHbIE  HaBbIKM, OJMIATHA) U
BHYTPWJINYHOCTHBIE «MSATKHE HABBIKWY, UCTIOIb3YEMBbIE JJII MBIIUICHHUS U OOIIEHUS C
caMuM Cco0OM (HABBIKM MBICIUTEIBHOM JEATEILHOCTH, BBICIIETO TMOPSIKA,
CaMOKOHTPOJIb, TMO3UTHUBHAS SI-KOHIEMIMSA, OpUEHTAllMs Ha JIOCTH)KCHHE LIEIH).
MeXIMYHOCTHBIE U BHYTPHWIMYHOCTHBIE Msrkue HaBblku H. H. JlokraeBa paznesnser
Ha 7 BUJIOB, OTAEIIBHO BBIAEISAS,, KOMMYHUKATUBHBI HABBIKH, DMIIATHIO, U OPUEHTALINIO
Ha pocumkenue 1eneit [20]. Ona maet ciaeayoIy0 XapaKTepUCTHKY KaKIOMY BUIY
MSITKUX HaBBIKOB:

HAaBBIKH OnpeIeIeHUE

1. YMeHUs M HaBBIKM | pEIIEHHE HECTaHAAPTHBIX 3a7ad, KPUTUYECKOE MBIIUIEHUE U
MBICJIUTEIIBHON TBOPYECKOE MBIIUIEHUE, MPUHATHE pElIeHUuH, yMeHue paboTath ¢
NEeATEIbHOCTH uHbopManMel U3 pa3HbIX HCTOYHHKOB (TIOMCK, aHAIW3, CHHTE3),
BBICIIETO NOpsJIKa OLICHKY PA3JIMYHBIX BAPUAHTOB PEUICHUM U T. JT

2. HaBbIkM | B3aUMOOTHOIIEHUSS C  OPYTMMH  JIIOJBMH —  YBaXKCHHE K
COLIMAJIBHOTO OKpY’aroIluM, YMEHUE BbICTpauBaTh 3(pPeKTUBHOE B3aUMOIEHCTBHE
B3aUMOJCUCTBUSA C IPEACTABUTEIAMH JPYTUX KYIBTYp, COLMAJIBHO YMECTHOE

MOBE/ICHNE, HABbIKU U YMEHMsI, HEOOXOAUMBIE ISl YPEryJIupOoBaHuUs
KOH(UIMKTHBIX CUTYalluH, a TAK)KE YMEHHe padoTaTh B KOMaHIE.

3. KoMMyHHKaTUBHBIE | BKJIIOYaeT B ce0si BCE HABBIKM M YMEHHUS, OTHOCSIIM €csl K
HAaBBIKU CIOCOOHOCTH Y€JIOBEKA BbIpa)kKaThb CBOM MBICIM U IE€pelaBaTh CBOU
UICH W 3HAHUS, a TAKKE YMEHHE YOeXJaTh, BECTH INEPETOBOPHI M
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yMeHue ciaymatb. [Ipy 3TOM 1oJ KOMMYHMKAIIMEH TOHUMAETCS
ar000i ee BHI: BepOadbHAs KOMMYHUKAIWS, IOpa3yMEBaOIIas
BJIAJICHUE BCEMH BHJaMU NPSIMOM WM OINOCPEJOBAHHOW peyeBOM
JIEATEIIbHOCTH, OCHOBAaMHU KYJIbTYPbl YCTHOW M MUCBMEHHOM peud U
HaBBIKAMH JINCKYpca, U HeBepOaibHass KOMMYHHUKAIUS, B TOM YHCIIC
SI3BIK TEJIOIBHMIKCHHUI.

4. Dmnarus OMmatuss — CHOCOOHOCTh IIOHATH YYBCTBA JAPYrOro 4YejoBEKa,
B3[JSIHYTh HA CUTYallMI0 YYXXUMM IJla3aMHM, YTO IIOMOTaeT
YCTaHOBJICHHIO KOHTAKTa, OCYIIECTBIIEHUIO IIO3UTUBHOTO

COLMAJIBHOIO U MEKJIMYHOCTHOI'O B3aUMOJECHCTBUS.

5. Opuenrtanmst Ha | CIOCOOHOCTh CAMOCTOSITENIFHO (POPMYJIMPOBATH U CTaBUTH IIETTH —
JOCTHKEHHUE LeJIN OJlHa U3 OCHOBHBIX (DYHKIIMOHAJIBHBIX XapaKTEPUCTHK YEIIOBEUECKON
nestenbHOCTH. llenemonaranue u  1eneoOpa3oBaHUE — SBISIOTCS
cneuupuyeckumMu  GopMaMu  JEATEIBHOCTM M IPEAMETOM
MHOI'OYMCIIEHHBIX HcCcienoBaHui. llenenosaranue mnpencrasiser
co0Oli mpoLecc CO3/1aHusl CUCTEMBI Liesiel, COOTHECEHUS! UX MEXIY
co00ii ¥ BEIOOPA MTPENIOUTUTENbHbIX.

6.CaMOKOHTpOJIb CaMOKOHTpPOJIb — 3TO OAMH W3 BHYTPUIMYHOCTHBIX HABBIKOB,
(caMOoMeHeKMEHT) KOTOPBIH JIGKHUT B OCHOBE MHOTUX JIPYTUX HABBIKOB U YMEHUH, TAKUX
KaK CHOCOOHOCTh MNPUHMMATh pPEIIEHHs, YMEHHE YperyJinpoBaTh
KOH(IMKTBI, TpaMOTHAasi KOMMYHHKaus. K 3Tol ke rpymnmne Mo>XKHO
OTHECTH CTPECC-MEHEKMEHT, TaliM-MEHEPKMEHT, CaMOMOTHBAIHIO,
caMo00y4YeHHe, TTOCIE0BATENILHOCTh B JIOCTHIKCHUH IISITH U JP.

7. llo3utuBHas SI- | BkitoyaeT  KOMIUIEKC ~ HaBBIKOB M JIMYHOCTHBIX  KayecTs,
KOHIICTILIUS MO3BOJISIIOIIMX ~ aJCKBaTHO  OIGHMBAaTh  CBOM  IOTEHIHAJ,
BO3MOKHOCTH, CHJIbHBIE CTOPOHBI.

GARIKIMUKKU B cBoeli pabore mutupyer Goeran Nieragden, mpepasaras
CJICIYFOIIIME HABBIKH, KOTOPBIE Mopa3aestorcs Ha 4 rpymmsl [10]:
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7

* OTHOIIICHUS
* OCO3HaHHE
*pazpenieHne KOHMQINKTOB

* TOJICPAHTHOCTH K Pa3HOOOPa3Uio
*TOTOBHOCTh K KOMaH/IHO# paboTe
* OpHEHTANNS Ha coOeceTHIKa
* COTPYIHHYECTBO
* OTHKET

.

7

* perIeHne mpooIeM
* CHCTEMHOE MBIIIJICHUE
*[Tonck HencnpaBHOCTEH

\.

* HAaBBIKH \
ACJICTUPOBAHUS
* YMEHHE IIOHNMATh Ha
CIIyX
* HaBbIKHM MPE3CHTALlNU
Bsaumopgeiict
BME )
o\

Camoynpasne

OpraHusauusa
P 4 Hue

* CTpaTeruy KOMIEHCAIuU
* IPUHATUE PELIECHUI
*TOTOBHOCTB K O0Y9EHHIO
* CaMOOILIeHKa

* CaMOJUCIIUIUINHA

* caMopeKIaMa

* CTPECCOYCTOMYUBOCTD

y,

J

(Source: Goeran Nieragden, ‘The Soft Skills of Business English’, Article 28, September 2000)

A.E.A6umeBa u E.M.Epanuna mnpemnmararoT CISAyIONIYIO KIacCH(PUKAINIO

MSITKHX HaBBIKOB [3]:

ATpuOyT MATKHX HAaBBIKOB

Omnucanue

Kommynukanus CriocoOHOCTE TOBOPUTH, BBICTYIIATh C PEUBIO, MUCATh U MPECTABIIATH
WHPOPMAILINIO, CITYIIATb.

BexnuBocTh [ToBeneHne mim MaHepsbl, BKITIOYAst IEIIOBOM ATHKET, MaHEpPy OOIIEHMs
(OBITH BEKJIMBBIM).

I'ubkocTh CriocoOHOCTB K afanTainun K U3MEHEHHSIM, JKeJlaHHe U3MEHSIThCS,

CIOCOOHOCTh K 00YYCHHIO, aallTHBHOCTh K HOBOMY.

[IpuBep>keHHOCTH TPUHLIUIIAM

YeCTHBI, ’TUYHBIN, C BBICOKUMUA MOPAJIbHBIMU CTaHIapTaMU, UMEET U
cleyeT LIEHHOCTSM, CTapaeTcs 1eJaTh BCE NPaBUIIBHO.

MexInYHOCTHBLIE HABEIKU

[pusATHBIH, ¢ XOPOIIMM YyBCTBOM IOMOpa, APYKEIMOOHBII, 3a00TIMBbIH,
SMITATUYHBIN, C BBICOKOW CAMOKOHTPOJIEM, TEPIIUMBINA U TEPIIEINBBIN,
OOIIMTENBHBIN U T.1.

Ilo3utuBHOE OTHOIICHHE

MoTHuBHPYOIINH, ONTUMUCTHYHBIH, YBEPEHHBIH B CBOUX CITOCOOHOCTSX,
CTPACTHBIN, 000PSIONINH, HACTAKAAFOIINNCS JKU3HBIO.

[Ipodeccnonanshoe JlenoBoii, cienyeT npecc-Koay, BHEIIHEMY BUY, CIAEP/KaHHBIM.
OTHOIIIEHHE
OTBETCTBEHHOCTD OTBETCTBEHHBIN, HAJEKHBIH, BHITOIHICT PadOTY, HAXOTUHMBHIH,

CaMOIMCIUIIIMHAPOBAHHBIN, CTPEMUTCS K yCIeXy, J0OPOCOBECTHBIMH,
00J1aIaI0THIA 3/IPaBbIM CMBICJIOM.

HaBriku pa6OTI>I B KOMaHAEC

CotpyaHuvaert, JaguT ¢ IpyTUMH, IPUBJIEKaTeIbHBIHN, 300 TINBBIH,
MOAJIEPAKUBAIOLLIU.

PaGouyas >trka

TpynomoOuBEIiA, TOTOBBIN paboTaTh, JTOSUIBHBINA, HHUIIUATHBHBIMH,
CaMOMOTHBHUPOBAHHBIN, MyHKTYaJIbHBIN, C XOPOLIEH NOCEUIAeMOCThIO.

MOTI/IBaI_II/IOHHLIC HaBBIKH

YBepeHHOCTb, IPUBEPKEHHOCTD, TEPIIEHUE, PEIIUTETLHOCTD U
L1€JICY CTPEMIIEHHOCTb.

I/IHTCpaKTI/IBHLIe HAaBBIKH

OMmatusi, 00assHHe, HACTOMYHUBOCTD, CIIOKOHCTBHE U CAMOKOHTPOJIb,
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| | BexITHBOCTS.
Kostikova et al wccinenoBanu 8 BHIOB MSTKHX HABBIKOB M JAJId HECKOJBKO
pEKOMEH 1Al o ux pas3putuio [19]:

HaBBIKH oInpeseseHe
Kpurnaeckoe Heobxomumo ymMeTh 3a1aBaTh BOIIPOCHL, OTAENATh UCTHHY OT JIKH, (PUIBTPOBATH,
MBIIIJICHAE aHAM3UPOBATh WHGOPMAIMIO W AENaTh COOCTBEHHBIE BBIBOZBI, TaK KaK HAaIIH

JICHCTBMSI BO MHOTOM 3aBUCAT OT TojydyaeMod uHGpopMmaru. HaBbiku
KPUTHYECKOTO MBIIIJICHUSI TTOMOTAIOT YEJOBEKY HE TOJBKO BBISBISTH BAXKHYIO
nH)OPMAITUIO U TPE3BBIC WICH, HO M 3(PGEKTHBHO permarh mpooieMbl. s
pa3BUTHUSl 3TOTO HABbIKAa HEOOXOJUM CICIYIOIIUNA HAa0Op KIIFOUEBBIX KAdeCTB:
CIOCOOHOCTh HAONIOATh, PA3MBIILIATh, WHTEPIPETUPOBATh, AHAIM3UPOBATH,
JIeNaTh BBIBOJBI, 1aBaTh OLIEHKH M MPUHUMATH PEIICHISL.

KpeatuBnocts KpeaTuBHOCTB TOKHA CTAaTh YEPTON HE TOJBKO JIFOJEH TBOPUECKUX MPOQeccui,
MOCKOJIBKY CITOCOOHOCTh MBICIUTh HECTaHAAPTHO, MPEICTABNIATh pPa3INYHBIC
pellIeHus, BIOXHOBIATHCS HOBBIMH TPOCKTaMH, HE OOSTHCS IKCICPUMEHTOB,
WCTIOTB30BaTh MHHOBAIIUH SIBIISIETCS KIFOYOM K HAXOXKICHUIO OBICTPBIX M TOYHBIX
peuieHudt B apyrux npodeccusx. KadecTBa, COCTaBIAIONIME KPEaTUBHOCTS:
CHOCOOHOCTh YeTKO (OPMYITUPOBATh 33Ja4H, CMOTPETh Ha Mpo0iIeMy ¢ ApPYyroi
CTOPOHBI, PaCcIIAPATHh B3IIISA, pa3pylias MEHTaIbHbIE OJIOKUPOBKH, a TaKXKe
YCKOPATH MPOIIeCcC TTONCKA PEIISHUH W YBEJIMINBATh UX KOJIMYECTBO.
Ypasienue st addexTrBHOM pabOTHI B Tape WM KOMaH Ie HEOOXOIUMBI HE TOJLKO HaBBIKU
KOMaHJI0M YCIIEITHOTO B3aMMOJICUCTBUS C JIOJbMH, HO M KOMIICTEHTHOE YIIPaBJICHUE
KOMaH/IOH, TO €CTh yMeHHe (OpPMHpPOBATh KOMAaHIYy, KoTopas OyneT
LEeJIeyCTPEMIICHHON W OTBETCTBEHHOM 3a JAOCTIKEHUE OOMIMX pe3ynbTaToB. s
MPUOOPETEHMSI HABBIKOB YIPABJICHUS KOMaHI0H YeJIOBEKY CJIeIyeT pa3BUBAaTh JBa
TUTIA YMEHHHA. DTO JTUIEPCKUE HABBIKU, TAKHUE KaK CAaMOOPTaHH3aIHsl, THOKOCTb,
HABBIKU YIIPABIEHUS MMPOEKTaMH, KyJIbTYPHBIH HHTEIUIEKT, BHUIMAHUE K JIFOJISIM,
JIOBEpHE U COTPYIHUYECTBO C KOMAHIOW, CAMOOTBEPKEHHOCTh, OT3LIBYMBOCTD,
TEpIIeHNe, TaKT, MOJUIMHHOCTD, IIEAPOCTh; W HABBIKA YIPABICHUS BPEMEHEM,
JIPYTHMH CIIOBaMH, OIIYIIIEHHE BPEMEHHU, KOTOPOE TT03BOJISIET YEJI0BEKY CTaBUTh
e ¥ TPUOPHUTETHI, HAYMHATH MPOEKTHI BOBPEMS, OCYIIECTBIIATH PasyMHOE
IJIaHUPOBAaHUE, MPUHUMATh OTBETCTBEHHBIE DEIICHHUS, COCPEAOTAYMBATHCS HA
BXHOM JIeJie, CBOEBPEMEHHO pacClpeneNaTh 3afadd M CHPaBISATHCS CO
CTPECCOBBIMHU CHUTYAITHSIMHU.

OMOLIMOHAIBHBINI Pa3BuThIii 3MOIMOHAIBHBI MHTE/UICKT JEjaeT 4YeJIOBeKa O00Jiee YCIEIIHbIM
UHTEJJICKT (Foynman, 2018). KimroueBble kadecTBa YMOIIMOHATIHLHOTO MHTEIUIEKTA BKITIOYAOT
CIOCOOHOCTh YENIOBEKa PAaclio3HaBaTh SMOIMHA W HAMEpPEHHs IPYTHX JIIOIEH,
MOHUMATh WX MOTHBAI[MI0 W JKEJIaHWs, a TaKKe CIIOCOOHOCTh MOHUMATh U
KOHTPOJIMPOBAaTh  CBOM  COOCTBEHHbIE  SMoImu. KiloueBble  KaudecTBa
SMOIMOHAILHOTO WHTEIICKTa BKJIFOYAIOT CIIOCOOHOCTH YEJIOBEKa Paclio3HABaTh
SMOITMU U HAaMEPEHUS APYTHX JIOJeH, TOHNMATh MX MOTHBAIIAIO M JKEJIaHUA, a
TaK)KE CIIOCOOHOCTh IOHUMATh U KOHTPOJUPOBATh CBOM COOCTBEHHBIC IMOIIMH.

Bzaumoneiicteue ¢ | B3aumoneticTBue MKy JFOJABMH ITOMOTAET YEJIOBEKY OBICTPO HAXOJHUTH OOIIIHIA
JIFOIbMU SI3BIK JIJIs1 HaYaJla HOBOTO TIPOEKTA WITK pa3peieHust KOHPIUKTa. Pa3BUTHIN HaBBIK
B3aUMOJICHCTBUS TAK)KE CIIOCOOCTBYET OBICTPOM ajianTaiui B HOBOM KOJIJICKTHBE.
OHO BKJIIOYAET CIIOCOOHOCTH BECTH JHAJIOT, TO €CTh CIBIIATH, CIyIIaTh M
COorJiamaThCs, a TaK)Ke HECTH OTBETCTBEHHOCTH 3a O0IIIee JIEJI0 U €ro pe3yJibTarT.
KJHOT-ICBI)IMI/I Ka4€CTBAMH ABJIAIOTCA KOMMYHI/IKaTI/IBHBIe HAaBBIKU: yMeHI/Ie SACHO
BbIpaXXaTh JIMYHBIE MBICIH, YBEPEHHOCTh B ce0e, yBakKeHHE K COOECeIHHKY,
JIPYyKeIo0ue, MCKPEHHOCTh M KOHCTPYKTHBHOCTh B OTHOIICHUSIX, a TaKkKe
JUYHBIE KauyecTBa, TaKWe KaK TO3UTUBHOCTh, TEPIUMOCTh, TEPICHHUE,
JIUIUIOMATHYHOCTh, 9YBCTBO IOMOPA, COCTPajaHie, TOTOBHOCTh IOMOYb U JPYTHE.

YHpaBHeHI/Ie Kak YTBEPXKAAOT IICUXOJOTH, JIA YC€IOBEKa €CTCCTBECHHO HE COIJIallaTbCA, U
KOH(I)J'II/IKTaMI/I OYCHb BAKHO IMPABUJILHO BBIPAKaTh CBOU pPA3HOIJIACHA M NOAXOAUTH K 3TOMY
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BOIPOCY KOpPpeKTHO. Yerkas, SMIAaTU4HAs M TepleiauBas KOMMYHUKAIMS
OPUBOIUT K HEOOXONUMBIM pe3ysbTaraM U MHOJAEPKUBAECT JIMYHBIE U
npodeccuoHaNbHbIE OTHOIIEHHUS KPENKUMHU. Ba)KHO yMETh YIIpaBIsaTh IMOLUAMHU
Y COCTOSIHUSIMU B KOH(IJIMKTHBIX CUTYalHsIX: TIOHUMATh UCIIBITHIBAEMBIE SMOLIMU
U IPaBUIBHO pEarupoBaTh Ha HUX. B KOH(IMKTE Ba’KHO NPHUAEPKHUBATHCS
ACCEpPTUBHOIO IOBEAEHUs, TO €CTh IOBEIEHMs, KOTOPOE IOMOIaeT YBEPEHHO
3alIUIIATh CBOU MHTEPECHI.

I'nGxoe coznanue OTOT HaBBIK [IOMOTAaeT YeNOBEKYy JIETKO aJanTHpoBaTbcs K  HOBBIM
0o0CTOsATENBCTBAM M HE TEpATbCA IMEpeA JHMLIOM HEONPENEeNCHHOCTH WU
M3MEHSIoIMXcs ycaoBuil. Jltogu ¢ rubkumM co3HanueM OO0JbIIE OPUEHTUPOBAHEI
Ha JUYHOCTHBIA pocT. BmecTo TOro 4to0bI 0OSTHCA COBEpIIATH OMIMOKH, OHU
pasBuBaroTcsi. OHM NPUIAralT yCWINS, y4yaTrcs WU INPEONOJICBAIOT TPYIHOCTH.
[losToMy TrHOKOCTH CO3HAHMS SBJSIETCS MPOLYKTUBHBIM M IIOJIC3HBIM JIMYHBIM
kadecTBOM. KiroueBbIMU KadecTBaMH SIBIISIIOTCS: CIOCOOHOCTD aJanTHPOBATHCS U
UCIIOJIb30BaTh CBOM TBOPYECKUE CHOCOOHOCTH MJsl BBIXOAA M3 CIOXHBIX
CUTYyalui, ClIOCOOHOCTh BEIXOAMTH 33 PAMKH 11a0JI0HOB MBILIJICHUS 1 [TOBEJCHNS,
MBICIIUTh HECTAaHJAPTHO, TO €CTh CIIOCOOHOCTH OTKA3bIBATHCS OT CBOMX CTaphIX
B3[JIs110B M IPUHUMATh HOBBIE, TPABHJIbHBIE, BBITOHBIE M AKTYaJIbHbIE B3IJISIbL.
CrpeccoycroiiunBocTh | UenoBeK B COCTOSIHMM CTpecca MOXET CTpajaTb OT YXYIIICHUs NaMsiTH H
KOHLIEHTPAlMM, 4YYBCTBOBAaTb YCTAJIOCTh, CTAHOBUTHCS HEYBEPCHHBIM U
HEIOBEpUMBHIM. Bce BhINIENIEpEYHCICEHHOE HE CIIOCOOCTBYET KaueCTBEHHOMY
BBINIOJIHEHHUIO NPO(decCHOHANbHBIX 3afad. [loaTomMy KpaiiHe BakKHO pPa3BHUBATh
YCTOMYMBOCTH K CTPECCY, TO €CTh CHOCOOHOCTH CIIOKOWHO pearupoBaTh Ha
KOH(JIUKTHBIC WM HEOJHO3HAYHBIE CUTYAIMH, MPEOJIOJIeBaTh SYMOIUOHATBHBIHN
(bakTop U IeHCTBOBATH JIOTHYHO.

Jlns pasButusi kputmdeckoro MbinuieHus Kostikova et al pekomenmyrot
3aJlaBaTh BOIPOCHI 1O MOBOJY M3BECTHBIX COOBITHI, MPOUYUTAHHOIO MaTepHaa WM
001Ien3BeCTHBIX (PaKTOB. ITY UJICI0 MOXKHO JIETKO TpaHCHOPMHUPOBATH B KOMAHIHYIO
urpy «Who will ask more questionsy, ucrosb3yst yueOHbIH MaTepuanl U MPaKTHKYS
AQHTTUICKUHN SI3BIK JUTSI PACIIMPEHHS CIIOBAPHOTO 3araca Wil W3Y4YeHHs] TPaMMaTHKU.
Hns  ¢dopMupoBaHMs  KOTHHUTHBHBIX  HABBIKOB ~ PEKOMEHAYIOTCS  METOJBI
AHATUTUYECKOTO M KPUTUYECKOTO YHEHUS, aHaU3 JICKCUKU, TOHUMaHUe BHYTpEHEH
CTPYKTYpBI TEKCTA, ITIOCTPOSHUE MEHTAIILHBIX KapT, aHAIN3 MPOOJIEMATHKH TEKCTOBOTO
Marepuana. HaBblku KpuTHUECKOTO MbIIIIEHUSs HarnOonee 3P (HeKTUBHO (hOPMUPYIOTCS
B MPOIIECCE UCTIOIb30BAaHUS AKTUBHBIX, PUEHTUPOBAHHBIX Ha 00Yy4arOIIEerocs METOIUK
oOyueHus, TakuxXx Kak Kkeic-texnomorun (Case-Study). Case-Study mo3Bossier
OPUMEHATh 3HAHUS, MOJyYEHHBbIE NPU H3YyUYEHUHU MPEIMETOB, a TAK)KE YUUTHIBATH
MHTEpPEChl 00y4aronmxcsi Mpu 00y4eHHUH WHOCTpAHHOMY si3bIKy. [IpumeHeHue keiic-
TEXHOJIOTHH MPeI0oCTaBIAeT 00y4arOMMUMCs BO3MOKHOCTh MPOUTH MPAKTHUYECKH BCE
sTanbl (POPMHUPOBAHUS MBICIMTEIbHBIX HaBBIKOBIO. lccrienoBarenu mnpennaraior
00CyX/IeHHE€ KOHKPETHBIX COOBITUN B UTPOBON (opme, rae oOydarouecss MOryT
BBICTYIATh B posii HaOmromarenei («l noticed..., if | were him, I...») u yuacTHukoB-
aKTepoB, Tpe/yIaras CBOM OKOHYATEIbHBIE BEPCUU COOBITHIA.

Pa3BuTHe KpeaTHBHOCTH MOXET OCYHIECTBIIATHCSA Yepe3 NMPUMEHEHHE METO/a
MO3rOBOTO IITYypMa, KOI/a OOydyaroluecs MOTYT MoJo0paTh Kak MOKHO OoJibllie
BO3MOJKHBIX PEIICHHI K MPEI0KEHHBIM KeiicaM, BKITIoUas Taxke HepeabHbIe, a 3aTeM
BBIOMPAIOT JIyYIlUE U3 BhICKa3aHHBIX ujaed. Eme oqaum pexomenayembiM Kostikova
et al meTomom Obuta TexHuka «Make the known thing or idea strange and the strange
knowny» (CnenaTe u3BeCTHOE HEOOBIYHBIM M HEOOBIYHOE H3BECTHBIM), KOTOPBIA
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IPEICTaBlIsAeT COOOW METOM, HCIONb3YEMbIM [JIsi CTUMYJUPOBAHUS KPEATUBHOIO
MBIIIJICHUST ¥ TIOBBIIICHHUS] OCO3HAHUSI 3HAKOMBIX OOBEKTOB WM HJIEH uepe3 HX
nmpeoOpa3oBaHWe B HEUTO HOBOE W HEOOBYHOE. B o0Opa3zoBaTenbHBIX KOHTEKCTaX
JAHHAs! TEXHUKA MOXKET OBITh UCIIOJIb30BaHA JIJISl pa3BUTHSA KPEATUBHOIO MBILIJIEHUS U
TMOKOCTH CO3HaHMs y oOydarommxcs. Mcnosib3oBaHue TEXHUKA «MEHTAJIBHBIX KapT»
U IpyTUE UTPOBBIX aKTUBHOCTEH, TaKUX Kak, Hanpumep, «\What can be put in a three-
liter jar» nmm «20 uses of a thing» cocoOcTBYeT pa3BUTHIO KPEATUBHOTO MBIILICHUSI.

KoMaH1HbIE UTpBI, KaK TPAJIULIMOHHBIE, TAK U C UCIIOJIb30BAHUEM COBPEMEHHBIX
(B ToM uucne 1UUGPOBBIX) TEXHOJIOTUH, CHOCOOCTBYIOT PAa3BUTHIO HAaBBIKOB
ynpaBieHuss KomaHJoil. Kak MoKa3bIBa€T ONBIT, HABBIKM YINPABICHUS BPEMEHEM
Jydlle pa3BUBAIOTCS Yepe3 Urpbl udpoBoro hopmarta, TOr1a Kak JUIEPCKUE HaBBIKH
OTTAYMBAIOTCS 4Yepe3 KOMAaHJHbIE UIpbl. BaxHO, 4TOOBI KaKIbpl 0Oydarommiics
nomnpo6oBall cedst Kak B pOJIH JIUepa KOMaH/IbI, TaK U B POJIM YieHa KOMaH/Ibl, YTOOBI
MOYYBCTBOBATh Pa3HUILy U OTBETCTBEHHOCTh B CIIy4a€ BBIMIPHIIIA WJIA MPOUTPHIIIA
KOMaH/IbI.

Ha ypokax aHrIMiiCKOro s3bIKa B XOJ€ OOCYXIEHUW U pOJIEBBIX HIP
PEKOMEHyEeTCsl MCOIb30BATh OTKPBITHIE BOIPOCHI, CTUMYIUPYIOLINE KOTHUTHUBHBIM
nporecc: «What would you do?»; «How can you solve this problem?», «And what
happened next?», «What do you think about it?», «Why do you think so?». Uto0sI
MPEAOTBPATUTh KOH(IMKTHBIE CUTYallMM C OJIHOKJIACCHUKaMH BO BpEMs YPOKOB,
oOyJarommMcs TpeyIaraeTcsl HCIob30BaTh cienyromue (passl, kak: «| completely
(absolutely, totally) agree with you», «Well, | agree with you on the whole, but...»,
«I'm afraid | don't see it this way», «Sorry for the interruption, but...». B xome
o0CyX/IeHHI HEOOXOIUMO aKIICHTUPOBATh BHUMAHHUE OOYYAIOMIMXCS Ha HEKOTOPBIX
TEXHUKaX aKTUBHOTO CJIYIIAHUS W MPEIOKUTh UM TaKHE MPUEMBI, KaK IMOCTaHOBKA
nay3bl, yTOUHEeHue, nepedpasupoBanue, moBTopeHue u apyrue [19].

Pa3BuTHio THOKOCTH MBIIUIEHUSI CIIOCOOCTBYET CO3/aHHUE MPOEKTOB Jis
JOCTH)KEHUSI KOHKPETHOM 11€J11, TO €CTh UCIOJIb30BaHue Ha ypokax PBL. Ha 3anstusix
AHTJIMKACKOTO SI3bIKa OOYYaroIMMCS MOXHO MPEUIOKUTh pa3padboTarh MPOEKTHl HA
pa3MyHbIe TEMbl TUIOBOW yueOHOW mporpammbl. Hampumep, MOXHO MPEIJIOKUTH
takre TeMbl, kak. «How to find a good job», «How to earn more moneyy», «How to
make learning a new foreign language easier» u apyrue.

Hpyrue meTosibl U 00pa3oBaTelibHbIE MOJXO/Ibl, CIIOCOOCTBYIOIINE PA3BUTHIO
MSTKUX HaBBIKOB MTOKa3aHbl B CIEAYIONIEH cxeMme:
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*00y4JaroIuecs padoTarT B HEOOJBIIKMX IPyIIax Hajl
3aJJaHHBIM TIPOCKTOM WU TPOOIEMON O/
PYKOBOJICTBOM HaCTaBHUKA, KOTOPBIl KOHTPOJIHPYET

TPYIIIIBL.

KoomnepaTueHoe 00yueHMe

T006IeMHOC/ IDOCKTHOE *YY9ACTHUKHU paOOTAIOT B HEOOIBIINX IPYIIaX JJIs
P B r— (FF)’BL) peteHus mpoOJIeMbl U HaXOIATCS MOJT PYKOBOACTBOM

HacTaBHUKa-(hacHIIUTaTopa.

*IIpoIecc, KOTOPBIH CIOCOOCTBYET U YIIyUIIaeT

00ydeHue rPyII JItoJIeH, COOUPAFOIIUXCS BMECTE JIIS
AKTHBHOE 00yUeHHE pEIIeHus peaTbHbBIX 3371a9 U OJHOBPEMEHHO
00yJaromuxcs Ha OCHOBE OIBITa Yepe3 pedIekcuto u
JIEHCTBHE.

*IIPOIIECC M3BJICUCHHUS CMBICTIA U3 CAMOTO OIBITA.
OOyuaronmics JoKeH YMETh pedIeKCupoBaTh Hall
OIBITOM, 00JIAJIaTh W UCIIOJIb30BATh AHATTUTUICCKUE
HaBBIKU JIJIS1 KOHIIETITYaIM3alliH OTIbITA.

OmneiTHOE 00y4CHUE

*IBa 00yYarONIUXCs GOPMUPYIOT YICOHOE
BzanMHoe o0y4eHue MapTHEPCTBO, CTPEMSICh IOMOYb IPYT JAPYTY TOCTHYb
oTpeAcIeHHON YISOHOM eH

*00YJarOIIUECs JTOJDKHBI BHIIOIHATH KOHKPETHEIC
3aJlaHus, KOTOPBIE YITyUINAIOT HX PEQIICKCHIO U
METAKOTHUIIAIO OTHOCUTEIHLHO BBIIOJIHEHHBIX
JIEUCTBHH.

KpI/ITI/I‘-IeCKOG OCMBICJICHHUEC

*3aKJIF0YAETCsI B OMOIIHM 00YYarOIIUMCS aKTHBHO

WCKaTh JIMYHOE U COIHMATbHOE 3HAYEHUE BCETO, UTO
AKTHBHBIH ITOUCK CMBICTIA OHU JIEJAI0T, CBOMX 3aHATHH U OMBITA, YTOOBI
MPEOJI0JIEBATh TPYAHOCTH, BOSHUKAIOIINE BO BPEMSI
y4€OBI.

UccnenoBanusi, mnpenjararomnme  kiacCUpuKaMK  THOKUX  HABBIKOB,
JTEMOHCTPUPYIOT, YTO B OBICTPOMEHSIOIIEMCSI MUPE, T/I€ MPEeIMETHbIC/ TEXHUUECKHE
3HaHUS OBICTPO YCTapeBarOT, BCJICACTBHE YEro BO3pOcCia HEOOXOIUMOCTH OBICTPO
aJanTUPOBATBCS W TepeoOyuarbCsi, pa3BUTHE THOKUX HABBIKOB MPUOOpETaET
KPUTUYECKYI0 Ba)KHOCTh. MSTKHE HAaBBIKM, WM YHHUBEpPCAIbHbIE THMOKHE HAaBBIKH,
MPEJCTaBIAIOT CO00M KpOCCYHKIIMOHATBHBIE KOMIETEHIIUU, BOCTPEOOBAHHBIC
HE3aBHCUMO OT KOHKpPETHOM npodeccuoHalibHOM cepbl. OHM 0XBATHIBAIOT IIUPOKUMA
CHEKTp YMEHHUMH, BKJIIOYAIOIIMX OpPraHU3AlMI KOMaHAHOMW paldoThl, BEACHHE
MEPErOBOPOB, YMEHHE JAOTOBAPUBATHCA M A(D(PEKTUBHO CTPOUTH B3aMMOOTHOIICHHUS,
KpEaTUBHOCTb, CIOCOOHOCTH K OOYYCHHIO U aIaNTallMK K N3MEHECHHSIM U T.I.

OCHOBHBIC KATETOPUH MSTKUX HABBIKOB BKIIFOUAOT:
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1. HaBweiku MexauyHocTHOro oOmieHus: CrnocoOHOCTh 3P HEKTUBHO
KOMMYHHIIUPOBATh, CAYIIaTh U IOHUMATh JPYTHUX, peliaTh KOHPIUKTH U paboTaTh B
KOMaH7Ie.

2. JlwynoctHele KkadecTBa: (CaMmoOOIleHKa, MOTHBAIUA, adalTHBHOCTD,
CIIOCOOHOCTH K CAMOPA3BUTHIO U YIIPABICHUIO BPEMEHEM.

3. JlomonHWTENbHbIE HABBIKW/3HAHWSA: KOMMYHHKAIlMOHHBIE  HABBIKH,
OMOITMOHAIIBHBIN HHTEJUICKT, HABBIKM KPUTUYECKOTO MBIIIJICHUS U PEIICHUS TIPOOIEM.

OTH HaBBIKM BKIIIOYAIOT B C€OS TaKWE aCMEKThI, KAaK YECTHOCTh, STUYHOCTD,
BBICOKHE MOPaJbHbIC CTAHIAPTHI, OTBETCTBEHHOCTh, CIIOCOOHOCTh K CAMOKOHTPOJTIO U
MO3UTUBHOE OTHOIIeHHe. OHM Ba)KHBI JIs1 YCIEUTHOW paOOThl U B3aUMOJICHCTBUS B
pa3IMYHBIX MTPOGECCHOHATBHBIX U JIMYHBIX KOHTEKCTAX, CIIOCOOCTBYS AP (HEKTUBHOMY
B3aMMOJICUCTBUIO U JIUJIEPCTBY, CTAHOBSICh COETO POja CBA3YIOIIMM 3BEHOM MEXKITY
MpPEAMETHBIMA 3HAHMSIMH M WX TMPAKTUYECKUM IPUMEHEHUEM, oOecIreunBas
YCHENIHOCTh KaK B 00y4eHUH, TaK U B Kapbepe.

3apy6e.9/cubze U omeuecmeeHHble UCCIe008aAHUS O 2UOKUX HABLIKAX

A.V. Garikimukku OOydeHue  pa3BUTHIO  MSATKAM  HaBBIKAM  HANpPaBICHO  HA
(2014) Soft skills-the [PEOCTABICHUE BO3MOKHOCTEH U JOCTHIKCHH .

role of English OOyuaromiyiecs: TODKHBI HE MPOCTO OBJIAJCTh S3bIKOBHIMH HABBIKAMH,
language educators HO ¥ Hay4uThCs 3Q(HEKTHBHO KOMMYHHITUPOBATH, PA0OTATh B KOMaH/IE,

pewiatb KOH(MDIMKTHI U aJalTHPOBATHCA K M3MEHSIOUIMMCS YCIOBHSIM.
OTO MO3BOJUT UM CTaTh 00JIe€ KOHKYPEHTOCIIOCOOHBIMU U TOTOBBIMU K
npoeCCUOHATBHON  JIEATETbHOCTH € TepBOro  AHS  paboOTHI.
[IpenogaBaTtenu NOJKHBI JEHCTBOBATh Kak (pacHIMTATOPBI, IOMOras
o0yyaromuMcsi pa3BUBaTh HEOOXOAMMBIE HAaBBIKM 4Yepe3 MPaKTHUKY U

aKTHBHOE yyacTue B obpaszosarensHoM nporecce[10].

L. Naamati Schneider, | Crares mpemmaraeT METOAMKY ¥ MHCTPYMEHTBI JJISI PA3BUTHS MSTKHX
A. Meirovich, N. Dolev | HaBbIKOB 0Oyd9aromuxcsi 4epes MUCTaHIMOHHOE oOydeHHe. B ocHOBe

(2020) Soft Skills On- | mpeayoXkeHHON MOJENHN JISKAT TEOPETHUYECKUE TMOJOKEHHUS, KOTOPBIE
Line Development in MO3BOJISIOT UCIOJB30BaTh €€ B PA3IMYHBIX JUCIHUIUIMHAX. XOTS
Times of Crisis MHJIOTHBIC HCCICIOBAHUS €Ile MPOO0JDKAIOTCS, MPEANOoIaracTcsi, Yro

MHTETPAIUs Pa3BUTHSI MSATKUX HABBIKOB B OHJIAHH-00YYEHUE U UX CBS3b
C y4eOHBIMHM IpeIMETaMH IMOMOTYT B MOJTrOTOBKE OOyyaromuxcs K
peanusm 21 Beka.

TepMUH «MSTKHE HAaBBIKM» ONKCHIBAET HAOOP HABBIKOB, KOTOpHIE HE
SIBIISTIOTCSI YUCTO KOTHUTHBHBIMU WJIM TEXHHYECKUMH.

TepMUH «MSTKHE HAaBBIKM» ONKCHIBAET HAOOP HABBIKOB, KOTOpHIE HE
ABIIIOTCS YUCTO KOTHUTUBHBIMHM Win TexHuueckumu (Hurrell, 2016).
370 BIEYeT 3a cO00M BHYTPUIMYHOCTHBIE M HABBIKUA MEKIMUYHOCTHOTO
OOIIEeHUs, KOTOPBIE BAYKHBI TSI ONTUMAIBHOTO (DYHKITMOHUPOBAHHS B
nenom (Heckman & Kautz, 2012) u, B yactHOCTH, 3(h(HEeKTHBHOE

pentenue npobiem Menstomerocs mupa (Deming, 2017) [24].
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N.U.Karimova (2020)
Soft Skills
Development in Higher
Education

Harvard University otmeuaer, uro Ha 80% KapbepHBIX JOCTH)KEHUI
BIMSIOT MsTKUe HaBbIKH (SOt sKills) u Tonbko Ha 20% — TBepabie (hard

skills) [16].

I.G. Kondrateva et al
(2016)

The Development of
the Student as a Person
of Culture in the
Context of
Multicultural Education
in Non-Language High
School by Means of a
Foreign Language

Cratbsi paccMaTpuBaeT MPOLECC MOJUKYIBTYPHOTO 00pa3oBaHUs,
HAIPAaBIEHHOT0 Ha (OPMUPOBAHUE MYJIBTUKYJIBTYPHON UACHTUYHOCTU
U pa3BUTHE YHUBEPCAIbHBIX KOMIETEHTHOCTEH. OCHOBHOE BHUMaHUE
yAemnsieTcsl CO31aHuI0 00pa30BaTEIbLHOrO MPOCTPAHCTBA, OCHOBAHHOIO
Ha [OpUHOMANAX KYJBTYPHOI'O IUIOpajin3Ma, W LEJIEHAPaBICHHOMY
GbOopMUPOBAHHIO HWHOCTPAHHOM  S3BIKOBOM cpenbl. OnpeneneHbl
KJIIOUEBBIE JIMYHOCTHBIE KAyeCTBA, XapaKTEpHU3YIOIIUE YEJIOBEKa
KyJbTYpBbl, U MPEAJOKEHBI NEIarorTHYecKhe yCIOBHs, HEOOXOIMMbIE
JJId UX pa3BUTHA.
DKcnepuMeHTalIbHast
MPEIJIOKEHHON  MOJIENH,
T'YMaHUCTHYECKOM,
MYJIBTUKYJIBTYpaIu3Ma,

opuentarmu[17]. Msrkue
pealu3aliy JIaHHOMH MOJIENH

pabora MOJTBEPIUIIA
OCHOBaHHOM Ha
KYJBTYPHOI'O
COITMAJIbHO-OIICHOYHOM |

HAaBbIKM HUT'PAKOT BAXKHYKO POJIb B

3¢ PEeKTUBHOCTH
MATH  TPUHIATIAX:
COOTBETCTBHUS,
KpeaTUBHOU

J.John (2009)

Study on the Nature of
Impact of Soft Skills
Training Programme on
the Soft Skills
Development of
Management Students

Cratbs paccMaTpuBaeT MpOIeCC MONHUKYJIBTYpPHOTO O0pa30BaHUs,
HaIPaBIICHHBIA HA (POPMHUPOBAHUEC MYJIBTHKYJIbTYPHOW UIACHTHYHOCTH
U pa3BUTUE YHUBEPCAIbHBIX KoMHeTeHIMH. (OCHOBHOE BHHMMaHHUE
yAEISIETCSl CO3IaHUI0 00pa30BaTENLHOIO MPOCTPAHCTBA, OCHOBAHHOTO
Ha TPUHLHUINAX KyJIbTypHOTO IUTIOpajin3Ma, M IeJIeHAIpaBICHHOMY
(hOpMHUPOBAaHUIO HMHOCTPAHHOM SA3BIKOBOM cpeabsl.  HeoOxomumebie
KIIFOUEBbIE JMYHOCTHBIE KayecTBa: TOJEPAHTHOCTh, CIHOCOOHOCTH K
MEXKYJIbTYPHOMY JHAJOTy, OMIATUSA, OTKPBITOCTh K JIPYTUM

kynstypam[15].

H.H.JloxTaesa (2019)
[TonsiTre «msrkue
HAaBBIKN)> KaK

B cratee paccmaTpuBaroTCS OCHOBHBIC KJIacCU(DHUKAIMUA MSTKHUX
HAaBBIKOB. ABTOpBI MOAYEPKHUBAIOT, UYTO PAa3BUTHE MSATKUX HABBIKOB
ABJKCTCA BaXXHBIM HaAIPaBJICHUCM JCATCIBbHOCTH 06pa3OBaT€J'II)HI>IX

neaaroruyeckas yqpe)}(ﬂeHHﬁ[ZO]

KaTeropusi: CyIIHOCTh U

cojiepKaHue

M.Polakova et al CraThsi paccMaTpWBaeT 3HAYMMOCTh MSTKHX HaBBIKOB B KOHTEKCTE
(2023) Wunyctpun 5.0. B ycnoBusix rioOanbHbIX, TpeOyrOIUX HE TOJIBKO

Soft skills and their
importance in the
labour market under the
conditions of Industry
5.0

TEXHUYECKUX M IUPPOBBIX YMEHHUH, HO M YEJOBEUECKHX KadecTB,
MSTKHE HaBBIKM CTAHOBSTCA HE3aMEHUMBIMH s 3(()EKTUBHOTO
MCIIOJIb30BAaHUsl TEXHOJIOTHI. DTH HaBBIKU BKIIOYAIOT KPUTHUYECKOE U
AQHAJTUTUYECKOE MBIIUIEHUE, pelIeHHe Mpo0sieM, KOMMYHHMKATHBHBIE
CIIOCOOHOCTH M KpeaTUBHOCTh. [Iporosupyercs, 4yTo CHpoc Ha 3TU
HaBBIKM OyJIeT pacTH, TaK KaK OHU MMOMOTAIOT YCIIEUIHO CHPABIATHCA C
BbI30BaMH U UCIOJb30BaTh BO3MOXKHOCTH, MPEJOCTaBIsIEMble HOBBIMU

texnonorusmu[27].

T.L. Shek et al (2017)
Paradigm shift in youth
development:
Development of “soft
skills” in adolescents

B crarbe oOcyxmaercss mepexoa OT TPAJAUIIMOHHOW CHCTEMBI
o0pa3oBaHUs, OPUEHTUPOBAHHOW HA TEXHUYECKUE U aKaJIEMUUYECKUE
3HAHMS, K Pa3BUTHUIO MSTKHUX HABBIKOB Y MOJIOJICKH. MSITKHE HaBBIKH,
TakKM€ Kak  MEXIMYHOCTHOE  B3aUMOJEHCTBUE,  pa3pelleHue
KOH(JIMKTOB, KPOCC-KYJIbTYPHbBIE OTHOLICHHUS, TUUHbIE KaUeCcTBa, TAKUe
KaK CaMOOpraHW3allvs, YCTOWYMBOCTb, M JIMYHOCTHBIC JTOOPOJIETENH,
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CTaHOBSITCS Bce Oosiee BaXHbIMU. lccienoBaHMs MOKa3bIBAIOT, YTO
pa3sBUTHE OSTHUX HABBIKOB HAIPSIMYIO CBS3aHO C YJIy4YUICHHEM
TPYAOYCTpOHCTBA M OOLIEH JMUYHOCTHOM YCHEUIHOCTH MOJOABIX

mozeii[29].

A. Y. Abisheva, E. M.
Yeralina (2022) Soft
skills of bachelor
degree students:
analysis of sources by
gender for employment

Cratbs ucciieyer 3HaHus 00Y4YarONINXCs O MATKUX HABBIKAX, UX TUIIAX
U MecTax npuoOpereHus. Pe3ynbTaTsl moka3aiu, YTO OTBETCTBEHHOCTh
¥ BEXJIMBOCTh HanOOJee MHTCHCUBHO PAa3BUBAIOTCS B CEMbE, 3aTEM B
y4eOHBIX 3aBeICHUAX. B 1IKoe HaBbIKK pa3BUBAIMCh MEHEE aKTHUBHO,
gyeMm B By3e. OOyuaromuecsi IOHUMAIOT BAXKHOCTh MSTKUX HABBIKOB JJIsI
TPYIOYCTPOMCTBA, YTO TMOJYEPKUBAET HEOOXOAUMOCTH  Oolee

JIETaJILHOTO aHaJIM3a NPUOOPETAEMBIX HABBIKOB B Xo01¢ 00yuenus[3].

A.Mukhametkairov et
al (2024) Networking
as one of the ways to
develop soft skills of
students

CraTbsi paccmarpuBaeT npodiaemy (GOPMHUPOBAHHUS MATKUX HABBIKOB,
KOTOpBIC SBIISIOTCS BaXHBIMH KOMIIETEHIMSMH, CIIOCOOCTBYIOLUIMMHU
¢ (dekTHBHOMY OOIICHHIO M yCIemHOW padore B OymymeM. beuio
YCTaHOBJIEHO, YTO MSTKAM HAaBbIKaM, TaKUM KaK KOMMYHHUKATHBHBIC
CHOCOOHOCTH, MOXKHO HAYYHTHCS B YHHBEPCHUTETE, OJHAKO JUIS STOTO
HEOOXOAMMBI COBPEMEHHBIC TEXHOJOIMH, TaKWe KaK HETBOPKUHT M
mudpoBsie ceTH, 3()(HEKTUBHOCTH KOTOPBIX JIOKa3aHa B Pa3BUTHIX

cTpaHax. IIpoBeleHHBIE MEpONPHUATHS ObLIM HATpPABJEHBl  Ha
HOBBILIIEHHE YPOBHs KOMMYHHUKATHBHBIX CIIOCOOHOCTEHH,
KOMMYHHKATHBHOM KOMIIETEHTHOCTH u 06IIUTETLHOCTH
obygaronuxca|[ 23].

Cinque (2016)

“Lost in translation”.
Soft skills development
in European countries*

Pa3Butre Msarkux HaBeIKOB B EBponie BapbUpyeTCsi OT CTPaHbI K CTPAHE.
B HekoTopsIX cTpaHax, Takux Kak benbrus u @UHISHINS, TaHHAS TEMa
CUMTAETCs] BAXKHOW M aKTUBHO UCCIENYETCs, B TO BPEMS KaK B IPYTUX
CTpaHax OHa Bce emle pasBuBaeTcsa. B benbrum cymectByer psp
WHUIMATHB, Takux Kak U2ES, mpennararoias 10noTHUTENbHbBIE KYPCHI
M0 Pa3BUTHUIO MSTKUX HAaBBIKOB, W LleHTp mnpeanpuHUMAaTENbCTBA
HoGent, npoBoasmuii NpuKIaJHbIE WUCCIEIOBAaHUS U TPEHUHTH IS
obyuatomuxcsi. B Hcemanum Taxoke HaOmomaeTcs 3HAYUTEIBHOE
BHMMAaHHE K IaHHOW T€M€, C MHOKECTBOM HMCCIIEJOBAHUN U TPEHUHIOB
M0 MSATKUM HaBbIKaM. BenukoOpuTanus yaenseT OoJibllioe BHUMaHUE
Pa3BUTHIO MSTKUX HAaBBIKOB JJIA TOBBILIEHUS TPYJIOyCTPOMCTBA
BBITTYCKHUKOB. YHUBEPCUTETHI U OOIICKUTUS UTPAIOT KITFOUEBYIO POJIh
B CO3JIaHUU CPEJIbl, CIOCOOCTBYIONIECH Pa3BUTHIO STUX HABBIKOB, YepE3

(opmanbHEIe 1 HeopMaTbHBIE 06pa3oBaTeNbHbIE MPOrpaMMEl [ 7].

Cross-country survey
on soft skills required
by companies to
medium/ high-skilled
migrants (2015)
Methodological
approach for a common
framework of Soft
Skills at work

Msirkue HaBBIKM — 3TO HAOOp HETEXHWYECKMX HABBIKOB M 3HAHWIA,
KOTOpPBIE JIe)KAaT B OCHOBE YCHEIIHOro ydacTuss B pabore. OHU He
CBSI3aHBl C KOHKPETHOM paboTOM M TECHO CBS3aHBl C JMYHBIMU
KayecTBaMM U OTHOIIEHUSIMHU  (YBEPEHHOCTb,  JUCLUHUIUIMHA,
CaMOKOHTPOJIb), COLMAIbHBIMU (KOMMYHHUKAIUs, paboTa B KOMaHJE,
HMOILMOHANBHBI MHTEJJIEKT...) U YIPaBICHYECKUMH CIIOCOOHOCTSIMU
(ydet BpeMeHH, peuieHue npodieM, KpUTHUECKOe MbIIeHne). Bruay
OINPEAEIIEHHOI0 YPOBHS HEOCSI3a€MOCTH HEKOTOPBIE U3 HUX JOBOJIBHO

CJI0XKHO TIO/UTAI0TCS KOJMYECTBEHHOM olierke u pazpabotke[8].

I[aHHBIe HCCICOAOBaHUsA ITIOKA3bIBAKOT, 4YTO 06yquI/Ie MATKHNM HaBbIKaAM

HaIlpaBJICHO Ha MIPCAOCTAaBJICHUC

BO3MOKHOCTEM M JIOCTHIKCHHUM, BKJIFOUas

BHYTPHJIMYHOCTHBIE 1 MEKITMYHOCTHBIC KOMITETEHIINN, KOTOPBIE BYKHBI JIJISI PEIICHHUS
npobieM u ontumManbHOro (GyHKIMoHMpoBaHus. Harvard University ormedaer, 4to
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80% KapbepHBIX JOCTUKEHUM 3aBUCAT OT MATKUX HABBIKOB. AHAJIU3 JaHHBIX padoT
MIOKa3bIBAET, HEOOXOIUMOCTh MOJUKYJIBTYPHOTO oOpa3oBaHue it (HOPMHPOBAHUS
MYJIbTUKYJIBTYPHONH HACHTUYHOCTH M YHUBEPCAJIBHBIX KOMIETCHIIMM, aKIEHTUPYS
BHUMaHHE Ha TOJEPAHTHOCTU, MEXKYJIbTYPHOM [HAJOre, SMIATUU M OTKPBITOCTH.
OOyyarommmcs He0OX0IUMO HAYUUTHCS 3PPEKTUBHO KOMMYHHIIMPOBATh, PA0OTAThH B
KOMaHjie, pemars KOH(IMUKTBI H  aJanTHpOBaThCs, YTO  TMOBBICUT  HX
KOHKYPEHTOCIIOCOOHOCTh, a IpPENojaBaTesisiM CJelyeT CHOCOOCTBOBATH Pa3BUTHIO
ATUX HABBIKOB Uepe3 MPaKTUKY U aKTHUBHOE ydacTue. VccneaoBanus 0Te4eCTBEHHbBIX
yUEHBIX MOKa3bIBAIOT, YTO OTBETCTBEHHOCTh U BEXKJIMBOCTH Pa3BUBAIOTCS B CEMbE, B
IIKOJIE PA3BUTHUIO MATKUX HABBIKB YAETSUIOCH MEHBIIE BpeMEHH, 4eM B By3e. PaGoTsl
APYTUX COOTEYECTBEHHUKOB IMOATBEPKAAIOT HPQPEKTUBHOCTh HETBOPKUHIA U
U(POBBIX CETEH B MOBBIIIEHUN KOMMYHUKAaTUBHBIX CIIOCOOHOCTEN 00yYarOIIUXCsl.

3HaYUMOCTb MSTKHX HaBBIKOB B KOHTekcTe MHaycTpun 5.0 oueBuaHa, Tak Kak
OHU MOMOTAIOT CIIPABIISITHCS C BbI30BAaMU M TPEOOBAaHUSIMU COBPEMEHHOI'O MHUpPA U
UCIOJIb30BAaTh BO3MOKHOCTH TexHoJorui. Ilepexoa ot TpaaunmonHoro oopa3zoBanus
K Pa3BUTUIO MSTKUX HABBIKOB Yy OOydYalOMMXCS BaK€H OIS WX JalbHEHIIEro
TPYJIOYCTPONCTBA M TMYHOCTHOTO yCIieXa.

Kommynuxamusnule nasviku 6 konmexcme pazeumusi Soft skills

KomMMyHUKaTUBHbIE HaBBIKM TPEACTABISAIOT COOOM OAHY H3 OCHOBHBIX
COCTaBIISIIOIIUX MATKAX HABBIKOB U UTPAIOT PEIIAIONIYIO POJIb B X pa3BUTHU. B y3koM
CMBICJIE KJIACTEP KOMMYHUKATUBHBIX HABBIKOB, Kak oTMeuaroT KopoTkux u Hocenko,
BO MHOTOM CBSI3aH C JIMHTBOCTPAHOBEIUECKUM T0IX00M K 00yUCHHIO HHOCTPAHHOMY
SI3BIKY, MIOCKOJIbKY OH YUYHMTBHIBAET B3aUMOCBS3b, B3aUMOJAECUCTBUE KYJIbTYPhI U SI3bIKA,
a TaK)X€ MPEJCTABIISIET JAHHBIM MPOLECC B BUJEC LEIOCTHOM CTPYKTYPhI JEKCHYECKUX
CIMHUII, B €AUHCTBE UX SA3BIKOBOTO M BHES3BIKOBOrO coaepxanus. [18]. B mmpokom
CMBICJIE KOMMYHHUKATUBHBIE HABBIKH BXOIAT B KJIACTEP COLHUAIBHBIX HaBBIKOB,
KOTOPBIN MOCBsIIIEeH 3()PEKTUBHOMY HCIOIB30BaHNIO KOMMYHHUKAIIMHU U TIOCTPOEHUIO
OTHOIIICHUH JIJIs1 JOCTHXKEHUS pe3ysibTaTa. ITO MPenoaaracT CiocOOHOCTh TOHUMATh
JIPYTUX U pa3BUBATh OTHOLIECHUS, IOHUMATh CBOU U 1y KUE€ LICHHOCTH, LICJIU, O)KUTaHUS
U OMOILIMM, a TaK)XK€ MPUHATHE PEIICHUN ¢ Y4eTOM MOTPEOHOCTEH NPYTUX U SBHBIX/
HESBHBIX COIMAJIBHBIX TMPABUJI KOHTEKCTAa (TakWe€ HaBBIKM TOJpa3yMeBacT
OMOITMOHAIBHBIN HHTEIUIEKT) [8].

KommynukatusHble | ClIOCOOHOCTB:
HAaBBIKU ] TOBOPUTH YETKO U BEKIIMBO C JIFOOBIM THITOM roBOPSAIIUX (FO.]'IOBI)I,
KOJIJIETH, KIIMEHTHI U T. 11.)
[l mpaBWJILHO HCIIOJIB30BATh SI3BIK TEJa, JKECTHI, TOH/BBICOTY TOJIOCA BO
BpeMs
pa3Hble YPOBHU U KOHTEKCTHI
[l 3HaTh, KaKO€ CPEACTBO MCIIOJIB30BaTh MPH OOIICHNN HAa Pa3HBIX YPOBHSIX
1 KOHTCKCTax
[ mpenctaBiasaTh MHPOpPMALUIO (B TOM 4YHCIE€ TEXHMYECKYIO) YETKO U B
JOCTynHOU dopMe.
[l moHMMaTh ¥ HMHTEPIPETUPOBATH JaHHBIC (TaONUIBI, PUCYHKH,
CTATUCTUYCCKHE JAHHBIC) TOYHO JUTs 2P HEKTUBHOMN MOIIEPIKKH paOOTHI
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VYupasnenne CnocoGHOCTB aKTHBHO CITyIaTh, HIOBTODSITB, BCIIOMHHATB,
KpPYTOM OOIIEeHUs MHTEpIpETHpoBaTh (TepedpazupoBaTh), COMEPEKHUBATH (OCO3HABATH
YyBCTBa JIPYTUX), JaBaTh OOPATHYIO CBS3b.

OddexTruBHOE 00IICHHE CITY>KUT KaTAIU3aTOPOM JJIs YIYUIICHUS U YKPETUICHUS
JIPYTUX MSTKUX HABBIKOB, TAKMX KAaK KPUTHYECKOE MBILIUICHHE, COTPYJHUYECTBO U
OMOIIMOHAJIBHBIA ~ WMHTEUIEKT. Pa3BUTHE HSTUX HABBIKOB B3aUMOCBS3aHO W
B3aMMO3aBUCHMO, CO3/laBasi CHUHEpPreTHYeckuil »((exT, KOTOphId CHOCOOCTBYET
JTUYHOMY U TIPO(heCcCUOHATFHOMY POCTY.

Kputnueckoe Mpinuienne

B3anmocBsI3b KPUTHYECKOTO MBIIIUICHUSI U MATKUX HABBIKOB MPOSBISETCS B UX
B3aMMOJIOTIOJTHAIONIEM  BIUSHUM  Ha  3(Q(EKTHBHOCTh  MEXKIUYHOCTHOTO
B3aMMOJICHCTBUSL W TPUHATUSA peHIeHUW. Pa3BUTHE KPUTHYECKOTO MBIIUICHHUS
MOMOTaeT BBIABIATH W M30€rath JIOKHBIX YMO3AKIIOYEHHUU, YTO, B CBOIO OYEPE/b,
yIy4ylllaeT KauyeCTBO MSTKMX HAaBBIKOB U CIOCOOCTBYET 0OoJiee YCIEIHOMN
npoecCUOHANBPHOW W JUYHOM JesArenbHOCcTH. B cBoelt kuure «Kpurtnyeckoe
mblluieHne» Tom Yarduna gaeT moHATHE JIOKHBIM YMO3AKIIOUEHUSAM (JIOTMYECKUM
olInMOKaM), KOTOpPbIE COCTaBJSIIOT OCHOBY KPUTHYECKOTO MBbIIUIEHUS. ABTOp
OTIpE/ICsAET JIOXKHOE YMO3AKIIOUEHUE KaK «IOPOYHBI apryMeHT OOLIero THIIA,
YCTAHABIMBAIOLIUN JIOXKHYIO CBSI3b MEXKAYy NPEINOChUIKAMH M BBIBOJOM H,
CJIEIOBATENIbHO, HE JAIOIINN IOCTATOYHBIX OCHOBAHUI COTJIACUTHCS C 3TUM BBIBOJOM)
[5].

HpeI[HOCBIJ'IKaMI/I JIO)KHOI'O aprymeTa sIBJIAIOTCA:

[Ipennoceinka Omnpenenenue [Ipumep 10KHOTO aprymeHTa
JIO’)KHOT'O apryMeHTa
AnnenupoBaHue K | PasHoBuaHOCT,  jOXHOTO | «MoJosible  JrOAM B CHUJIY  CBOEH
MOMYJISIPHOCTH apryMeHTa, OIMPAIOUIETOCs | HEONBITHOCTH HE MOTYT NpPHHHMMATh
Ha  TPEONOCBUIKY,  4YTO | pa3yMHBIX pEIIEHUH, CIeA0BaTEIbHO,
MHEHHUE OOJIBIIIMHCTBA | ClIeAyeT OECHpPEKOCIOBHO BBIMOJIHAT
ABIIIETCS UCTUHON TpeOOBaHUS B3POCIIBIX»

«Young people, due to their
inexperience, cannot make reasonable
decisions; therefore, they should follow
the instructions of adults without
questioning.»

AnnenupoBaHue K | PasHOBHIHOCTE JI0KHOTO | «M3BeCTHBIII meBell BEICKA3aJICI O
MHUMOMY aBTOPUTETY apryMeHTa, BBICOKOII JTOXOJHOCTH HHBECTUIIUM B
OCHOBBIBAIOMIETOCS Ha | aKIIMW ~ OTPENETCHHBIX  (DUHAHCOBBIX

Ka)XyIIEHCs aBTOPHUTEHOCTH | KOMITAHHI
MHEHHS Jdia win nui, He | «A famous singer commented on the

SIBIISTFOIIIAXCS high profitability of investments in the
CHeNHaTHCTaMK B | stocks of certain financial companies.»
paccMaTpruBaACMOM BOIIPOCCE.

be3ocHoBaTenbHas OmumboYHbII «MHTposept - HEOOIUTENbHBIN

CKphITas NpcAnnOChIJIKa HEU3JI0KEHHBII OJICMCHT | YCJIOBCK, CJICO0BATCIBHO, HWHTPOBEPT
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paccy)IeHHs, Ha KOTOPBIN | apHUOPU HE MOKET CTATh IPE3UACHTOM»
ornupaercs aoxHoe | «An introvert is unsociable; therefore, an
YMO3aKIII0YEHHUE; ero | introvert cannot become a president.»
HE00X0JMMO 03BYYUTH,

YTOOBI 0OHApPYKUTh

OmuoKy. CnencrBue

HEBECPHOI'O IIOHUMAaHMUs

JIEYKTUBHOMW JIOTHKH.

[IposicHUTH CHUTyalMi0O C JIOTUYECKUMHU OIIMOKAMU TO3BOJIAET METOJ
COMOCTaBUMBIX TMPUMEPOB — TIOCTPOCHUE MAPAUICIbHBIX  apTyMEHTOB C
MCIOJIb30BaHNEM TOYHO TaKOU K€ JIOTHKH, HO B PACCYXKJICHUAX Ha COBEPUICHHO HHYIO
TEeMy.

Jlo’)kxHOE yMO3aKIIIOUEHHE MOXET ObITh MOCTPOEHO MO NPHUYMHE OIIMOKU B
coJepkaHuu — HedopmanpHas OmMOKA, U 1O NPUYMHE OIIMOKU B CTPYKType
aprymeHTa — (popmasbHas omuoKa.

He(l)OpMaJIBHBIe JIOTHYECKHE ONMOKH OBIBAIOT TPE€X OCHOBHBIX THIIOB.

pacpoCTPaHEHHBIX TPOSIBICHUI
IOPOYHOM JIOTHKH, IAKE €CIU
mpsiMast OIIMOKa OTCYTCTBYET.

Bun ommbku Onucanue [Ipumep
Ommbka ONUpaeTcss Ha MPEINOChUIKH, | «Beskuii pa3, koraa s eny B ACcTaHy, TaMm
COOTBETCTBUS HepeJIeBaHTHBIC WK | )KapKo, CliefioBareNnbHo, AcraHa —
(«1OXKHBIH clle») | HEIOCTATOYHO  PEJICBAHTHBIC, | KAPKHUIA TOPOI».
yTOOBI ~ CIIyXUTh  HaAeKHBIM | Every time I go to Astana, it’s hot there.
000CHOBaHHEM BBIBOJIA. Therefore, Astana is a hot city.
Ommbka CBsI3aHA C U3MEHEHUEM 3HaueHus | «Crapble  Jpy3bsl BCEerga  JIydIle».
HEOIPEICICHHOCTH | CJIOBa WJIM TOHATUA B Xojae | Ctapple — JaBHME M CTapble — HE
(JIMHTBHCTUYECKAS | pacCyKICHHUsI WIH | MOJIOJIBIE.
omInoKa) HEOIPEICIIEHHOCTHIO u | «Old friends are always better.» Here,
JBYCMBICJICHHOCThIO  TOmBITOK | «Old» means both long-time known and
MOJKPENUTs HE0OOCHOBaHHBIN | NOt young.
BBIBO/I.
Ommbka B | UMEET MPEANOCHUIKH, Jeariue | «Bce ycnemHsle mnpeanpuHUMAaTETH
CYIIHOCTH (OIIMOKa | CIMIIKOM BOJIbHBIC JOIMYIICHUS; | BCErJja paHo BCTAlOT. ECiu Thl XOuelb
MIPE3yMITIHH) 3TO oJTHA u3 CaMbIX | OBITh YCIICHIHBIM MPEAIPUHIUMATENIEM,

Te0e HY)XHO HAYMHATH BCTaBaThb B 5
yTpa»

«All successful entrepreneurs always get
up early. If you want to be a successful
entrepreneur, you need to start getting up
at5 AM.»

dopMmanbHas omuOKa MOApa3yMeBaeT HapylIeHUE JIOTMKA. DTO HEBEpHas
dbopMa IeAyKIMU — MOJENb HEJIOTMYHOrO paccyxjeHus. PopMaibHble OIIMOKU
OBIBAIOT YETHIPEX TUIIOB:

Omnucanue
OMMpAETCS Ha OMKMOOYHOE MPEITOIOKEHUE, YTO eclii B

Bup ommnbku
[TonTBepxkeHne

PopmMma
O6mas  dopma:
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CIIEICTBUS 00s13aTeIbHO UCTUHHO MPU UCTHHHOM J, To AoctatouHo | «Ecou A, 1o B;
Habmonate B, uToOb! nokazath Gakt A: «Eciu Tb1 MeHs | B,
yBaXkaelllb, TO OTBETHIIIb HA MO€ MUCHMO. Thl OTBETUJI Ha | CJIEIOBATENbHO,
MHUCHbMO, 3HAYUT, YBAXKACIIb MEHS. A».

OTtpurianue UCXOJUT M3 OMIMOOYHOTO MPEANoyIoKeHus, 9to eciu B | Obmas dopma:

yCIOBUS 00s3aTeTbHO UCTUHHO NMPU UCTHHHOM A, TO foctatouHo | «Eciu A, 1o B;
yOemuThCS B HEBBINOMHCHHH A, 4dTOOBI J0Ka3aTh | HE A;
orcyrctBue B: «Eciam 3akaxemb cTelk, yKUH TeOe | clieZoBaTeIbHO,
noHpaButTcsa. Thl He 3aka3an CTEHK; 3HA4YUT, HE | HE By.
MOJIYYHIITb YIOBOJIBCTBHS OT Y>KUHAY.

Hepacnpenenennoe | ommoOka BCJIE/ICTBUE HeoOocHoBaHHOTO | OOImUit BU/I:

cpenHee MPEANoNIOKEeHHs, 4YTO ecau u3BecTeH (Qakt X o | «Bce A umeror
peaMeTax OJHOM KaTeropuu, TO ATOT (GakT oTHocuTcs | mpu3Hak B; C
TOJILKO K TpeaMeTaM [aHHOW KaTeropuu: «Y BCEX | UMEeT TMpU3HAK
BOJINIEOHMKOB ecTh Oopoaa. Moii apyr Hocut Oopony. | B;
3HauyuT, OH BoseOHUK ! » Jlaxke eciii BEpHO, YTO «y BCEX | CIIE0BATEIBHO,
BOJIIIEOHMKOB €CTh 00poJiay, 3TO emle He o3HadaeT, yTo | C  Takke ecTh
«00pO/IbI €CTh TOJIBKO Y BOJIICOHHKOBY. A».

HUrnopupoBanne Ha0JI01aeTCs B, KA3aJIOCh ObI, pAIMOHATILHOM 3asBJICHUH

6a30BOr0 ypOBHS 0 TOM, YTO eciii OOJBIIMHCTBO A uMeroT npusHak C u
HemHorue B umeror npusnak C, To m000i ciyyaiiHO
BbIOpanHbIi C sBisieTcs ckopee A, yem B. [Touemy 310
HeBepHO? [loTOMy 4TO, IOKa MBI HE 3HaEM, HACKOJIbKO
BeJIMKa KaTeropusi A B CpaBHEHUU C KaTeropueil B, mbl
HE MOXEM OLEHUTb BEPOATHOCTb IPUHAIIEKHOCTH
CIIy4allHOTO IpPUMEpPa HU K TOM, HU K IPYroil IpyIIe.
Hanpuwmep:

«BONBIIMHCTBO TUIUIOMATOB  SIBJISIIOTCS OWJIMHIBaMHU.
Cpenu OHIIOHIIEB OMIMHTBOB Maio. Eciu s BCTpeuy B
JIoHi0He OMIIMHTBA, TO, BEPOSATHO, OH AMILIIOMAT». DTO
JIO’)KHBIM apryMEHT, TOCKOJIbKY OH HTHOPUPYET TOT (akKT,
470 B JIOHIOHE OYEHb MaJIO0 JUIUIOMATOB 110 CPABHEHUIO
C O0IIMM HaCEJIECHUEM.

Pabota ¢ HepomyieHneM JIOTHYECKUX OIIMOOK MPHU KPUTHUECKOM MBIIICHUH
TpeOyeT BHUMATEIbHOCTH, O0yUeHUs U NpakTUKU. OCO3HaHUE CYIECTBOBAHMS TaKUX
OLIMOOK, WX CHCTEMaTHYECKH aHaau3 W NPUMEHEHUE JCHCTBEHHBIX METOOB
ITPOBEPKH YMO3AKIIFOUEHHNS TIOMOTYT MOBBICUTH KAYECTBO apryMEHTAIUU U IPUHATHUS
pemeHni. /{1 3TOro peKOMEHIy0TCs CIEAYIOIIME IIaru:

[J Oco3HaHMe U U3y4YEHHE JJOTUUECKUX OIMO0K
[} AHanu3 apryMeHTOB U YTBEPXKJICHUN

[] ITocTaHOBKa BOIIPOCOB

] ITpoBepka (hakTOB M HICTOYHUKOB

] Ucrionb30BaHKE TOTUYECKUX CXEM

[J ObpatHas cBsI3b OT COOECETHUKOB

Kputnueckoe MpIIUIEHUE U MATKUE HABBIKM TECHO B3aMMOCBS3aHbI, IOCKOJIBKY
UX COBMECTHOE Pa3BUTHE CYIIECTBEHHO MOBBIMAET 3(PPEKTUBHOCTD MEKITUIHOCTHOTO
B3aMMOJECHUCTBUS M IIPUHATHS peElIeHWW. Pa3BUTHE KPUTHYECKOTO MBIIIJICHUS
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MIOMOTAET BBISBIATh U M30€rarh JIOKHBIX YMO3AKIIOUEHUM, YTO, B CBOIO OYEpE.lb,
yJIydlllaeT KayeCTBO MSTKUX HABBIKOB U CIOCOOCTBYEeT ©oJiee YCIEUIHOM
po)eCCUOHATEHON U JINYHOM NESITEITHLHOCTH.

To ecTb, JOXHBIE YMO3AKJIIOUEHUS TMPEACTABIAIOT COOOM TMOPOYHBIC
ApryMEHTHI, YCTAHABJIMBAIOIINE JIOKHYIO CBSI3b MEXK]Iy NPEANOCHUIKAMU U BBIBOJOM.
Pa3BuToe KpuTHYECKOE MBIICHHE IOMOTAeT PaClo3HaBaTh Kak He(hOpMaJIbHbBIE, TaK
1 (hopmanbHBIC ToTHYeckne omuoku. Hedopmanbabie OMMOKN MOTYT OBITh BRI3BAHBI
HEPEJICBAHTHBIMU MPEANOCHIIKAMA, HEOIMPEACICHHOCThI) 3HAYEHUN WM CIIHUIIKOM
BOJIbHBIMU AomnylieHUusIMU. DopmanibHble OIIMOKHU, HAMpPOTUB, BO3HUKAIOT H3-3a
HapYLICHUH JIOTUKHU B CTPYKTYpE apryMEHTA.

st 5ppekTUBHOTO MPUMEHEHUS KPUTUUYECKOTO MBIIIIEHUS BaXKHO OCO3HABATh
CYIIIECTBOBAHHE JIOTUUECKHUX OIMOOK, CUCTEMATUYECKU aHATTU3UPOBATh aPTYMEHTHI U
YTBEPXKJICHUS, 3aJlaTh BOIPOCHI, MPOBEPATh (AKThl M HCTOYHUKH, a TaKkxKe
UCIIOJIb30BaTh Jlorndeckue cxembl. [lomyuenune oOpaTHOM CBSI3M OT COOECETHUKOB
TaK)Xe€ CIOCOOCTBYET YJIYUIIEHUIO HABBIKOB KPUTHYECKOTO MBIIIIEHUS. DTOT MPOIECC
MOYKHO TIOKAa3aTh B CIEAYIOLIEH JuarpaMMme:

e

Create ——— Decide ——>

Al

Y,

Sense Remember

Learn =

[TostydeHHBIN apryMEHT AaHAIU3UPYETCA ¥ MPUHUMAETCS PELUICHUE TIO PUHATHIO
€ro WM OMPOBEPKEHUIO, PE3YJIbTATOM YEr0 CTAHOBUTCS OIPEICIICHHOE JIeicTBUE. B
nporecce MBIIUICHUS OOyYaloImUiCs TIOy4daeT OIBIT TNPUMEHEHUS HaBbIKa
KPUTHYECKOTO MBITIUICHUS. ECli B apryMeHTe UMeeTCs JJornyeckast OlmMoOKa, IpoIiecc
MOBTOPSIETCS JIJISl €€ BBISBJICHUS U HEJIOMYIIECHUS B Oy IyIIIeM.

Takum 00pa3oM, pa3BUTHE KPUTHUYECKOTO MBIIUICHHUS 3HAYUTEILHO YCUIIMBACT
IpPyrue€ MSTKUME HaBBIKM, YTO JEJIAET €ro HE3aMEHUMbIM HMHCTPYMEHTOM B
aKaJIeMUYECKON U TUYHOM KU3HU 00yJaroluXCsl.

KomnaGopauus 1 cOTpyIHUYECTBO

Cerogust ans co3jaHus JH0O00H MacmiTaOHOW MPOAYKIMH HeoOxoauma
COBMECTHas JEATEIbHOCTh TaJAaHTJIMBBIX HpodeccuonanoB. Takas koitabopauus
MOXET BKJIOYaTh IIPOLECC COBMECTHOIO CO3JaHUsA NPOMYKTOB, OPraHU3ALMIO
KOJUIEKTUBHBIX MEPONpPUITUN, OOMEH 3HAHHUSMU M OMNBITOM, a TaKKE COBMECTHOE
UCIOJIb30BaHue pecypcoB. [lo-HacTosimeMy TalaHT/IMBas TPyIa y>Ke yMHEE JTH000ro
13 OTIAEIBHBIX YMHBIX JIIOJEH B HEW, TaK KaK pe3yJIbTATOM COBMECTHBIX NEWCTBUMU
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IPYMIIbl Pa3yMHBIX JIFOACH SIBISETCS KOJUICKTHMBHBIM pasym [21]. Kak ormewaroT
y4eHble, Takas rpyImmna «crnocodHa 3(p(HEeKTUBHO alalTUPOBATHCS K OKPYKArOIICH
cpelne», «CIoco0Ha perarh MpoOIeMbl I CO3/1aBaTh MPOAYKTHI, KOTOPbIE LIEHATCS B
OMHOW WM HECKOJBKHX KYyJNbTYypHBIX cpemax» [21]. WubpiMu crioBamu, JUIs
3¢ heKTUBHON pabOTHI KaX bl YJEH TPYIIIbI TOJDKEH 001aaTh MITKIMH HaBBIKaAMH,
YTOOBI JIETKO aIallITUPOBATHCS U COTPYJHUYATH B KOMaHIE.

TEAM

There it is.
The “i" in team.
It's hidden in the a-hole.

CoTpyAHUYECTBO TAKKE€ UMEET CMBICT, KOT/Ia BOITPOCHI HACTOIBKO CIIOKHBI, YTO
B OJIMHOYKY CIIPABUTHCS C BOIPOCOM HE UMEETCsI BO3MOXHOCTH [22]. O6 3TOM mmcat
JI.C.BBITOTCKM, BBIAEINSAS, YTO «UEHTPAJIbHBIM JIs BCEH MCUXOJOTUU OOyYEHHS
MOMEHTOM U SBJISIETCS BO3MOXXHOCTh TOJHATHCA B COTPYAHUYECTBE HA BBICIIYIO
MHTEIJIEKTYaJbHYI0 CTYII€Hb, BO3MOXHOCTb IIEPEX0/Ia OT TOTO, YTO PEOEHOK YMEET, K
TOMY, YETO OH HE YMEET, C IOMOIIIbIO NoapakaHusi. Ha 3ToM ocHOBaHO Bce 3HaUeHHE
oOy4eHus 1S pa3BUTHS, @ 3TO, COOCTBEHHO, U COCTABJISIET COJAEPKAHUE MOHATHUS 30HBI
onmwxkariimiero passutus (36P)» [9]. PaboTas B rpyIine, 00y4aronuecst CTaHOBSITCS PYT
IUIA apyra MpUMepoM Ul TMOJApakaHus, a Takke mnpemocrasisor scaffolding —
noaepxky. Ilomgnepxka (scaffolding) nexur B ocHoBe nuddepenumaryu [25] u
OKa3bIBaeTCsl O0O0ydYarollMMCS B 3aBUCUMOCTH OT HUX norpedHocrteil. Tak, B
COTPYJIHUYECTBE PEOCHOK MOXKET CliejaTh OOJIBIIE, YeM CaMOCTOATEIbHO [9)].
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Learning outcomes

Learning
activities

M e o TN T A M S

Scaffolded instruction allows students to gradually climb to heights that
2 might at first seem insurmountable.

Ll

HccnenoBanue, MpoBEIEHHOE B HAILIEH CTpaHe, MOKAa3bIBAET, YTO B OCHOBHOM
ruOKre HaBBIKU MPUOOPETAIOTCS B YHUBEPCUTETE: HABBIKU B3aUMOICHCTBUS, HAPSIAY C
APYTUMH MATKUMHU HAaBBIKAMHU, HEOOXOAUMBIMH JIJIsl TOCTPOCHUS MPOodecCcnoHaTbHBIX
OTHOIIICHUH, B OOJIBIIICH CTETIEHN IPUBUBAIOTCSA B YHUBEPCUTETE, YEM B CEMBE U IITKOJIE
[3]. D10 momuepkrBaeT HEOOXOAMMOCTD Pa3BUTHS THOKUX HABBIKOB YK€ HA IIKOJIBHOM
JTane, 4ToObl MOJATOTOBUTH 00YYAIOIIMXCS K Oy IyIIMM MPO(PECCHOHAIBHBIM BBI30BAM
¥ TOBBICUTh WX aJalTUBHOCTh MU J(PPEKTUBHOCTH B PANUYHBIX >KU3HEHHBIX
cuTyauusix. BeimonHeHue 3aaHuii, HAlIPAaBJIEHHBIX HA Pa3BUTHE MATKHUX HABBIKOB,
BEIOOp (opMm opranmzanuu 3aHATUNA (paboTa B mapax, rpymmnoBas pabota),
MCIOJIb30BaHUE PA3IMYHbIX BUJOB U METOJI0B OLICHUBAaHUSI (CaMOOLICHUBaHHE, TApHOE
OLICHMBaHUE, TPYIIIIOBOC OIICHUBAHHUE, OOpaTHAas CBSI3b, OICHOYHBIC JIUCTHI M T.].)
MOXXET CIIOCOOCTBOBaTh 0o0jee TapMOHUYHOMY U BCECTOPOHHEMY Pa3BUTHUIO
JMYHOCTH, @ TAKXKE MOBBIIIEHUIO KOHKYPEHTOCIIOCOOHOCTH BBIITYCKHUKOB Ha PBIHKE
tpyaa. Kak mumer B.Oakley et al B kaure «Hayuunts HeBo3MOxHOMY. Kak momoub
00y4aromMMCsi OCBOUTH JIOO0OH TpeAMET U HE O0O0SThCS HSK3aMEHOB» «XOPOIIO
OpPraHM30BAaHHOE COBMECTHOE OOyYEeHHE MOXKET MPEAOCTaBUTh BO3MOXKHOCTH IS
YIyYIIEHUS] y 00YyYaromuxcsi CAMOKOHTPOJIS, TEPIICHHUS, CAMOOIIEHKH TP PEIICHUN
COILIMATIBHBIX MTPOOJIEM M YMOIIMOHAIBHOTO UHTEIIEKTa. B KOHEYHOM UTOTE 3TO MOXKET
YIYYIIATh aKaJIEMUYECKYIO BOBJICYEHHOCTRY [25].

[Tpu paspabotke modoro copmectoro ooyuenus B.Oakley et al mpennararor
nejaroraM paccMOTPETh CIIEAYIOIINE KOMIOHEHThI COBMECTHOTO O0YUEeHHUS:
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@ ‘. w IlosutuBHas B3ammosaBucuMocts (Positive interdependence).
. Copocure cebs, ecTb TU y KaXJIOTO OOydaromerocss CBOsi poJib?
“ . Ces3aHbl JIM PO TakdM 00pa3oM, dYTO OTJAEIbHBIC YICHBI
MOJIATafOTCSl Ha JPYTUX WIEHOB TIpymmbl? PaBHOMEpPHO I

| pacrpeienieHa Harpy3ka?

® v Vnmusuayanenas otBercteHHocTh (Individual accountability). Kax
u Y kaxblit oOydaronuiics HeceT OTBETCTBEHHOCTD 3a CBOE 0OyueHHe?

Kakue mannple (kakyro wuHpoOpManuio) s Oyny coOuparh y
OT/ICIbHBIX YYCHUKOB B KAY€CTBE JOKA3aTEIbCTR?

» Jluunoe B3aumoneiictBue (Face-to-face interaction). OpranuzoBaHo
JIN B3aI/IMO,Z[eI>'ICTBI/Ie TaK, 4YTO TPYIIIIC HeOGXO[[I/IMO BCTPCHATHCA
& JUIOM K JIMIY, & He KaXIbI YY4acTHHK JellaeT CBOIO padory, a
| 3aTeM MPOCTO MEXAaHUYECKH COCTMHSACT YacTH paboThl BMeCTe?

Commansaeie  HaBeiku  (Social — skills). Kakum  conumanbHbIM
ﬂ HaBbIKaM HEOOXOAMMO 0OO0ydYaTh WIIM 3aKpeIUIATh (HarpuMmep,
WHHUIIMUPOBAHKE PA3rOBOPA MIIH yIIPaBIeHUE KOHMIUKTAMHM)?

| *31 4 KomnextusHslii amamus (Group processing). Kakoii mexaHusm s
! r il | npeaAOCTAaBIAID WICHAM T'PYIIIIHI, I-ITO6I>I OHU MOIJIA PASMBIIUIATH O
“Af= cBoeit paboTe B TpyIIe, a TaKKe O CBOMX OJHOKJIACCHUKAX ?

B yka3aHHOIi BbIlie paboTe MpeaararTcs PEKOMEHIAIMH TI0 OpraHHU3aIuu
IPYNIOBBIX 3aHATHH W Pa3pelICHUIO Pa3MYHbIX CHUTyalldd, HampuMmep, KaKuM
00pa3oM MOXHO PEUINTh BO3HUKIIYIO MpoOsieMy B rpymnme. OAMH W3 JTydIIux
Croco00OB penieHus nmpoOjeM B COBMECTHOW paboTe, MO CjloBaM aBTOPOB, — 3TO
npoBOIUTH Niepuonnueckue necsitumunyTHbie Turanepku (Collaboration Clinics) mo
COTPYAHHUYECTBY 10 MEPE TOTO, KaK BO3HHKAIOT MPOOJIeMbl. Takue MiIaHepKu MOTYT
MMOMOYb 00YYAIONTMUMCS PEIITUTH TPOOJIEMHBIE CHTYAITHH, KOTOPHIE MOTYT BO3HHUKHYTh
B X komaHaax. [Ipexe uem HauaTh paboOTy B TUTAHEPKE, MOXKHO CMEIIATh TPYIIIHI,
9TOOBI OBLIO OOJIBIIIE BOBMOKHOCTEN OTKPOBEHHO TTOTOBOPUTH O JIFOOBIX MpoOIeMax.
[Tpexxne Bcero, HEOOXOMUMO TOJYEPKHYTh, YTO OOYyYaroOmIUECS HE JOJDKHBI
UCTIOJIh30BATh /HAa3bIBATh UMEHA, @ BMECTO 3TOTO HEOOXOAUMO COCPEIOTOUNTHCS Ha HE
JIOMYIIEHAN AUC()YHKIIMOHAIBHOTO TOBEICHUSI.

Opranmsys rpynmnoByio padotry Oakley et al pekomeHmyroT pacnpeaeanThb
TPYIIIBI 3apaHee M PacCaJiuTh UX BMECTE C CAMOTO MEPBOTO JHS 3aHATHH. OOBIYHO
HEOOJIBIINE TPYNIBI COBMECTHOTO OOYYEHHUS U3 TPEX-UETHIPEX 4YEJIOBEK paboOTaroT
Jay4iie, 4eMm Oojiee KpYIHBbIE TPYNIbL, TAe OOyYaroIIUMCs Jerde OCTaThCs
HE3aMEUYCHHBIMU. YYEHHKH, KOTOPBIC CHIAT PSAAOM JAPYT C JAPYTrOM, CTAHOBSTCS
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nmapTHEpaMu MO IJIedy — OHH MOMOTAIOT JAPYT APYTY CHPABHUTHCS C 3aJaHUEM, YTO
OCOOCHHO TMOJIC3HO [UIsi OBICTPOrO B3aMMOJICHCTBUST M OKa3aHHs IOICPIKKH
(scaffolding). [lnst Gonee CIOKHBIX 33134 JIBE Mapbl MAPTHEPOB IO IJIEYaM MOTYT
COCTABUTH TPYIIITY U3 YETHIPEX YEIIOBEK.

CHARACTER SKILLS SCAFFOLDING SYSTEMS

SRESEARCADOOILES BY M. SHANDELL.

3absaroBpeMeHHOe (POPMUPOBAHUE TPYIIIT COTPYIHUYECTBA U MMOCTOSTHCTBO UX
coCcTaBa B TE€UEHHE HEKOTOPOTO BpEeMEHH (HampuMmep, Mecsla Wi KOHTPOJIHHOTO
nepuoja) cokpaiiaeT BpeMs, HeoOXoAuMoe ISl Mepexoaa K COBMECTHOM pabote, U
naeT oOyvaromuMmcs Bpemsi, HeoOxoaumoe sl 3(PpPeKTuBHONW pabOThl B KOMaHJE.
Hasnauenme B Tpymmbl MeJaroroM IO3BOJUT PAaBHOMEPHO H  CIPABEIJIMBO
pacrnpeeNiuTh KakJOoro Yy4YaCTHHMKAa B 3aBUCHUMOCTM OT HX HOTpeOHOCTEH W
BO3MOXHOCTeH. CuCTeMHOCTh B 00ydeHHUHM o0O€CleuynMBaeT IEJIOCTHOE U
[OCJIEIOBAaTENbHOE YCBOCHHE 3HAHUW, CIIOCOOCTBYET JIydllleMy IOHHUMaHHUIO U
3arnoMuHaHu0 Matepuana. OHa MOMOTraeT CTPYKTypHpOBaTh Y4YeOHBIN Mpolecc,
paccTaBlATh NPUOPUTETH U dPPEKTUBHO pactipenensts BpeMsa. CUCTEMHBIN MOIXO0A
CHOCOOCTBYET Pa3BUTHUIO KPUTUYECKOTO MBILIUICHMS, TaK Kak oOydarolmuecs ydarcs
aHAJIM3UPOBaTh HH(MOPMALIMIO, BBISABISATH PUUYMHHO-CIEACTBEHHbIE CBSI3U U
MPUMEHSTH 3HAaHUS U HABBIKH B peaibHOU ku3HH. OH TakKe moMoraeT u3berarb xaoca
U MyTaHWIBI B y9eOHOM MpOIeCcCce, MOBBIIIAs MOTHBAIMIO U YBEPEHHOCTh B CBOMX
cuitax. Kpome Toro, cicTeMHOCTh 00JIeT4aeT OIEHKY MpoTpecca U TOCTIKEHUH, 9TO
MI03BOJISIET CBOEBPEMEHHO KOPPEKTHPOBATh YUCOHBIC MJIaHBI M METOJIBI.

[Ipn oueHUBaHUM CcIeAyeT KPUTHKOBaThH paboTy, HEe oOydaromerocs.
OObekTHBHAsI KPUTHKA HJICH, CBSA3aHHBIX C BBITIOJHEHHUEM 3aJaHUs, MpHeMIieMa U
MOMOTaeT OO0YyYaloUIMMCsl HAyYUThCS KPUTHUECKH MBICIUTh. OJHAKO Neaarory
ClIeyeT NPUHATH MEpbl U TMPECeKaTh BCE IMOMBITKH OOYyYarOLIUXCS KPUTHKOBATH
JUYHOCTH [25].

9MOHHOH3HBHBII>1 HHTCJIIJIICKT
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CerogHsi, B SIOXYy pa3BUTBIX TEXHOJOIMH W aABTOMATH3alUM MPOLIECCOB,
YEJIOBEYHOCTh BBIXOJMT Ha IepeaHuid miadH. B koHtekcre UWuayctpum 5.0 wu
OOpazoBanust 5.0, rae OCHOBHOE BHUMAHUE VYAENIAETCS TapMOHUYHOMY
B3aMMOJECHUCTBUIO YEJIOBEKA U TEXHOJOTUM, SMOIUOHAIBHBIA MHTEJUIEKT CTAHOBUTCA
KPUTUYECKH BaXXKHBIM. DMOLMOHAIBHBIA HHTEJUIEKT, BKJIFOUAIOIINNA B ce0sl OCO3HAaHUE
U yIpaBJiieHUE COOCTBEHHBIMU IMOIIUSMH, a TAKKE MOHUMAHUE U BIUSHUE HA SMOLIMHU
JIPYTUX JIIO/ICH, 3HAUUTENIBHO yIy4lIaeTcs Oarofgapsi pa3BUTbIM KOMMYHHUKATUBHBIM
HaBbIKaM. YMEHHE SMIATUYECKH CIyLIaTh, BbIpaXaThb MOAJACPKKY U CTPOUTH
MO3UTUBHBIE B3aUMOOTHOILEHUS TOMOTaeT CO3/1aBaTh OJAroNpUsATHYIO pabouyio
atMocepy ¢ yIydlllaeT B3aUMOJEHUCTBHE B KOJJIEKTUBE. MOLMUOHAIBHO
WHTEJUIMTEHTHBINA JIUIEp YMEET YIPaBisTh KOH(OIUKTaMU, CHUKATh HAIIPSKEHHOCTD U
CIOCOOCTBOBATH COTPYIHUYECTBY.

Pa3BuTHE TEXHONIOTHI U HICKYCCTBEHHOTO MHTEIUIEKTa B pamkax Muayctpun 5.0
OTKPBIBA€T HOBBIE BO3MOKHOCTH [IJIsl MOBBIIICHHUS SMOLMOHAIIBHOTO WHTEIJIEKTA,
MPEAOCTABIISAA UHCTPYMEHTHI JIJIsl aHAJIM3a AMOLMOHAJIBHBIX COCTOSIHUWA M CO3JIaHus
0oJiee alaNTUBHBIX CTPATETUM B3aUMOACUCTBUS. MIHTEIEKTyalbHbIE CUCTEMBI MOTYT
MIOMOYb B OOYUYEHHH U PA3BUTHUH HABBIKOB AMOIMOHAIBLHOTO MHTEJUICKTA, Yydllas
CIIOCOOHOCTh JIMAECPOB YIPABIATH KOMAHAOW M crocoOCTBYs Ooiiee 3PpPEeKTHBHOMY
coTpyauuuectBy. O6pazoBanue 5.0, OpUCHTHUPOBAHHOE HA MHTETPAIUIO TEXHOJIOTUH U
I'YMaHUCTHYECKUX LEHHOCTEH, CIIOCOOCTBYET BCECTOPOHHEMY PA3BUTHIO JIMYHOCTH,
BKJIIOYAs JMOIMOHAIBHBIE W COLMAIbHBIE KOMIIETCHIIMH, HEOOXOAUMBIC IS
YCHENIHOW pabOThl U KU3HH B COBPEMEHHOM MUPE, Pa3BUTUIO IMOIMOHAIHLHOTO
WHTEJUICKTa, yJydlllasg CIOCOOHOCTh JUACPOB YIPAaBJIATh KOMAHAOW M CIOCOOCTBYS
6onee 23pHEeKTUBHOMY COTPYTHUYECTBY.

Oo6pazoBanue 5.0 HapaBJICHO HA MOJATOTOBKY O0Y4YarOIIUXCs K BbI30BaM 21-10
BEKa U OCHOBBIBAETCS HA CIEAYIONIUX MPUHIUIIAX:
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YeroitunBocth: OOpazoBanue 5.0 OpUEHTHPOBAHO HA YCTOMUMBOE
pa3BUTHE, KaK B IKOJIOTMYECKOM, TaK U B COLMAIbHOM IutaHe. OHO y4uT
o0yuaroImuxcs BaKHOCTH 3allUTHI INIAHETHI U CO3[aHUs Oolee
CIPaBEUINBOTO ¥ PaBHOIPABHOI'O MUpA.

YenosekoreHTpuaHOCTh: OOpazoBanue 5.0 cocpenoToueHo Ha
NoTpeOHOCTAX U MHTEpEcax OTeNbHOro odyyatomerocsi. OHo
MPEeIOCTaBIAET 00YJYAIOIIUMCS BO3MOXXHOCTh Pa3BUBaTh CBOM YHUKAJIbHBIC
TaJIAHTHI ¥ CIIOCOOHOCTH, a TAKKE HAXOJUTh CBOM COOCTBEHHBIN MyTh B
KU3HU.

NunoBanmmonHocTh: O6pazoBanue 5.0 UCMOIB3yeT HOBBIC TEXHOJIOTHHU U
. moxonbl k 00yueHuto. OHO moomupsieT 00yYarOIIUXCsI MBICTUTH TBOPYECKU
U pemaTh NpooeMbl HOBBIMU CIIOCOOAMH.

CotpynanuectBo: O6pazoBanue 5.0 yauT 0Oydaromuxcs AeHCTBOBATh
coo01I1a sl AOCTHKEeHHsI 00muX 1eneil. OHo moMoraeT o0yJaronumMcs
pa3BHUBATh HABBIKH, HEOOXOMUMBIE /IS YCIICITHON paboThl B TIOOAIBHON
HKOHOMHUKE.

T.Chamorro-Premizic B cBoeit kumre «l, Human» ormeuaer, 4ro »>IOXa
HMCKYCCTBEHHOTO HWHTEIUIEKTa TOJIOpBaiia HAIly HE3aBHCHMOCTh M CaMOKOHTPOJIb,
3aMEHSS YeJIOBEYCCKOE MBIIIUICHHE MAIlIMHHBIMHM ajJbTEpPHATHBAMHU. AJITOPUTMEI,
MaHUITYJTUPYIONINE HAIIMM BHUMAaHUEM, HAPYIIAIOT HAITy CIIOCOOHOCTh K TEPIICHUIO
Y OTKJIAJBIBAHHI0 MTHOBEHHBIX YJOBOJBCTBUM pajyl JOJITOCPOUYHBIX BBITOJ. DTO B
CBOIO OYepe/b MPEMATCTBYET WHTEIUICKTYaIbHOMY POCTY M MPUOOPETCHHUIO 3HAHMIM.
Jlromu cranmu pexxke TPOBEpSATh HH(OPMAIMIO, CHOCOOCTBYS PACIPOCTPAHCHUIO
¢etikoBoit uHpopmanmu. OJHAKO, BCE K€ OCHOBHOE OTIMYHE YEIOBEUECKOTO
unTeiekta ot M 3akirogaeTcsi B CIOCOOHOCTH JIt0/Iel TOHUMATh JPYTUX JIOACH U
BOKHEWINEH 3ajadell oOcCTaeTcs CTPEeMJIEHHE K CaMOCOBEPIICHCTBOBAHUIO W
VIYUIICHUIO YEJIOBEYECTBA, YTO TPeOyeT HE TOJIBKO CHJIBI BOJH, HO W Pa3BUTHS
HMOIIMOHAIBHOTO UHTEJUIeKTa [4].

DOMOIMOHATBHAS OTaPEHHOCTh U OMITATUS — METACTIOCOOHOCTh, ONIPEIEIISIFOIIAs,
HACKOJIBKO XOpOIIO MBI yMEEeM TOJIb30BaThCs JIIOOBIMH JAPYTMMH HaBBIKAMU H
YMEHHUSMH, CIMOCOOHOCTh TMOHWUMATh UYBCTBA IPYTHX JIIOJIEH, yBa)kaTh Pa3iIMYHOE
OTHOIIICHHUE JIFOJIeH K 00CTOSITENLCTBAM, IOHUMATh U IPUHUMATh UX TOUKY 3PEHUS —
SBIISIIOTCS  TJABHBIMA  COIMANBHBIMU  CIIOCOOHOCTSIMH, KOTOpBIE BIMSIOT Ha
KU3HEHHBIH ycrex [11]. D1u HaBbIku HOPMHUPYIOTCS B IETCTBE IyTEM MHOTOKPATHBIX
MOBTOpPEHUN cUTyauuid W peakuuid. Jl.I'oyimaH OTMeEUaeT TakKe TaKue HABBIKU
HMOITMOHAJIBHOTO MHTEJUIEKTa, KaK YMEHHE ObITh XOPOIIUM CIIyIIaTeIeM U 3a]1aBaTh
BOIIPOCHI, TIPOBOJUTH PAa3rPaHUUYEHUS MEXKIYy COOCTBEHHBIMU pPEaKIUSIMH M|
CYXXJICHUSIMH TI0 OTHOIIEHUIO K YbUM-TO JCHCTBUSM, MPOSBIISATH YBEPEHHOCTH B cebe
1 00y4aThCs MCKYCCTBY COTPYAHHYECTBA, pa3pemieHuss KOHMIUKTOB B OOCYKICHHUS
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KoMITpoMuccoB. Kak MOKa3pIBalOT HMCCIENOBAaHUS, JIIOJHU, CTPAJAIOIIME IUCCEeMHUEN
(HapylIeHUEe BOCIPUUMYMBOTO W/ WM SKCIIPECCHBHOTO HEBEPOAILHOTO OOIICHMS)
0OBIYHO COITMAIEHO M30JUPOBAHBI M UIMCIOT HU3KHE aKaJeMHIecKkre oka3atenu [11].

[1.CanoBaii npenoxui 5 o0aacTeit onpeieIeHusl SMOIIMOHAIBHOTO UHEILJICKTA,
pa3BUTHE KOTOPBIX CIOCOOCTBYIOT OJIATOMPHUITHOMY COCYIIECTBOBAHHIO B COLIMYME,
3¢ (HeKTHBHOMY OOYUYCHHIO M YCIICIITHOMY pelIeHuto 3aaay [11]:

1. 3HaTe cBOM CaMOCO3HaHI/Ie, TO €CTh CIIOCOOHOCTh paciio3HaBaTh BO3HUKAIOIMEC YyYBCTBa
OMOLIMH B MOMCHT HUX TIIOABJICHHA, ABJISICTCA (bYHI[aMeHTOM OMOIIMOHAJIbHOI'O
nHTEeekTa. HeBO3MOXKHOCTE OCO3HABAaTh CBOM MCTHHHEIC OMOIHUH ACIAaCT
HaC YA3BUMBIMH IICPCHA HUMMU. Te, KTO JIydm€ OCBCAOMJICH O CBOHUX
YYBCTBaAX, KaK IIpaBHJIO, Ooiee YAOBJICTBOPCHBI CBOCH KU3HBIO U PEXKE
COMHCBAKOTCA B IMIPABUJIbHOCTH JIMYHBIX pemeHHﬁ.
2. praBJ’IHTL CriocoOHOCTh YHOpaBJIsITb CBOUMH YyBCTBAMHU U YACPIKUBATH UX B IIPCACIIAX
OMOIUAMMU. AOIIYCTUMOI'0O OCHOBBIBACTCA Ha CaMOCO3HAHHHU. Te, KTO HE€ MOXECT
YCIIOKOUTDH cebsa u CIIPaBUTLCA C WU3NUIIHEH TpeBOFOﬁ, YHBIHUECM HJIA
PasApPa)KUTCIBHOCTBIO, TIOCTOAHHO  CTAJKHBAKOTCA C MYYUTCIIBHBIM

OECIIOKOMCTBOM.
3. MotuBupoBars | YIpaBlieHHE 3MOIUSAMHA HEOOXOAWMMO I KOHIICHTPAIMU BHUMAHHSI,
CcaMoro ceos. CaMOMOTHBAI[MH, CAMOKOHTPOJS M CIOCOOHOCTH K cO3uAaHHio. JIromaw,

BJIQJICIONME MCKYCCTBOM KOHTPOJIMPOBATH 5SMOLIUM, BKJIIOUAs YMEHHE
OTKJa/JbIBATh  YJOBIETBOPEHHWE U  MOJABIATH  UMIIYJIbCUBHOCTD,
CIIOCOOHOCTBIO BOWTH B COCTOSIHUE «BIIOXHOBEHHS», KaK IpPaBHIIO, Ooiee
MIPOJYKTUBHBI U YCIEHIHBI BO BCEX CBOMX HAYMHAHUSIX.

4.  Pacno3naBaTh | DOMmIaTusi, €mie OJHA CHOCOOHOCTh, OIMHUPAOIIAsCS HAa 3MOIMOHAIHLHOE
MO JIPYTHUX | CAMOCO3HAHUE, SIBISIETCSI OCHOBHBIM «4UeJI0BEUECKUM Japom». CIIocoOHOCTh
JIIOJIEH. COIEPEeKNBATh, JAaeT BO3MOXHOCTh BBIOpaTh Ipodeccuu, CBSI3aHHBIE C
3a00TOM 0 OPYrux, HAPUMED, NPEToaBaHNe, TOPTOBIIO U YIIPaBJICHHUE.

5. Tlommepxwusath | MckyccTBO moaiep:kuBaTh B3aUMOOTHOIICHUS TIO OOJIbIIEH YacTH
B3aMMOOTHOIICHHSI. | 3aKII0YAeTCs B yMENOM OOpalleHHuH ¢ 4YyXUMH sSMorusmu. Jloam,
OTJIMYAIONIMECS TaJaHTaMH, YKPEIULIIONUMHU TTOMYJISPHOCTD, JIUJIEPCTBO U
3¢ (HEeKTUBHOCTh MEXKIMYHOCTHOTO OOINEHHUs, OTIIMYHO CHPABISIOTCA C
JIeJIaMH, YCTIEX B KOTOPBIX 3aBUCUT OT YMEJIOTO B3aUMOJICHCTBHUSI C APYTHUMHU.

DddexTuBHOE pPa3BUTHE AMOIIMOHAIBLHOIO HMHTEJICKTa TpeOyeT MOCTOSHHOM
MPAKTHUKHA ¥ CaMOCOBEpIICHCTBOBaHMA. [learoraMm Ha ypokax aHTJIMHACKOTO SI3bIKa
ciemyeT ToaAOWpaTh 3aJaHMs, HE TOJBKO HANpaBIICHHBIE Ha  YIy4IICHHE
KOMMYHHMKATHBHBIX HAaBBIKOB OOYYaIONIUXCS, HO W CIOCOOCTBYIOIIHNE Pa3BUTHIO
OMIIATUA M CIIOCOOHOCTH K CaMOpPETYJISIMH. OJTO BKJIOYaeT B ce0sS yYMEHHE
SMIATHYECKH  CAOyIlaTh, BBIPAKATh MOMJACPKKY M  CTPOUTH  IMO3UTHBHBIC
B3aumooTHoteHusi. Naamati Schneider et al npennararoT BeInoIHEHNE pa3BUBAIOIINX
3aJlaHuil  JUIS.  Pa3BUTHS OMOIMOHAIBHBIX HABBIKOB, KOTOpPbIE OCHOBaHbBI Ha
CaMOCTOSITCIIEHOM  paboTe YYCHHWKOB H  HAONIONCHWW W CTUMYJIMPOBAHHH
©KEHEJISIPHOTO WX TIporpecca OT 3aJaHds K 3aJaHuto. VcciiemoBaHHWe COICPIKHUT
PEKOMEHIAlNN COOJTIOICHHS B3aMMOCBSI3H U ITOPSJIKA B COOTBETCTBUU C COCPKAHUEM
oOyueHnus [24].
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B ycnoBusX COBpPEMEHHOW TEXHOJOTMYECKOU Cpelbl, OSMOLMOHAJIbHBIN
WUHTEJUIEKT CTAHOBUTCS elle OoJiee BaXKHBIM, TaK KakK OH IIOMOTaeT JIMYHOCTH
3¢ (HEeKTUBHO CTPOUTH UEIOBEUECKHE B3aUMOJICHCTBUS B TeX cdepax, KOTOpbIE HE
MOTYT OBITh 3aMEHEHbl MalllMHAMHU. DMOIIMOHAIBHBIN MHTEIJIEKT, BKIIOYAIOIIUNA B
ceOsl OCO3HaHHME U yNpaBICHHE COOCTBEHHBIMH SMOIMSIMHU, a TaK)K€ MOHMMaHUE U
BIUSTHUE HA YMOIUU APYTUX JIOACH, 3HAYUTENIBHO YIydlIaeTcs 01aroaapsi pa3BUThIM
KOMMYHUKATUBHBIM HaBbIKaM. Y MEHHE AIMIIATUUECKU CITyIIaTh, BRIPAXKaTh MOJJIEPKKY
U CTPOUTH MO3UTHUBHBIE B3aHMMOOTHOILIEHHS I[OMOIAeT CO3/1aBaTh OJIArONPUATHYIO
pabouyto aTMocdepy M yiaydllaeT B3auMOACHCTBUE B KOJUJIEKTUBE. DMOIIMOHAIBHO
UHTEJUIMTEHTHBIM ~ 4YeJIOBeK  yMEeT  YIpaBisaTh  KOHQJIMKTAMH,  CHIKATh
HaAMPsHKEHHOCTh, CIIOCOOCTBOBATH COTPYIHUYECTBY U YCIIEITHO KOMMYHHUIIMPOBATb.

OMOIMOHaIbHASI TPAMOTHOCTh CIIOCOOCTBYET PacIIMPEHHI0 00pa30BaTEIbHBIX
BO3MOKHOCTEM, 3amoiHss IpoOesbl B COLUANM3aiM 1eTeil. IToT mpouecc Tpedyer
JIBYX KIIOUEBBIX H3MEHEHMIl: NEpexoja YUHUTENedl 3a Mpeneibl TPaIuLUOHHBIX
00s13aHHOCTEH M YBEIIMYCHHSI BOBJIICUCHHOCTH OOIIIECTBA B BOIPOCH! 0Opa3zoBanus [11].
C HayyHOM TOYKM 3pEHHs, Pa3BUTUE OMOLMOHAJIBHOM TPAMOTHOCTH B
00pa30BaTENbHBIX YUPEKICHUAX CO31AET YCIOBHS 1Sl GOPMHUPOBAHUS TAPMOHUYHOTO
Y BCECTOPOHHETO pa3BUTHUA JTMUHOCTH. OOyyaronuecs, 00J1aJarye SMOLMOHATIBHOM
IPAMOTHOCTBIO, JIyYllle aJalTUPYIOTCS B KOJUIEKTUBE, JAEMOHCTPUPYIOT BBICOKHE
KOMMYHUKATUBHBIE HAaBBIKM U CIIOCOOHOCTh K COTpPYJIHUYECTBY. I AOCTHUXKEHUs
ATUX LeJIed HEOOXOAUMO HHTErPUPOBATH METOJbI 3MOLHUOHAIBHOIO BOCHUTAHUS B
y4eOHbIE TMpOrpaMMbl W TMOOMIPATH AaKTUBHOE YYacTHUE POAUTENEH, MECTHBIX
OpraHu3aluii ¥ OOIIECTBEHHOCTH B Pa3BUTHHM TMOKHX HaBBIKOB OOYYAIOIIMXCA. ITO
MO3BOJIUT CO3/aTh OJIATOMPUSITHYIO CpPeay ISl Pa3BUTHS JETEH W MOATOTOBKU MX K
YCHEIIHON COIMAIbHON U TTPO(ECCHOHATBLHOM KU3HU.

Jlaxxe HEe3HAUNTENbHbIE U3MEHEHUSI B HACTPOCHUH MOTYT CYILIECTBEHHO BIIUSITh
Ha KOTHUTHUBHBIE MPOLIECCHI, YTO, B CBOIO OU€pEelb, OTPAKAETCS HA CIIOCOOHOCTU K
oOyuenuto [11]. [ToaToMy BakHO, 4TOOBI OOYYArOIIMECS YMEIH YIPABJISATH CBOMMHU
AMOIUSIMU U 00J1aJaJId BHICOKOM SMOIMOHAJILHONW T'PAaMOTHOCTBIO. DMOIIMOHAIbHAS
peryJisiiiusl UrpaeT KJIOUYEBYIO pOJib B MpolleccaX BHUMAaHUS, MaMATH U MPUHSITHUS
pemienunii. lccnenoBaHus MOKa3bIBAIOT, YTO TOJOKUTEIBHOE HMOLIMOHAIBHOE
COCTOsIHHE crIOCOOCTBYET Oosiee 3(h(PEKTUBHOMY YCBOEHHUIO MH(DOPMAIIUU U YITyUIlIaeT
KOTHUTHBHBIC (DYHKIIUHU, TAKNE KaK KPEaTUBHOCTh U KPUTHYECKOE MbIIILJICHHE. B TO ke
BpEMsi HEraTHBHBIE AMOIMH, TaKME Kak CTpPEcCC W TpeBOra, MOryT OJOKHpPOBATh
KOTHUTUBHBIE PECYPChI, CHUXKAs YUeOHYIO POTYKTUBHOCTb.

BrinonHenue 3agaHuii, HanpaBJICHHBIX HA Pa3BUTHE W OLICHHUBAHUE MSTKUX
HaBBIKOB, MOJXET CIIOCOOCTBOBATh 3HAYUTEIILHOMY TMOBBIIICHUIO aKaJIEMUYECKUX
pe3yIbTaTOB OOYYAIOMUXCS. OTH 3aJaHHsl MOTYT BKIIIOYaTh OOy4YeHHE HaBBIKAM
pacrio3HaBaHMs W BBIPAKEHUS SMOLMUM, pPa3BUTHE OHMIIATHM W  COLHMAIBHOTO
B3aMMOJICHCTBHUS, a TAK)KE TEXHUKH YIPABICHUS CTPECCOM U penakcanuu. [lonumanue
U YIIpaBJICHUE CBOMMH SMOIUSAMHU MTO3BOJISIET 0O0YHAIOIIMMCS OJIEP>KUBATh BBICOKHIMA
YpPOBEHb MOTUBALIMM U BOBJICYEHHOCTHU B YUEOHBIN MPOIECC, YTO B KOHEYHOM HUTOTE
CITOCOOCTBYET UX O0IIEMY yCIeXy U 0JIaromnoay4duro.
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Hcnonb3oBaHne KOMMYHHUKAaTUBHOTO IMOAX0/Ja B OOyYEHUM WHOCTPAHHOMY
A3BIKY UTPAET BAXHYIO POJIb, ONpPEIEsisi «KOMMYHHUKAIMIO» Kak BceoObeMITtolee
00BEIMHEHNE TEOPETUUECKUX U MPAKTUYECKUX 3HAHUM, HAMPABICHHBIX HA pPa3BUTHE
MATKMX  HAaBBIKOB, TaKUX KaK KPUTHYECKOE MBIIUICHUE, KPEaTUBHOCTD,
SMOIIMOHAJIBHBI HHTEJUIEKT, B3aUMOIOHMMAHME, YCIICIIHOE B3aUMOJICHCTBUE B
MYJIBTUKYJIBTYpHOU cpeae W T.n. OCHOBHOM LIENBIO MPENOJABaHUS MHOCTPAHHBIX
S3BIKOB B YYEOHBIX 3aBEJICHUSX SBIACTCA (OpMHUpOBaHHE Yy OOyUarOIUXCA
KOMMYHHKATHUBHBIX KOMIIETEHIIMH, HEOOXOAUMBIX s 3()PEKTUBHOTO MPUMEHEHHUS
UX 3HAHUM, YMEHUI U HaBBIKOB MPHU PEIICHUH TBOPUYECKUX U KU3HEHHBIX 3a]1a4.

KoMMyHUKaTHBHBIE HaBBIKM BKJIIOYAIOT B Ce€0sl CHOCOOHOCTH SICHO H
3¢ (PEeKTUBHO BBIpaKaTh CBOU MBICIIH, CIyIIAaTh U MOHMMATh COOECETHUKA, a TAKKE
UCIIOJb30BaTh pa3iuyHble (OpMbI OOLICHMS, TaKh€ KaK YCTHOE, NMHCbMEHHOE WU
HeBepOaabHOE OOILIEHHE. DTH HaBBIKM BAaXKHBI JUJISl YCTAHOBJICHUS U TMOJJEP KAHUSA
MEXJIMYHOCTHBIX OTHOLIEHUH, pelieHus] KOHQIUKTOB U COTPYAHUYECTBA B KOMaHJIE.
[Ipu oOy4yeHHMH HHOCTPAHHOMY S3bIKYy pa3BUTUE KOMMYHUKATHBHBIX HAaBBIKOB
HaIpsIMyl0 3aBHCHT OT YCHEIIHOIO OCBOCHHS Psia «KECTKUX» KOMIIETCHLIMH, a
MMEHHO: NPOAYKTUBHBIX (TOBOpPEHHE, NMUCHbMO) M PELENTHUBHBIX (CIyIIaHHE —
ay/IMpOBaHUE, YTEHHUE) HABBIKOB, CIOCOOHOCTH IMOHMMATh Pa3HbIE aKUEHThI, YMEHUS
BBIOMPATh PETUCTP PEUEBOM JEATETBbHOCTH ((pOpManbHbII W HeOpManbHBIA) U
A3BIKOBBIX CPEJICTB.

Kpome  TOro, = KOMMYHHMKAaTMBHbIE  HAaBBIKM  TECHO  CBSI3aHBl  C
JIMHTBOKYJIBTYPOJIOTMUYECKUM MOAX0A0M K O0yUYEHHI0 HHOCTPAHHOMY SI3BIKY, TaK Kak
OH YYWTBHIBAE€T B3aMMOCBS3b W B3aWMOJECHCTBHE KYyJIbTYPhl U SI3bIKA, MPEACTABIAA
JAHHBIN MTPOLIECC B BUJIE LETOCTHON CTPYKTYPBI JIEKCHUECKUX €AUHUI] B UX S3BIKOBOM
U BHES3BIKOBOM KOHTEKCTE. C MPAaKTUYECKOW TOYKH 3PEHHS JTMHIBOKYJIBTYPOJIOTHUS
oOoramfaer 3HaHusl O CTPAHE U3Y4YaeMOoro SI3bIKa; CIIY>)KUT UCTOYHUKOM HMH(pOpMaLuu
VIS pEYEMBICIUTENBHOM NEeATENBHOCTH; JEMOHCTPUPYET peanbHOe
(YHKIMOHUPOBAHUE S3BIKOBBIX CPEJCTB, YTO CIIOCOOCTBYET MOJATOTOBKE JTUYHOCTHU K
MEXKYJIbTYPHOH KOMMYHUKALIMH.

Takum 00pa3oM, KOMMYHUKAaTUBHbIE HaBBIKM SBISIOTCS (QYHIAMEHTOM IS
Pa3BUTHSL W YKPEIUIGHUS APYIMX MSTKUX HaBbIKOB. OHU CO3[1al0T OCHOBY JUIS
3 PEKTUBHOTO JIMIEPCTBA, CTUMYJIUPYIOT KPUTUUECKOE MBIILICHHE U CTIOCOOCTBYIOT
Pa3BUTHIO SMOILIMOHAJIBLHOTO MHTEIJIEKTa. B yCIOBHAX COBpPEMEHHOrO MHpa, TIe
YCHEIIHOCTh BO MHOIOM OINpPEAENSIETCS CIOCOOHOCTBIO K  MEXKIMYHOCTHOMY
B3aMMOJICUCTBUI0 W  aJaNTHBHOCTH, pa3BUTUE KOMMYHHMKAaTHUBHBIX HAaBBIKOB
CTAaHOBUTCS KJIFOUEBBIM (DAKTOPOM JJIst TOCTHKEHUS MPO(EeCcCHOHATBHOTO U IMYHOTO
ycnexa.

Pazeumue cubxux nasvikos 6 konmexcme TYIIp no npeomemy «Anenutickutl
AZIKY

«Ilegaroruka nomkHA OPUEHTUPOBATHLCA HE HA BUEPAIIHUM, a HAa 3aBTPAlTHUN
JeHb JeTckoro pasputus» [9]. B aTol cBsizu npu paspabotke THUIOBBIX y4eOHBIX
nporpaMm OOYyYEHHUS! aHTJIMHCKOMY $I3bIKY YUWTBHIBAIOTCS TpeOOBaHUA K OyaylIUM
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CHEeLMaIMCTaM, TaKMM KaK CIOCOOHOCTb aJalTUPOBAThCA K OBICTPOMEHSIOLIMMCS
YCIIOBUSIM U TpeOOBaHUSAM pBIHKA TpyAa, YMEHUE paboTaTb B MYJbTUKYJIBTYpPHOU
cpene, BIaJCHHE HABBIKAMH KPUTHUECKOTO MBIIUICHUS M PELICHHUS MPOOJIeM.
Y4eOHbIe MPOrpaMMbl pa3padaThIBAIOTCS C yU€TOM HEOOXOUMOCTH (POPMUPOBAHUS Y
oOydJaroruxcst THOKuMX HaBBIKOB (soft skills), Takmx kak KOMMYHUKATHBHBIC
CHOCOOHOCTH, HAaBBIKM KOMaHJHOW paboTrel W JjuaepcrBa. Ocoboe BHUMaHHE
YAENSETCS HCIONb30BAHUIO HMHHOBAIIMOHHBIX METOJOB OOYy4YeHHs, TaKHX Kak
MPOEKTHAasl JIeATENbHOCTh, WHTEPAKTUBHBIC 3aJaHUsl U UUQPOBBIE TEXHOJOTHH,
KOTOpbIE TO3BOJIAIOT CHENaTh Ipouecc oOyueHuss Oonee 3S(PPEKTUBHBIM U
aJIalITHPOBAHHBIM K COBPEMEHHBIM PEAIUSM.

Aims of the project of the subject programme of Skills
«English language «

9.2.5.1 predict what will happen next by listening to a | 1. Higher-order thinking skills and
short fragment. abilities
5.1.1.1 use speaking and listening skills to solve 2. Social interaction skills
problems creatively and cooperatively in groups
8.3.4.1 initiate and sustain interactions in pair, group,
and whole class exchanges, commenting, paraphrasing

8.1.6.1 organize and present information clearly to 3. Communication skills

others

6.1.3.1 respect differing points of view 4. Empathy

7.1.5.1 Use feedback to set personal learning 5. Goal orientation

objectives

9.1.4.1 evaluate and respond constructively to 6.Self-control (self-management)
feedback from others

9.1.9.1 Use imagination to express thoughts, ideas, 7. Positive self-concept

experiences, and feelings

B BhIlIeykazanHo# Tabyuile ykazaHbl HEKOTOPBIE 1€MW W3 Pa3HbIX KJIACcCOB, B
KOTOPBIX MOHO MPOCIEAUTH CBSA3b C TMOKMMU HaBbIkamu. Tak, Harpumep, B 6 Kiacce
MPU Pa3BUTHUM KOMMYHUKATHUBHBIX HABBIKOB (CIyIIaHUE, YMEHHE BECTH JHAJIOT U
MMOHKUMATH OOIIY0 HHPOPMAITUIO U JIETAJIM apryMEHTa) MPEANoJiaraeTcs U pa3BUTUE Y
00yYaromMXcsl TaKOro MSTKOTO HaBbIKAa, KaK SMMAaTHsA, JJIs 4Yero B IporpaMme
npeaycmorpena 1einb «6.1.3.1 respect differing points of view.

B KoHTeKCTe ceroaHsniHero oO0pa30BaHUS Ba)XHBIM AaCIEKTOM SIBJISCTCS
OpUEHTAllUd HAa MEKIUCIUIUIMHAPHBIA TOIXOJ M pa3BUTHE Yy OOydYarOIIMXCS
(GYHKIIMOHATBHOM TPAMOTHOCTH, YTO CIHOCOOCTBYET Pa3BUTHIO Y OOYYarOIIMXCS
CIIOCOOHOCTH K MHTETpaIliy 3HAHWUW M3 PA3IMYHBIX 00JACTe M UX MPUMEHEHHUIO B
MPAKTUYECKON JICSITEIbHOCTH B JKM3HEHHBIX CHUTYyalUsAX. 1akOW MOAXOJ IMO3BOJISIET
MOATOTOBUTh  CIEIHAINUCTOB, CIOCOOHBIX K YCHEIHOW mpodeccuoHaTIbHOMI
NeSTeTbHOCTH, AKTUBHOMY YYacCTHIO B OOIIECTBEHHOM JKM3HH U PEIICHUIO
rJ100aNbHBIX MPOOJIEM COBPEMEHHOCTH.

B Hactosimiee Bpemsi HanumonanbHOM akamemuedt oOpa3oBaHUS HMEHHU
bl.AntbiHCapuHa COBMECTHO ¢ rpymnmnod mpodeccruoHanoB B chepe oOpazoBaHws,
YYEHBIX W TEaroroB MpPOBOAMUTCS paboTa HaJ yCOBEPIIEHCTBOBaHUEM THMOBBIX
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y4eOHBIX IPOrpaMM, I'71€ KpOME NPEAMETHBIX HABBIKOB, IPEAyCcMaTpUBaeTcs POKyC Ha
COBpPEMEHHBIE MHpOBbIE TpeOOBaHUs B OOpa3oBaHMM, TAaKHUE KAaK BHEIPEHUE
MH(GOPMALIMOHHBIX TEXHOJIOTUN B y4eOHBIN MPOIIECC, UCTIOIb30BAHNE HHTEPAKTUBHBIX
METOJI0OB 00y4eHHsI, pa3BUTHE KPUTHUECKOTO MBIIIICHHUS, TBOPUYECKUX CIIOCOOHOCTEM
Y MSTKUX HAaBBIKOB y OOydaroniuxcsl. OTH U3MEHEHHs HaIllpaBJICHbl HAa MOBBIIICHHUE
KayecTBa OOpa30BaHHsA U TMOATOTOBKY OOyYarOImIMXCS K YCHENIHOW JKU3HH B
COBPEMEHHOM OOLIECTBE, I'/I€ HHHOBALIMH U OBICTPOE U3MEHEHHE TEXHOJIOTUI TPeOyIOT
a/IanTalyy ¥ MOCTOSHHOTO O0yUYeHUsI.

Aims of the project of the subject programme of Skills
«English language «

9.2.5.1 predict what will happen next by listening to a | 1. Higher-order thinking skills and
short fragment. abilities
5.1.1.1 use speaking and listening skills to solve 2. Social interaction skills
problems creatively and cooperatively in groups
8.3.4.1 initiate and sustain interactions in pair, group,
and whole class exchanges, commenting, paraphrasing

8.1.6.1 organize and present information clearly to 3. Communication skills

others

6.1.3.1 respect differing points of view 4. Empathy,

7.1.5.1 Use feedback to set personal learning 5. Goal orientation

objectives

9.1.4.1 evaluate and respond constructively to 6.Self-control (self-management)
feedback from others

9.1.9.1 Use imagination to express thoughts, ideas, 7. Positive self-concept

experiences, and feelings

Tabnuua BeIIe AeMOHCTpUpPYeT, uTo B mnpoekrax TYIIp mo mnpemmery
«AHTTUHCKHN SI3bIK» BKITIOUEHBI 11€J11, HATIPABJICHHBIC HA Pa3BUTHE THOKUX HABBIKOB,
U(PPOBBIX HABBIKOB, TO €CTh Ha pa3BUTHE HEOOXOAWMOW JisI KaueCTBEHHOMU
KUZHEAEATEIBHOCTU B Oyay1iemM (yHKIIMOHATBLHON IPAMOTHOCTH.

OueﬁueaHue 2UDOKUX HABBIKOS

I'mnOkue HaBbiku (SOft skills) siBysitorcss krOYEeBBIME (aKTOpPaMHU yCIICITHOTO
B3aUMOJICHCTBHS 1 TPO(PECCHOHATIBHOTO PA3BUTHS B COBPEMEHHOM MHpE. DTH HABBIKH
criocoOCTBYIOT 3 (HEKTUBHON KOMMYHHKAIIAHU, IAITAIIMHA K U3MEHEHUSIM U PEIICHUTO
CIIOKHBIX 331a4. Kak yxe ObIJI0O OTMEYEHO, OIICHWBAHUE TMOKMX HABBIKOB SBIISIETCS
CIIOYKHBIM IMTPOIIECCOM, HE TIPUEMITIOIIUM TPAIUIIMOHHBIX 1M01X010B [8; 16].

TpaauumoHHO MPH BHICTABICHUH 0AJUIOB 32 BBHIIIOJHEHHOE 33/IaHUE YUUTHIBAJICS
TOJIbKO KOHEUYHBIH PE3yJIbTAT: MPABUJILHO BBIMOJHWI/ BBITOJHWI C OMIHMOKAMHU, U B
3aBHCUMOCTH OT KOJIMYECTBA OIMMOOK OOYYAOLIMIICS IMOJTydan COOTBETCTBYIOIIYIO
OIICHKY. B KOHTEeKCTe OOHOBJICHHOTO COJIEPKaHUs 0OPA30BAHMSI B CUCTEME CPEIHETrO
o0Opa3oBaHMs MCTOJIB3YEeTCS KPUTEPUAIBHOE OIICHWBAaHUE, KOTOPOE TMOpa3yMeBaeT
OIICHMBAaHUE BCETO IMPOIIECCa BBITIOJHEHUS 3a/laHds B XOJ€ OCBOCHHUS Y4EOHOTO
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matepuana. Ilporpecc oOyuaromierocsi OIEHMBAETCS IMOCPEACTBOM JBYX BHJIOB
KPUTEPUAIBHOTO OIEHUBAHUS: (POPMATUBHOTO U CYMMATHUBHOIO OI[EHUBAHMUSI.

CyMMaTHBHOE OLEHUBAHHUE MPOBOAUTCA JUIsl MPEIOCTABICHHUS IEAaroram,
oOyyarmuMcss M HUX POAUTENsIM HH(OpMalnKMM O Mporpecce OO0ydarouuxcs Mo
3aBEPILICHUH DPA3JEJIOB WM CKBO3HBIX T€M YYEOHBIX MPOrpamMM M OIPEAEIIEHHBIX
y4eOHBIX NEPHOJOB (YETBEPThb, TPUMECTP, Y4YEOHBI TOJ, YPOBEHb CPEIHETO
oOpazoBaHusi). OLICHUBAHKUE COMPOBOKIACTCS BHICTABICHUEM OAJIOB U OIEHOK, YTO
MO3BOJIAECT OMPEIENATh U (PUKCUPOBATHh YPOBEHb YCBOCHUS Y4eOHOTO MaTepuaia 3a
KOHKpETHbIN mepuoa. DopMaTUBHOE OICHMBAHWE — O3TO THUI OlLECHUBAHMS,
IPOBOJUMBIN B XOJ€ MOBCEIHEBHONW y4eOHOM AESTENbHOCTH, CIYXAIIMK TEKYIIUM
MoKasarejieM ycneBaeMocTu oOyyvatouuxcs. Takoe olleHHBaHUE 0O0ecleunBaeT
OTNEPaTUBHYIO CBSA3b MEXKIY OOydYarolMMCS U NEAarorom, MperocTaBiIseT OOpaTHYIO
CBSA3b M CHOCOOCTBYET COBEpIICHCTBOBAHUIO 3HAHWWM, YMEHUH U HaBBIKOB
oOyuaromuxcsi. OCHOBHBIE XapaKTEPUCTUKH 3TOTO BHJIA OLIEHWBAHUS — AKTUBHOE
BOBJICYEHHE OOydYaroUMXcsi B MPOLECC OLEHUBAHUA, aJaanTtanus OOy4YeHHs K
MOTPEOHOCTAM 00yYarOUIMXCsl U MPEIOCTaBICHUE KOHCTPYKTUBHON 0OpaTHOM CBS3H
[28].

Tak Ha ypoKax aHIJIMICKOTO s3bIKa MPHU OLIEHKE padOT 00Oydaronuxcs neaaroru
YUYHUTBIBAIOT TP ACMEKTa, 00yYaroIUKca N0JIy4aeT 0OpaTHYIO CBS3b MO KaXIOMY U3
aCIIEKTOB:

1) BBIOpaHHBIN CIOCOO BBIMOJHEHUS 3a/1aHNUS;

2) IpOMEXKYTOUHBIE JCHCTBUS/PACUETHI;

3) nony4eHHsIit oTBeT [32].

JlesiTenbHOCTH TIearora B mpoiiecc (pOpMaTUBHOTO OIICHWBAHUS MPEIOoJaracT
COOJIFOICHUE CIIEAYIONTUX ATAIOB:

* IUIAHWPOBAHUE U OpTaHu3aIs (GOpMaTUBHOTO OIICHUBAHUS;

* BBIOOp METOA0B (POPMATUBHOIO OLIEHUBAHUS;

* IpeocTaBIeHUE 0OpaTHOM CBSI3H;

* aHAJIN3 PE3yIbTaTOB POPMATUBHOTO OllcHUBaHUs [28].

B maHHBIX METOAMYECKUX PEKOMEHIANMIX TMpEeIararoTcs 3aJaHus IS Ha
Pa3BUTHE MATKUX HABBIKOB, a TAKKE METOJIbI (JOPMATHBHOTO OICHUBAHMSI.

[Ipu QopmMaTUBHOM OIICHWBAHMM BaXXHO IOA0OpaTh METOH OIICHUBAHUA,
COOTBETCTBYIOIIMKA 1enu o0ydeHus. s 3Toro mpm pa3paboTKe ypoKa Ieaarory
ClIemyeT 3aJaTh BOMPOCHL: HA Pa3BUTHE KAKOTO HaBBIKA  HEOOXOJMMO
chokycupoBathcs? Kakyro 1enb o0ydeHust JUisl 5TOTO peaqnu3yeM CETOJHS Ha YPOKe.
Kakue 3amanus OymyT 3¢GGEKTUBHBI A Pa3BUTHSA 3TUX HABBIKOB OOYYArOITUXCS?
Kakxum o6pazom (ocpescTBOM KaKMX METOJOB U MPUEMOB) MOXXHO U3MEPHUTh, CMOT
M 00yvaromuics 10cTuYb 1enu (st 7Toro yueHuKu COBMECTHO C YUUTEIEM MOTYT
COCTaBUThH KPUTEPHUH OIleHUBaHMsI)? J|aHHBIN TPOIECC SBISETCA 3aMKHYTHIM (B KOHIIE
ypoKa HEOOXOIUMO BEPHYTHCS K I U MOPEQIICKCUPOBATh O TOM, JOCTHTHYTA JIH
Ieb, U KaKOBBI NMPUYHMHBI ycliexa/ HEycrexa: HACKOJBKO IMPaBUIBLHO IOA00paHBI
3a/1aHUSI U METOJIbl OIIEHUBAHUS, TIOHITHBI JIM JACCKPUIITOPBI, HACKOJIBKO 3P (HEeKTHBHA
oOpaTtHasi CBS3b U T.J.
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[Tportecc  ¢GOpMaTUBHOTO  OIEHWUBAHUS  OCYILIECTBIIACTCS  MOCPEACTBOM
peali3aiuy CIeIyIONINX TAMOB:

* INTAHUPOBAHUE W OpPTaHMU3aIMs (DOPMATUBHOTO OIICHUBAHUS,

* BBIOOp METO0B (POPMATHBHOTO OICHUBAHMSI,

* PEJIOCTABJICHUE OOPATHOM CBS3H;

* aHAJIM3 Pe3yJIbTaTOB (H)OPMATHBHOTO OlleHUBaHUs [28].

Ha ocHoBe pe3ynpTaToB (h)OPMAaTHBHOTO OLIEHWBAHUS TUIAHUPYETCS CIETYIOIIEe
(dhopMaTHBHOE OIICHUBAHUE.

VccnemoBaHus M0 TEME OIEHUBAHUS MSATKUX HABBIKOB MPEIaraioT pa3inyHbIe
MHCTPYMEHTHI (METOIOB/ MTOX0/I0OB) OIICHUBaHMsI. HeKOTOphIe U3 HUX PEKOMEHIYIOT
ucroiab3oBanue 1udpoBbIx 3HaukoB (digital badges), 9To B 3py pa3BUTHS TEXHOJOTHI
CTaHET XOPOIIUM JIOKa3aTeILCTBOM HAJIMYMs Pa3BUTOrO MATKOro HaBbika [6; 26]. C
ATOM IIEJIbI0 UCCIIEIOBATENIN MpeajaratoT pa3padoTKy KPUTEPUEB M CTaHIAPTOB JJIS
BpPYUYEHHMsI 3HAUKOB, 00s3aTEIHLHOE CAaMOOIIEHUBAHHE, a TaK)Ke HAOIIOJCHUE U OllEHKa
rejarora Ui OJHOKIACCHUKOB TIPHU BEIHECEHUH PEIICHUS HA OCHOBE CYObEKTHBHBIX
WJIM 49acTO JIMYHBIX JAHHBIX, YTO HAACISICT MOAXOJ] K OICHHUBAHUIO AKOJIOTHYCCKOM
000CHOBaHHOCTHIO [26]:

Professional

(Standards-Based)

Evidence of

Soft Skills

Personal Reflection Peer Evaluation

(Self-Assessment) {Context-Based)

Puc. I'paghuueckoe npedcmasnenue uncmpymenma oyenku

B Owusnec cpeac Aajii  OLCHHUMBAHHA THOKHUX HaBBIKOB PCKOMCHAYIOTCA
CICAyrome MHCTPYMCHTBI, KOTOPBIC MOKHO aJallTUPOBATL B KJIaCCHOM KOMHATE C
Y4C€TOM HUX COOTBCTCTBUS LICIISIM O6yT-IeHI/IH H ypOKa.

Meton Onucanue [Ipumenenue
OIICHUBAHUS
HNuTepBbio biaropaps CTpyKTypa HMHTEPBBIO MOXKET OBITH Pa3HOM.
HETOCPEICTBEHHOMY MoxHo 3amars npsMoi Borpoc: «Bbl ymeere
B3aUMO/ICHCTBUIO HAXOUTh OOITUH S3BIK C OTHOKIIACCHUKAMHU 7%
CTaHOBUTCS BO3MOXHBIM | (UTO JacT HE COBCEM TYHBIM MOJHBIN
Oojiee feTadbHO OLEHUTH | pe3yJIbTaT) WK K€ MONPOCUTh paccka3aTh O
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MOTCHIMAT O0yYaromerocs
U TIPUMEHSEMBIC TTOXO/IbI
JUISL  JIOCTMDKCHHUS  yCIiexa,
YTO JeJaeT MaHHBIA METO.I
HanOoJiee BOCTPeOOBaHHBIM

TOM, Kak OOydYalouuiicsi pemraer Kakyk-TO
KOH(IMKTHYIO CUTYaIUIO C B KJ1acce. B urtore
MO’KHO MOJIY4YUTh 00Jiee OTHYI0 KapTUHY

JUISt OLIEHKHU MSITKHX
HaBBIKOB.

Keiicwr Keticel, maroT BO3MOXKHOCTEL | MeTon 3aKJII0YaeTCs B TOM, 4To

OIICHUTH TOTEHIMAI U YXe | o0ydaromemMycs MpeJiaraeTcs

MMEIOIIMICS MATKUN HABBIK. | MPOAHAIM3UPOBATh  CJIOXKHBIE  CHUTYAIlWH,

COAEpKAIlME  MHOXKECTBO  JIETAJlEH, U

MPUHUMATh pEIICHUs, OMHUPAsICh Ha CBOHU

MSTKHE HaBBIKM. 3ajgadya JOJDKHA OBITh

pPEATMCTUYHON ¥ BKJIIOYATh  Mpodiemy.

Hampumep, nnsi  OIGHKH MPOAKTUBHOCTH

(CHOCO6HOCTI/I KOHTPOJHUPOBATb CBOU OMOIIMHU
B YCJIOBHAX aBJICHUA CO CTOPOHBI APYTOToO

YeJI0BEKa) MO>KHO CMOJIETTUPOBATh
CTPECCOBYIO CUTYAIHIO.
JlenoBbie UTPHI Ot1o no3BosisieT | OO0yyarommmMcsl  MpeagaraeTcs BBINOJIHUTH
oOyyaromuMcs  TMOJYYUTh | 3aJJaHUE, BO BpPEMs BBINMOJHEHUS KOTOPOTO
KOHCTPYKTHUBHYIO «OKCIIEPThI» HAOMIOAAIOT 3a mpoueccoM. OHU

UHPOpPMALIMIO O  CBOHUX
CHJIbHBIX CTOPOHAaX W 30HaX

OLICHUBAIOT B3aUMO/ICHCTBHE YWICHOB IPYIIIIBI,
UCIIOJIB3YEMBIE CTPAaTE€rMUd U IPUHHUMAEMBbIE

pocra. peuIeHusl.
Habmtonenue SBnsercs ogHuM U3 caMblx | HaOmionenue  cnocoOCTBYET — BBISIBICHHUIO
3¢ (EeKTUBHBIX METOJIOB | MOTEHUUAIbHBIX IPOOJIEM, KOTOPbIE MOTYT
OLICHKH MATKUX HaBBIKOB. HOBJIUSITh HA PE3yJIbTaT padOThHI.
Ouenka 360 | ITo3BossteT BBISIBUTH | MsITKME HaBBIKM OOYYalOMIErocss OIICHHBAET
rpaaycoB CHJIbHBIE U cl1a0ble CTOPOHBI | BCE YYAaCTHMKHM TIpollecca, BKIJIIOYas €ro
COTPYAHUKA, a  Takke | camoro. BaxHO T1paBUIBHO M YETKO
OLIEHUTb  BIMSAHME  €ro | opMyIupoBaTh BOIPOCHI.
JICUCTBUA M pEIICHWN Ha
OKPY’KAOIIIHKX.
CutyanuoHHbie [To3BousieT nosyuuTh | Pekomenayercss ObICTPO BBIOMpATh MEPBBIN
TCCThI U | UICKPEHHHUI OTBET O TMOKHX | OTBET, 4To OpUXOaUT B TOJIOBY
JTHIHOCTHBIC HAaBBIKaX U LIEHHOCTAX (moguepKuBaeTcs: BaXKHOCTh UCKPEHHOCTH).
OIPOCHUKH

AHaJIOTUYHBIC MHCTPYMEHTBI OLICHUBAHUSI OBLIIM MTPOAHAIM3UPOBAHBI U APYTUMH
UCCIICIOBATEIISIMU, TAC PAaCCMATPUBAIUCH TPYIIIOBOE OIICHUBAHUE, CUMYIISIUH,
MUCHMEHHBIC TECThI, CTAXXHPOBKH, MHTEPBbIO ¢ HR MeHemKepoM, U MHTEPBBIO C
PYKOBOJIUTENIEM, THE OIICHMBAHHUE IOCPEACTBOM HWHTEPBBIO OBLIO  CaMBIM
IPEAMOYUTAEMBIM METOIOM olleHuBaHus [6; 8]. OmHako UccienoBaTeU CTaBAT MO
COMHEHHE BO3MOYKHOCTh OICHUBAHUS HEKOTOPHIX HEOCA3aEMbIX THOKMX HABBIKOB [8].

Kirou x Tomy, 4T0OBI Bi1aeTh HHPOPMALIUEH, 3aKITF0YaETCs B ONPEACICHHH TOTO,
KaKHe JaHHbBIC BIUTHIBATh, 8 KaKYI0 (PHIBTPOBATH. DTO BOIIPOC TOTO, KAKAM IEaroram
noBepsite. ABtop «Hidden potential» A.I'panT pasmenser poBepue Ha TpH
COCTaBJISIONIHE: 3a00TY, HAJC)KHOCTh U OCBEIOMIICHHOCTH [12]:
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Tak mpu OIEHUBAHUM CJIEAYyeT TOMHHUTH, YTO HAaBBIKM HE pPa3BHUBAIOTCS
PaBHOMEPHO: Y KaXKJIOTO CBOSI TPAGKTOPHS U OMBIT 00y4YeHus (pucyHok). He cnenyer
CpaBHUBATH OOYYAIOMIMXCS MEXTy CO000H, HEOOXOIUMO aHATU3HPOBATH TOJIBKO
nporpecc oOydJaromerocs, a UMEHHO €ro MPOUUIbIA pe3yJbTaT C pPe3yJlbTaTOM B
HACTOSIIEE BPeMsI ¥ TIOMOYb BBICTPOUTH TUIAH ACUCTBHMA IS JOCTHKCHHS yCIIeXa:

«YydllleHHe HaBBIKOB MOJO00HO MOabeMy Ha Tropy» — ormedaer «Hidden
potential» I'pant. «Ilo Mepe TOro, Kak Mbl TIOJHMMAEMCS BCE BBIIIC M BBIIIE, JOPOTa

CTAaHOBHUTCA BCC KPYyUC M Kpyd€, M HAIlKM AOCTHUIKCHHA CTAHOBATCA BCC MCHBIIC U
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Mmenble. Korga y Hac 3akaHYMBAaeTCs MMILYJIBC, Mbl HAaUMHAEM OCTaHABIIMBATHCS.
HenoctatoyHo mpocTo HaXkaTh Ha ra3 — HAIIK KOJIECA KPYTATCSA, HO MBI IIEPECTANIH
naBUrathCs» [12]. ABTOpBI CpaBHUBAIOT OKUAAEMBIH MPOIECC MOMYUYCHHUS 3HAHUU U
peanbHbIA Npouecc 00y4YeHus, KOTOPbIA Ha CaMOM JIeJI€ COITPOBOKIAETCSA U YCIIEXOM
U TUCKOM(MOPTOM, W IS pealn3alui KOTOPOro HeoOXoAuma MpakTHKa. PeanbHbIil
Ipolecc 00y4YeHus MOKa3aH B CIEAYIOLIEN CXEME:

HOW WE THINK LEARNING HAPPENS

Knowledge ——» Comfort ——» Practice —— Progress

HOW LEARNING ACTUALLY HAPPENS

Knowledge Discomfort Progress
Practice More Comfort

practice \—/

Eciu ™Mbl crnpoekTHpyeM ydUeOHBIH mpoIlecC MPaBHIIbHO, W HAYYUMCS
pacro3HaBaTh BO3MOXKHOCTH TI03/IHO pacKpbiBaromux cBoi noreniman (late bloomers)
U nepcrekTUBHBIX KanauaaToB (long shots), To cMoskeM pHU3HATH, YTO XOPOIIHE UACH
HE JIBIKYTCS TOJIBKO CBEPXY BHU3. A IIKOJIBHBIE CHCTEMBI MOT'YT aTh 00yYarOIIMMCH,
KOTOpbIC HAUMHAIOT C HEyJadu, IMaHC JOOUThCs ycrexa. BMecTo Toro, 4toObl HCKATh
T€HHEB TOJILKO TaM, TJC MbI 0XKHMIACM UX HAWTH, MBI MOKEM PACKPBITh BEINYANIIIHIA
MOTEHI[MAJ YeI0BEYECTBA, B3paIlMBas [eHUATBHOCTH B KaxKaoM [12].

Onvim pPazcuUmMuUA MACKUX HABLIKOB 6 PA3HbLIX CMPAHAX

CpaBHUTENBHBIN aHAIN3 PA3BUTUSI MATKUX HABBIKOB B HEKOTOPBIX €BPOMENCKHUX
cTpaHax ObUI MpoBereH B pamkax mpoekrta eLenedwork. Jlnms cOopa maHHBIX ObLI
co37aH MAOJIOH W TJIOCCApHi, MO3BOJISIONIME IMApTHEpPaAM HCIOIb30BaTh EAMHBIN
noaxon. B benprum cymectByeT HECKOJBKO HWHULMATUB, Takux kak U2ES,
npeararmas JOMOJHUTEIbHBIE KYpChl IO PA3BUTHUIO MSITKUX HABBIKOB LISk
obyuaromuxcsi, u llentp npeanpuHuMarenbctBa HoGent, KOTOpBIM TPOBOAUT
VCCJIEAOBAHUS U TPEHUHTH ISl IPEANTPUHUMATETICH.

B ®OuunsHauu akneHT JejaeTcs Ha JKU3HEHHbIC HaBBIKW, U (PUHCKHE
YHUBEPCUTEThl AKTUBHO pa3paldaThiBalOT y4eOHbIC MPOTPAMMbI, BKJIIOYAIOIIUE
aKaJIEMUYECKHUE, COLIMAIbHbIE U KOMMYHUKaTHMBHbIE HaBblku. Bo ®panuum Career
Center pennaraetr pa3BuUBaTh JUIAEPCTBO, KOMAaHIHYIO pabOTy U JApyrue HaBbIkU. B
'epManny TeMa KIIOYEBBIX HABBIKOB TAKXKE AKTyalbHA, YHUBEPCUTETHI CO3AIOT
MEXIUCHHUIUIMHAPHBIE LEHTPbI Uil UX pa3BuTusa. B ['peunn npusHarOT BaXXKHOCTH
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MSATKHAX HaBBIKOB JUISl IOBBIIIEHUS IIPOU3BOAUTEIIBHOCTH, HO CYIIECTBYIOT TPYAHOCTH
C X OIpelesIeHuEM U BHeApeHreM. B Mtanuu yHuBEpCUTETHI U Ipyrue OpraHu3alnnun
MPOBOSAT TPEHUHTH U UCCIIEJIOBAHUS, HATIPABICHHBIC HA PA3BUTHE HEOOXOAUMBIX IJIs
pbiHKa Tpyaa HaBblkOB. B Ilombmie m Mcnanum Takke BEIYyTCS MCCIECIOBAHUS M
oOcyxaeHuss Mo AgaHHOW Teme. B BenukoOpuTaHuMM pa3BUTHIO MSTKUX HABBIKOB
yaensiercsi OOJbIIOE BHUMAaHUE, OCOOCHHO CO CTOPOHBI TPABUTENbLCTBA U
00pa30BaTENbHBIX YUPEHKACHUI.

B mnocmemnne romel B EBpome  peann3oBaHbl  HECKOJBKO  IPOEKTOB,
¢unancupyembix EC, HanlpaBiieHHBIX Ha pa3BUTHE MATKUX HaBBIKOB. [Ipoekt MASS
[OJYEPKUBAECT BAXKHOCTh HMCIOJI30BAHUS PA3JIUYHBIX MOAXOAOB K OLIEHKE MATKHX
HaBbIKOB. [Ipoext E-QUA mnokazan, 4To TONBKO BOCEMb M3 JBaJLATH BOCHMH
YHUBEPCUTETOB MPEUIAratoT POTPaMMBbI pa3BUTHS MATKUX HaBbIKOB. [Ipoext DAISS
nojaepxan 6e3paboTHBIX B3POCIIbIX B pa3BUTHHU OCO3HAHUS CBOMX MSTKHX HaBBIKOB U
UX 3HAYMMOCTH Ha KOHKYpEHTHOM pbiHKE Tpyna. lIpoekr HISS nampasnen Ha
pacCIIMpPEHNE WCIIOJIb30BaHUS METOJIHMK OLICHKH MSTKMX HAaBBIKOB B PAa3JIUYHBIX
ueneBbix rpynmnax. IIpoekt GRASS cocpenorounsicss Ha KOMMYECTBEHHOW OLCHKE
MATKHX HaBBIKOB OOydYarommxcs s UX (POpMalbHON BaluAalUuud W IMPU3HAHMSL.
[Tpoekt S-Cube pazpaboTan oHnaiH-0OydeHHUE IS YIAYUIICHHUS MSITKHX HaBBIKOB B
conumanpHbiXx npeanpuAtusax. [Ipoekr YES ME u3ydan mexnyHapoAHble NMPAKTUKH
pPa3BUTHS MSTKMX W TPAHCBEPCAJIBHBIX HABBIKOB JUISl YJIYYIICHWS 3aHATOCTH U
MOOMIILHOCTH MOJIOJICKH [7].

Takum 00pa3om, rTHOKKE HABBIKM UTPAIOT PEIIAIOIILYIO POJIb B 00pa30BaTEIbHOM
mpoliecce, Tak Kak OHU TTO3BOJISIIOT 00YUarOIIUMCSI OBJIAJIETh MPEAMETHBIMH HaBbIKaMU
U pa3BUBaTh CHOCOOHOCTH K MEXKJIMYHOCTHOMY B3aUMOJICHCTBUIO, JMIATHH,
KPUTUYECKOMY MBIIUICHUI0O U JIPYTUM YHUBEpPCAJIbHBIM HaBbIKaM. Pa3Butue wu
OIICHMBAaHWE MATKUX HABBIKOB Ha YypOKAaX aHTJIMHCKOTO SI3bIKa CIIOCOOCTBYET
YTBEP)KICHUIO TYMaHUCTHYECKUX IIEHHOCTEH, COMEUCTBYET WHAMBUAYATHLHOMY
Pa3BUTHIO OOYYaIOIMIMUXCS W TIOBBIMIACT HMX aKaJCMHYECKYI0 YCIIEBaeMOCTh B
COOTBETCTBUHM C MCHSIIOITUMUCS 00pa30BaTEIbHBIMU TApaJIUTMaMH, YIETss 0co0o0e
BHUMAaHHE PA3BUTHIO KOMMYHHUKATHBHON KOMIIETEHTHOCTH.
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3. METOAUYECKHUE PEKOMEHJALIUHA 11O PASBUTHUIO U
O EHUBAHUIO 'MBKUX HABBIKOB OBYYAIOLIUXCH 5-9

KJIACCOB.
Tasks for Developing Soft Skills in Grade 5

Subject English
Grade 4
Level (CEFR) High Al

Aims

4.3.5.1 understand the main points of short simple texts on a growing range
general and some curricular topics by using contextual clues

4.4.4.1 write with support a sequence of short sentences in a paragraph to
give basic personal information

4.5.5.1 use interrogative pronouns who, what and where, how many, how
much, how often, how big, what kind of to ask questions on growing range
of familiar topics

4.2.5.1 pronounce an increasing range of words, short phrases and simple
sentences intelligibly

4.1.7.1 use contextual clues to predict content and meaning in short
supported talk on an increasing range of general and some curricular topics
4.4.4.1 write with support a sequence of short sentences in a paragraph to
give basic personal information

Skills Mathematical literacy
Social interaction
Theme Treasure and numbers
Resource https://leverageedu.com/blog/english-speech-topics/
Categories of Task Learning objectives Specification of | Task format
cognitive cognitive
activities activities
Remembering 4.3.5.1 understand the main | Memorization of | Read the
points of short simple texts on | specific online
a growing range general and | information. conversation.

some curricular topics by
using contextual clues

Complete the
chart.

Understanding

4.4.4.1 write with support a
sequence of short sentences in
a paragraph to give basic
personal information

Understanding of
the material
independently of
the other material.

Choose the
appropriate
question
word

Applying

4551 use interrogative
pronouns who, what and
where, how many, how much,
how often, how big, what kind
of to ask questions on growing
range of familiar topics

Using the
methods,
concepts,
principles and
theories in new
situations.

Order the
words to
make
questions

Analyzing

4251 pronounce an
increasing range of words,
short phrases and simple
sentences intelligibly

The division of
information on the
constituent
elements

Compare the
difference
between the
numbers.
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Practise
saying all the
numbers and
then circle its
Evaluating 5 4.1.7.1 use contextual clues to | Making the | Choose  the
predict content and meaning in | integer of the | best title for
short supported talk on an | particular parts. the dialogue
increasing range of general
and some curricular topics

Creating 6 4.4.4.1 write with support a | Determining the | Create your
sequence of short sentences in | value  of  the | own
a paragraph to give basic | materials and | application
personal information methods  when | form

aims, standards
and criteria are
defined

Mary: Hi, John. I'm looking for your contact information. Do you have a business card?
John: Sure, here you go.

Mary: Thanks. Let me just enter your information into my phone. What's your email
address?

John: It's john.smith@example.com.

Mary: Got it. And your phone number?

John: It's (555) 123-4567.

Mary: Perfect. Thanks again.

John: You're welcome.

Mary: (to herself) Okay, now | have John's phone number, email address, and physical
address. I'm all set!

REMEMBERING:
Task 1. Read the online dialogue. Complete the chart.

Name: |
phone number: | | email address:

Correct answers: John, (555) 123-4567, john.smith@example.com.

UNDERSTANDING:
Task 2. Choose the appropriate question word: How, What, or Who.

1. Where are you from? - I'm from Kazakhstan.
2. are you? - Fine, thanks.

3. is he? - He's a friend.

4, 's your name? - Mary

5. old are you? -26
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| 6. 's your phone number? | - (555) 123-4567

Correct answers: 2.How, 3.Who, 4.What, 5.How, 6.What.

APPLYING:

Task 3. Order the words to make questions.
1.she who is?

2. what phone your number is?
3.1s where room 5?

4.your number is phone (555) 123-4567?
5.is his email what?

Correct answers: 1. Who is she?, 2. What is your phone number?, 3. Where is room
57, 4. Is your phone number (555) 123-4567?, 5. What is his email?.

ANALYZING:
Task 4. Compare the difference between the numbers. Practise saying all the numbers
and then circle it.

1.13-30 5.17-70
2. 14-40 6. 18-80
3.15-50 7.19-90
4. 16-60

Correct answers: Remind students of the rule about stress on numbers like thirteen
and thirty.

EVALUATING

Task 5. Choose the best title for the dialogue:
1. What's your phone number?

2. About John.

3. About Mary.

Correct answers: "What's your phone number?",

CREATING:
Task 6. Create your own application form.

First name
Surname
Title Mr Ms Mrs
Age
Address
Postcode
Email
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Phone number

Home
Mobile

Tasks focused on soft skills development aim to enhance an individual's ability to
effectively communicate, collaborate, and navigate social situations. These tasks often
include activities that foster better understanding and practice of key interpersonal
skills. For example, they allow individuals to improve their ability to interact socially,
by engaging in role-playing scenarios, group discussions, or teamwork exercises.
Additionally, such tasks promote a positive attitude by encouraging participants to
approach challenges with optimism, resilience, and empathy, which are essential for
both personal and professional growth. Overall, these tasks are designed to build well-
rounded individuals who can thrive in diverse environments.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Use the «Pyramid of Knowledge»

3
| can write about myself without support

| choose the title for the dialogue

| can say the words

I can ask questions wit who, what and )
where, how many, how much, how often,
how big, what kind of )

| can write about myself with support

| can understand the text

I Ensure that the criteria used in formative assessments are consistent with the lesson
objectives and have been actively reinforced throughout the instructional period. It is
recommended to work with 1-2 learning objectives per lesson.

Subject English
Grade 4
Level (CEFR) High Al

Aims

4.3.4.1 find with support books, worksheets and other print materials in a
class or school library according to classification

4.3.1.1 recognize, identify and sound with support a growing range of
language at text level
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4.3.5.1 understand the main points of short simple texts on a growing range
general and some curricular topics by using contextual clues

4.4.1.1 plan, write and check sentences with support on a range of basic
personal, general and some curricular topics

4.2.3.1 give short, basic description of people and objects on a limited
range of general and some curricular topics, begin to describe past
experiences on an increasing range of general and some curricular topics
4.5.9.1 use common simple present forms, including short answer forms
and contractions, to give personal information and talk about habitual
actions, facts and future timetabled events continue to use common past
simple forms [regular and irregular] to describe actions and feelings and

narrate simple events including short answer forms and contractions

Skills Global competencies, creative thinking, critical thinking, responsibility

Theme Machines

Resource https://www.toppr.com/guides/english/speech-topics-for-students-

children/
Categories of Task Learning objectives Specification of | Task format
cognitive cognitive
activities activities

Remembering 1 4.3.4.1 find with support | Memorization of | Match the
books, worksheets and other | specific words  with
print materials in a class or | information. the
school library according to definitions
classification

Understanding 2 4.3.1.1 recognize, identify and | Understanding of | Complete the
sound with support a growing | the material | sentences
range of language at text level | independently of | with the

the other material. | information
from the text

Applying 3 4.3.5.1 understand the main | Using the | Prove  that
points of short simple texts on | methods, electric cars
a growing range general and | concepts, benefit  the
some curricular topics by | principles and | environment
using contextual clues theories in new

situations.

Analyzing 4 4.4.1.1 plan, write and check | The division of | Compare and
sentences with support on a | information on the | identify
range of Dbasic personal, | constituent differences
general and some curricular | elements and
topics similarities

between
machines
using a Venn
Diagram

Evaluating 5 4.2.3.1 give short, basic | Determining the | Justify that
description of people and |value of the | gasoline cars
objects on a limited range of | materials and | are harmful to
general and some curricular | methods when the
topics, begin to describe past | aims, standards | environment
experiences on an increasing | and criteria are
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range of general and some | defined
curricular topics

Creating 6 45.9.1 use common simple | Making the | Design your
present forms, including short | integer of | electric car
answer forms and | the particular part

contractions, to give personal | s
information and talk about
habitual actions, facts and
future  timetabled events
continue to use common past
simple forms [regular and
irregular] to describe actions
and feelings and narrate
simple events including short
answer forms and contractions

Electric Cars in Kazakhstan: Pros and Cons

More and more people in Kazakhstan are choosing electric cars. These cars have some
good things about them, but there are also some bad things to think about.

Here are the good things:

1. They cost less to fuel: Electricity is cheaper than gasoline, so you can save money
by driving an electric car.

2. They don't pollute: Electric cars don't make any bad stuff come out of their pipes, so
they help keep the air clean and stop gases that make the earth too warm.

3. They're quiet: Electric cars are not as loud as cars that use gasoline, so it's more
peaceful to drive them.

But here are the bad things:

1. They cost more to buy: Electric cars usually cost more money when you first buy
them.

2. You can't drive far: Electric cars can only go a certain distance on just one charge,
so they're not very good for long trips.

3. They take a long time to charge: It can take a few hours to completely charge an
electric car, which can be annoying.

REMEMBERING:
Task 1. Match the words with the definitions. (1-f)

1. Electric car a. is a car that is powered by gasoline, also
known as petrol.

2. Gasoline-powered car b. are the gases and pollutants that are released
into the air from the pipe of a vehicle.

3. Fuel c. is a car that is powered by electricity instead
of gasoline.

4. Air pollutants d. means to supply electricity to a battery or
other device.

5. Charging e. is a gasoline that is burned in the car's engine
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| | to create power.

Correct answers: 1-c, 2-a, 3-¢e, 4-b, 5-d.

UNDERSTANDING:

Task 2. End the sentences with the information from the text.

1. Electricity is cheaper than gasoline, so you

2. Electric cars don't make any bad stuff come out of their pipes, so they

3. Electric cars are not as loud as cars that use gasoline, so it's

4. Electric cars usually cost more money

5. Electric cars can only go a certain distance on just one charge, so they're not very

Correct answers: 1) can save money by driving an electric car. 2) help keep the air
clean and stop gases that make the earth too warm. 3) more peaceful to drive them. 4)
when you first buy them. 5) good for long trips.

APPLYING:
Task 3. What are the good things of electric cars for the environment

ANALYZING:
Task 4. Write different and similar characteristics between electric and gasoline cars

I Teacher shows how to use a Venn Diagram.

A B

EVALUATING
Task 5. Tell harmful to the environment characteristics of gasoline cars.

CREATING:
Task 6. Make your electric car. Draw it and add some characteristics.

Tasks focused on soft skills development, such as using electric cars to save the
environment, encourage individuals to build responsibility, critical thinking, and
creativity. These tasks allow people to understand the broader impact of their actions,
fostering a sense of responsibility toward environmental sustainability. By analyzing
the benefits and challenges of electric cars, they enhance their critical thinking skills,
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weighing different factors and making informed decisions. Additionally, finding
innovative solutions to improve the efficiency and adoption of electric vehicles
stimulates creativity, as individuals explore new ideas and approaches to solve real-
world problems.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Use the «Thermometery technique

I can write and tell a short story about my electric car

I can describe (compare) the cars

I can find the information and write it

| can read the text

I understand the words

CI'I'I'I)

| can find books

If a student struggles with the task, they place their pen on a particular line.

I Ensure that the criteria used in formative assessments are consistent with the lesson
objectives and have been actively reinforced throughout the instructional period. It is
recommended to work with 1-2 learning objectives per lesson.

Subject English

Grade 4

Level (CEFR) High Al

Aims 4.3.3.1 recognize basic opinions in short, simple texts on an increasing

range of general range of general and some curricular topics

4.4.3.1 write with support short sentences which describe people, places
and objects

4.3.6.1 understand with some support some specific information and detail
in short, simple texts on a growing range of general and some curricular
topics

4.5.9.1 use common simple present forms, including short answer forms
and contractions, to give personal information and talk about habitual
actions, facts and future timetabled events continue to use common past
simple forms [regular and irregular] to describe actions and feelings and
narrate simple events including short answer forms and contractions
4.2.2.1 ask questions to find out about present and possibly past
experiences on an increasing range of general and some curricular topics
4.2.3.1 give short, basic description of people and objects on a limited
range of general and some curricular topics, begin to describe past
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experiences on an increasing range of general and some curricular topics

Skills Global competencies, creativity, social interaction skills
Theme Healthy world
Resource https://ischoolconnect.com/blog/english-speech-topics-best-topics-to-

engage-your-audience/

Categories of Task Learning objectives Specification of | Task format
cognitive cognitive
activities activities

Remembering 1 4.3.3.1  recognize  basic | Memorization of | Read the text
opinions in short, simple texts | specific and answer
on an increasing range of | information. the questions
general range of general and
some curricular topics

Understanding 2 4431 write with support | Understanding of | Fill in the
short sentences which describe | the material | gaps
people, places and objects independently of
4.3.6.1 understand with some | the other material.
support some specific
information and detail in short,
simple texts on a growing
range of general and some
curricular topics

Applying 3 4.3.6.1 understand with some | Using the | Choose  the
support some specific | methods, best answer
information and detail in short, | concepts,
simple texts on a growing | principles and
range of general and some | theories in new
curricular topics situations.

Analyzing 4 45.9.1 use common simple | The division of | Find all the
present forms, including short | information on the | verbs in the
answer forms and | constituent story and
contractions, to give personal | elements make
information and talk about sentences
habitual actions, facts and with them in
future  timetabled events Past Simple
continue to use common past
simple forms [regular and
irregular] to describe actions
and feelings and narrate
simple events including short
answer forms and contractions

Evaluating 5 4.2.2.1 ask questions to find | Determining the | Work  with
out about present and possibly | value  of  the | your
past experiences on an | materials and | classmate.
increasing range of general | methods when How good are
and some curricular topics aims,  standards | your habits

and criteria are
defined

Creating 6 4.2.3.1 give short, basic | Making the | Look at the
description of people and | integer of | pictures and
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objects on a limited range of | the particular part | tell the story.
general and some curricular | s
topics, begin to describe past
experiences on an increasing
range of general and some
curricular topics

Once there was a little boy. His name was Nick. He didn't like washing at all.
Every morning he got up but he didn't brush his teeth. He didn't comb his hair. He
didn't have a shower or bath. Every time when his mom said to him, "Nick, have a
bath", he answered, "No, no, no."

He liked playing in the garden with his dog. He ate his food and he didn't wash his
hands before or after eating the food. Children at school didn't like that and didn't play
with him. Only dogs liked playing with him because he smelled bad. Nick was very
sad.

One day he had a bath, he brushed his teeth, he combed his hair. He was clean. Children
played with him at school. "Now | always want to be clean. And it's healthy", said
Nick.

REMEMBERING

Task 1. Read the text and answer the questions.
1. Who is this story about?

2. What is this story about?

Correct answers: 1. About Nick, 2. About hygiene.

UNDERSTANDING
Task 2. Fill in the gaps.

1. He like washing at all.

2. He liked in the garden with his dog.

3. Children at school didn't like that and didn't with him,
4. Only dogs playing with him because he smelled bad.
5. Children with him at school.

6. He clean.

Correct answers: 1.didn't, 2. playing, 3. play, 4. liked, 5.played, 6. was.

APPLYING
Task 3. Choose the best answer.
1. The boy's name in the story was
a) Tom  b)Jack c) Nick
2. Nick didn't brush his
a) teeth  b) face c) hands
3. Nick didn't comb his
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a) hair  b) head c) legs
4. Nick didn't a shower
a)see b)have C) go

Correct answers: 1) ¢, 2) a, 3) a, 4) b.

ANALYSING
Task 4. Find all the verbs in the story and make sentences with them in Past Simple.

Correct answers: like, got up, brush, comb, have, answered, ate, wash, play, smelled,
had, want.

EVALUATING

Task 5. Work with your classmate. How good are your habits?
Do your brush your teeth in the morning and in the evening?
Do you have a shower/ bath every day?

Do you wash your hands before you eat?

Do you wash your face?

Do you eat healthy food?

Do you comb your hair?

Do you go to bed early?

NoabkowhE

CREATING
Task 6. Look at the pictures and tell the story.

Tasks focused on soft skills development are designed to enhance a range of
interpersonal and personal abilities essential for effective communication and
collaboration. These tasks allow individuals to improve their social interaction,
enabling them to work better in teams and engage with others in a more meaningful
way. They also promote the growth of emotional intelligence, helping people to
understand, manage, and express their emotions, as well as recognize and influence the
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emotions of others. Additionally, such tasks encourage creativity, fostering the ability
to think outside the box and come up with innovative solutions to challenges.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Teacher’s feedback

Feedback as a formative assessment plays a crucial role in the learning process. Unlike
summative assessments, which evaluate a student's final performance, formative
assessments are ongoing and aim to provide continuous feedback that helps learners
improve while they are still in the process of learning. This type of feedback is specific,
timely, and constructive, offering students insights into their strengths and areas for
improvement. It encourages a growth mindset, allowing students to adjust their
strategies, refine their understanding, and enhance their skills before reaching a final
evaluation. By actively involving students in their learning journey, feedback as
formative assessment supports deeper understanding and long-term mastery of
concepts.

I Ensure that the criteria used in formative assessments are consistent with the lesson
objectives and have been actively reinforced throughout the instructional period. It is
recommended to work with 1-2 learning objectives per lesson.

Subject English

Grade 4

Level (CEFR) High Al

Aims 4.3.1.1 recognize, identify and sound with support a growing range of

language at text level

4.5.9.1 use common simple present forms, including short answer forms
and contractions, to give personal information and talk about habitual
actions, facts and future timetabled events continue to use common past
simple forms [regular and irregular] to describe actions and feelings and
narrate simple events including short answer forms and contractions
4.2.2.1 ask questions to find out about present and possibly past
experiences on an increasing range of general and some curricular topics
4.3.6.1 understand with some support some specific information and detail
in short, simple texts on a growing range of general and some curricular
topics

4.3.5.1 understand the main points of short simple texts on a growing range
general and some curricular topics by using contextual clues

4.4.4.1 write with support a sequence of short sentences in a paragraph to
give basic personal information

Skills Reading literacy, creative thinking, social interaction, critical thinking
Theme Professions and Ways of Communication
Resource https://kinogo.media/31054-djavol-nosit-prada.html
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Categories of

Task

Learning objectives

Specification of

Task format

cognitive cognitive
activities activities
Remembering 1 4.3.1.1 recognize, identify and | Memorization of | Read the
sound with support a growing | specific conversation
range of language at text level | information. and mark the
sentences
True or False
Understanding 2 459.1 use common simple | Understanding of | Complete the
present forms, including short | the material | chart
answer forms and | independently of
contractions, to give personal | the other material.
information and talk about
habitual actions, facts and
future  timetabled events
continue to use common past
simple forms [regular and
irregular] to describe actions
and feelings and narrate
simple events including short
answer forms and contractions
Applying 3 4.2.2.1 ask questions to find | Using the | Think of two
out about present and possibly | methods, people  you
past experiences on an | concepts, know  who
increasing range of general | principles and | have  jobs.
and some curricular topics theories in new | Ask and
situations. answer with a
partner
Analyzing 4 4.3.6.1 understand with some | The division of | Put the
support some specific | information on the | sentences in
information and detail in short, | constituent the order the
simple texts on a growing | elements dialogue
range of general and some happened
curricular topics
Evaluating 5 4.3.5.1 understand the main | Making the | Choose  the
points of short simple texts on | integer of | best title for
a growing range general and | the particular part | the dialogue
some curricular topics by |s
using contextual clues
Creating 6 4.4.4.1 write with support a | Determining the | Write two
sequence of short sentences in | value  of  the | paragraphs
a paragraph to give basic | materials and | about the
personal information methods when people
aims,  standards

and criteria are
defined
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Alice: Who's that?

Melanie: Anna Crawley.

Alice: Does she work for our magazine?
Melanie: No, she doesn't. She works for Armani.
Alice: OK. Ah, hello Anna. How are you?
Anna; I'm fine. Great to see you, Alice. Nice party!
Alice: Thanks. And who's that man over there?
Melanie: Andrew York. He's a journalist.

Alice: Where does he work?

Melanie: He works for HELLO magazine.

Alice: Hi, Andrew. Nice to see you here
Andrew: Hello, Alice. Beautiful dress!

Alice: Thank you.

REMEMBERING

Task 1. Read the dialogue and mark the sentences True or False.
1) Anna Crawley works for their magazine.

2) Andrew York is a journalist.

3) He works for Vogue magazine.

Correct answers: 1) False, 2) True, 3) False.
Task 1.1. Can you remember?

1) What does Alice do?

2) What about Melanie, Anna, and Andrew?

UNDERSTANDING
Task 2. Complete the chart.

Present Simple, third person

I/you he/she
+ | work for Hello magazine. He for Hello magazine.
- | don't have an assistant She an assistant
? Do you work for our magazine? she work for our magazine?
X No, I don't. No, she
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| Wh | Where do you work? | Where he work?

APPLYING

Task 3. Think of two people you know who have jobs. Ask and answer with a partner.
1) What / he (she) do?

2) Where/ he (she) work?

/he (she) speak English at work?

/he (she) like his (her) job? Why?

ANALYSING

Task 4. Put the sentences in the order the dialogue happened
1) Hello, Alice. Beautiful dress!

2) Does she work for our magazine?

3) Hi, Andrew. Nice to see you here

4) I'm fine. Great to see you, Alice. Nice party!

5) He works for HELLO magazine.

Correct answers: 2), 4), 5), 3), 1).

EVALUATING

Task 5. Choose the best title for the dialogue.
A) Hello magazine

B) Good Friends

C) About Fashion

D) The Devil Wears Prada

E) About Alice

Correct answer: D) The Devil Wears Prada

CREATING
Task 6. Write two paragraphs about the people in Task 3.

Tasks focused on developing soft skills such as reading literacy, creative thinking,
social interaction, and critical thinking are essential for well-rounded personal and
professional growth. These tasks enable individuals to improve their ability to
understand and interpret written content, think creatively and generate innovative
solutions, effectively engage and communicate with others, and analyze situations
critically to make informed decisions. By engaging in such tasks, individuals enhance
their adaptability, problem-solving abilities, and overall interpersonal effectiveness,
which are crucial in both academic and workplace environments.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Use the «Stars» technique
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This method is effective for self-assessment. Each student receives 6 triangles
representing the lesson's criteria. When they meet a criterion, they place the
corresponding triangle on a sheet, gradually forming a star.

e | know the words.
| can talk about the text.
| can ask questions.
| know the main idea of the text.
| know about the characters, objects, and places of the text.
| can write about people.

y
v

I Ensure that the criteria used in formative assessments are consistent with the lesson
objectives and have been actively reinforced throughout the instructional period. It is
recommended to work with 1-2 learning objectives per lesson.

The Same but Different

Class 5

Unit Home and away

Level A2

Aims 5.1.9.1 use imagination to express thoughts, ideas,

experiences and feelings

5.3.3.1 give an opinion at sentence level on a limited range of
general and curricular topics

5.6.1.1 use appropriate countable and uncountable nouns,
including common noun phrases describing times and location,
on a limited range of familiar general and curricular topics
5.6.3.1 use a growing variety of adjectives and regular and
irregular comparative and superlative adjectives on a limited
range of familiar general and curricular topics

Skills critical thinking skills, creative thinking skills
communicative skills, collaborative cooperation
Strategies and technigques “Same but different”, “Timed Round robin”
Assessment Observe students during class discussions, group work, and
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activities to evaluate their participation and understanding.
Choose the best answer using applause

Materials Needed:

the picture of the object, timer

Expected Results:

1) Students develop the ability to think critically and creatively
2) Students practice listening

3) Students use nouns, adjectives, phrases and sentences to
describe the picture

Activity:

- - 1) The picture of the “cooker’ is given to the students.

2) The teacher ask to describe it and students name the word,
which immediately come to their mind, because they are widely
used in describing this thing, for example: white, cook food,
oven etc. The teacher write them on the blackboard.
3) Techer asks every student to generate three-five more answers
(they DO NOT use the words, which have already written on the

board).

4) Students are divided into teams of 4 people, every person has
the own number from 1 to 4. The students with the number 1 in each command start
reading their words. Everyone has 30 seconds (use the timer). The other students write

down the words or phrases, which they do not have in their list.

5) After reading their words, they discuss and choose one speaker from their command,
who describes the “cooker”.
6) Choose the command with the best description of the object by the loudest applause

for the team.

Home tour presentation

Class

5

Unit

Home and away

Level

A2

Aims

5.1.2.1 use speaking and listening skills to provide sensitive
feedback to peers

5.1.6.1 organize and present information clearly to others
5.3.7.1 use appropriate subject-specific vocabulary and syntax
to talk about a limited range of general topics

5.5.1.1 plan, write, edit and proofread work at text level with
support on a limited range of general and curricular topics
5.6.14.1use prepositions to talk about time and location, use
prepositions like to describe things and about to denote topic,
use prepositions of direction to, into, out of, from, towards on
a limited range of familiar general and curricular topics

Skills

communication, public speaking, presentation skills

Strategies and techniques

project, presentation

Assessment

use the rubrics with categories: creativity, technique, use of
materials, theme representation, effort

Materials Needed:

posters, pictures or photos with the houses

Expected Results:

classmates ask questions to practice active listening and
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| responding.

Activity

1) Each student prepares a short presentation about their house, including descriptions

of different rooms, favorite spots, and any special features.

2) They can use drawings, photographs, or a PowerPoint presentation to enhance their

presentation.

3) After presenting, classmates can ask questions to practice active listening and

responding.

4) Give each students the rubrics, which can help them to prepare the presentation and

to give the feedback to the classmates after the presentation.
Rubrics for assessment

Representation

representation of
the theme, with
clear and
thoughtful
connections.

representation of
the theme with
clear
connections.

representation of
the theme with
some clear
connections.

Criteria Excellent (4) Good (3) Satisfactory (2) | Needs
Improvement
1)

Creativity Highly creative Creative and Some creativity | Lacks creativity
and original somewhat shown in the and originality.
work. original work. work.

Technique Excellent use of | Good use of Basic use of Poor use of
techniques with techniques with | techniques with | techniques with
high skill and skill and some sKill. little skill.
precision. precision.

Use of Exceptional use Good use of Basic use of Poor use of

Materials of materials with | materials with materials with materials with
attention to detail | attention to some attention to | little attention to
and innovation. detail. detail. detail.

Theme Strong Good Basic Weak

representation of
the theme with
unclear
connections.

Effort Exceptional effort | Good effort and | Satisfactory Minimal effort
and dedication to | dedication to the | effort and and dedication to
the project. project. dedication to the | the project.

project.
Debate: House of the Future

Class 5

Unit Home and away

Level A2
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Aims 5.1.1.1 use speaking and listening skills to solve problems
creatively and cooperatively in groups

5.1.2.1 use speaking and listening skills to provide sensitive
feedback to peers

5.1.3.1 respect differing points of view

5.1.4.1 evaluate and respond constructively to feedback from
others

5.1.7.1 develop and sustain a consistent argument when
speaking or writing

5.2.5.1 understand most specific information and detail of
short, supported talk on a wide range of familiar topics

5.3.4.1 respond with limited flexibility at sentence level to
unexpected comments on an increasing range of general and
curricular topics

Skills critical thinking skills, creative skills, public speaking skills,
respectful debate skills

Strategies and techniques active listening, collaboration, brainstorming, analysis,
deductive reasoning

Assessment conduct a vote to determine which team presented the most
compelling arguments.

Materials Needed: timer
video about Smart Houses
https://www.youtube.com/watch?v=sYqjs8 TKKOE

Expected Results: By following this structured debate format, 5th-grade students

can develop critical thinking, public speaking, and respectful
communication skills while exploring the important topic of
housing and its impact on our lives.

Activity:

1) Divide the class into two groups. One group will argue for the importance of
traditional houses while the other group will advocate for futuristic, smart homes.

2) Each group will research their topic, prepare arguments, and anticipate
counterarguments.

3) Hold a structured debate where each side presents their points and responds to the
opposition, fostering critical thinking and respectful debate skills.

Debate Structure: Traditional Houses vs. Futuristic Smart Homes

1. Introduction by the teacher

Time: 2 minutes

Content: Introduce the topic of the debate: "The importance of traditional houses vs.
futuristic smart homes." Explain the structure of the debate, emphasizing the
importance of respectful communication and listening to each other.

2. Opening Statements

Pro Traditional Houses Team: 3 minutes

Pro Futuristic Smart Homes Team: 3 minutes

Content: Each team presents their main arguments supporting their position.

3. Contradictions

Pro Traditional Houses Team Rebuttal: 2 minutes

Pro Futuristic Smart Homes Team Rebuttal: 2 minutes
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Content: Each team responds to the points made by the opposition in their opening
statements, addressing specific arguments.

4. Question Round (Cross-Examination)

Pro Traditional Houses Team Questions: 2 minutes

Pro Futuristic Smart Homes Team Answers: 2 minutes

Pro Futuristic Smart Homes Team Questions: 2 minutes

Pro Traditional Houses Team Answers: 2 minutes

Content: Teams ask each other questions to clarify points and challenge the
opposition's arguments.

5. Closing Statements

Pro Traditional Houses Team Closing: 2 minutes

Pro Futuristic Smart Homes Team Closing: 2 minutes

Content: Each team summarizes their main points and makes a final appeal to the
audience.

6. Audience Questions and Voting

Time: 5 minutes

Content: The audience (classmates) asks questions to either team, and then votes on
which team presented the most convincing arguments.

Essay: My Dream House

Class 5

Unit Home and away

Level A2

Aims 5.5.1.1 plan, write, edit and proofread work at text level with

support on a limited range of general and curricular topics
5.5.3.1 write with support factual descriptions at text level
which describe people, places and objects

5.2.8.1understand supported narratives, including some
extended talk, on an increasing range of general and curricular
topics

5.1.2.1 use speaking and listening skills to provide sensitive
feedback to peers

5.1.4.1 evaluate and respond constructively to feedback from
others

5.1.6.1 organize and present information clearly to others
5.1.9.1 use imagination to express thoughts, ideas, experiences

and feelings

Skills creative skills, developing imagination, writing skills, practice
peer review and constructive feedback.

Strategies and techniques group or pair work, class discussion

Assessment Peer assessment with the help of the “Feedback Forms”:

What students liked about the essay.

Suggestions for improvement.

Specific details that stood out to them.

Materials Needed: posters, pictures or photos with the dream houses;
writing prompt handouts; feedback forms.
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video  “I0  Amazing Houses in the World”
https://www.youtube.com/watch?v=ulwL1T tQOmQ

Expected Results: By providing a structured plan with visual aids and interactive
elements, students can fully engage their imagination and
descriptive writing skills while learning to appreciate diverse
architectural styles and personal preferences.

1) Students will write an essay about their dream house, describing its location, size,
design, and any unique features it might have.
2) They should also explain why they chose these features and how it reflects their
personality or interests.
3) After writing, students will share their essays in pairs or small groups to practice
giving and receiving feedback.
Activity Outline
1. Introduction (10 minutes)
Teacher: Explain the objectives of the activity.
Content: Discuss the importance of imagination and descriptive writing. Explain how
this essay will help students express their creativity and develop their writing skills.
2. Inspiration Phase (15 minutes)
Visual Aids: Show a variety of pictures or short videos showing different types of
houses, both traditional and futuristic. Include diverse architectural styles, locations
(urban, rural, coastal, etc.), and unique features (e.g., treehouses, eco-friendly homes,
smart homes).
Discussion: Engage students in a brief discussion about what they liked or found
interesting in the pictures/videos. Encourage them to think about what elements they
would include in their dream house.
3. Pre-Writing Activity (15 minutes)
Brainstorming: Provide students with a brainstorming worksheet to write down ideas
for their dream house. Include prompts such as:
What type of house is it (traditional, modern, futuristic)?
Where is it located (city, countryside, beach, mountains)?
How big is it and how many rooms does it have?
What unique features does it have (e.g., a garden, a swimming pool, smart technology)?
Why did you choose these features and how do they reflect your personality or
interests?
4. Writing the Essay (30 minutes). The teacher can give this task as a homework.
Instruction: Guide students to organize their thoughts into a structured essay. Provide
an outline:
Introduction: A brief introduction to the concept of their dream house.
Body Paragraphs: Detailed descriptions of the house’s location, size, design, and
unique features.
Conclusion: Explanation of why these features were chosen and how they reflect the
student's personality or interests.
5. Peer Review and Feedback (20 minutes)
Pairing Up: Pair students or create small groups.
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Sharing Essays: Have students read their essays to each other.

Feedback Forms: Provide feedback forms for peers to fill out, focusing on:

What they liked about the essay.

Suggestions for improvement.

Specific details that stood out to them.

6. Revising the Essay (15 minutes)

Self-Reflection: Give students time to reflect on the feedback they received.
Revisions: Allow students to revise their essays based on the feedback.

7. Sharing with the Class (20 minutes)

Volunteers: Ask for a few volunteers to share their revised essays with the class.
Discussion: Facilitate a class discussion on the different dream houses described,
highlighting the diversity of ideas and creativity.

8. Wrap-Up (10 minutes)

Reflection: Have a brief reflection session where students can share what they learned
about themselves and their classmates through this activity.

Character Analysis: Appearance and Personality

Class 5

Unit Living things

Level A2

Aims 5.1.9.1 use imagination to express thoughts, ideas, experiences
and feelings

5.3.1.1 provide basic information about themselves and others
at sentence level on an increasing range of general topics
5.3.7.1 use appropriate subject-specific vocabulary and syntax
to talk about a limited range of general topics

5.5.3.1 write with support factual descriptions at text level
which describe people, places and objects

Skills Analytical Thinking and Storytelling

Strategies and techniques storytelling, communicative skills

Assessment Peer assessment with a feedback form:
Strengths of the analysis.

Suggestions for improvement.

Interesting insights or details noted.

Materials Needed: photos of the heroes; character analysis worksheets.

Expected Results: develop analytical thinking and storytelling by connecting
character appearance to personality and actions.

63



- Choose a few characters from books or movies that the students are familiar with.
Discuss how their appearance relates to their personality and actions in the story.
- Have students pick a character they like and write a short essay or create a
presentation about how the character’s appearance influences others’ perceptions and
their own self-perception.
- Encourage students to consider both physical appearance and inner qualities.
Activity Outline
1. Introduction to Character Analysis (10 minutes)
Teacher: Explain the objectives of the activity.
Content: Discuss how authors and filmmakers use character appearance to reflect
personality traits and influence audience perceptions.
Example: Briefly analyze a well-known character (e.g., Harry Potter) as a class to
illustrate the concept.
2. Exploring Harry Potter Characters (15 minutes)
Visual Aids: Show pictures and/or short clips from the "Harry Potter" movies featuring
main characters (e.g., Harry Potter, Hermione Granger, Ron Weasley, Albus
Dumbledore).
Discussion: Engage students in a discussion about the characters’ appearances and how
these might relate to their personalities and actions. Use guided questions:
What does Harry Potter's scar symbolize?
How does Hermione's appearance change throughout the series, and what does it
signify?
What can we conclude about Albus Dumbledore’s personality from his appearance?
3. Preparation Activity (15 minutes)
Character Selection: Have students choose a character from the "Harry Potter" series
they want to analyze.
Character Analysis Worksheet: Provide a worksheet with prompts to guide their
analysis:
Describe the character’s physical appearance (e.g., hair color, clothing, distinguishing
features).
List key personality traits of the character.
Provide examples of the character’s actions in the story.
Explain how the character’s appearance influences other characters’ perceptions.
Discuss how the character’s appearance reflects their inner qualities and self-
perception.
4. Creating the Presentation (30 minutes)
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Instruction: Guide students to organize their thoughts into a structured presentation.
Provide an outline:

Introduction: Introduce the character and their significance in the story.

Appearance: Describe the character’s physical traits.

Personality: Discuss the character’s key personality traits and actions.

Perception: Explain how the character’s appearance influences others’ perceptions.
Self-Perception: Discuss how the character views themselves and how it relates to their
appearance.

Conclusion: Summarize how appearance and personality are interconnected for this
character.

Creating: Allow students time to create their presentations. Encourage creativity and
depth in their analysis.

5. Peer Review and Feedback (20 minutes)

Pairing Up: Pair students or create small groups.

Sharing Work: Have students share their presentations with each other.

Feedback Forms: Provide feedback forms for peers to fill out, focusing on:

Strengths of the analysis.

Suggestions for improvement.

Interesting insights or details noted.

6. Revising the Work (15 minutes)

Self-Reflection: Give students time to reflect on the feedback they received.
Revisions: Allow students to revise their presentations based on the feedback.

7. Sharing with the Class (20 minutes)

Volunteers: Ask for a few volunteers to share their revised presentations with the class.
Discussion: Facilitate a class discussion on the different character analyses,
highlighting the diversity of insights and analytical skills.

8. Wrap-Up (10 minutes)

Reflection: Have a brief reflection session where students can share what they learned
about character analysis and the connection between appearance and personality.

Game Stations ""Games of the World"

Class 5

Unit Living things

Level A2

Aims 5.1.1.1 use speaking and listening skills to solve problems

creatively and cooperatively in groups

5.1.3.1 respect differing points of view

5.1.6.1 organize and present information clearly to others
5.1.8.1 develop intercultural awareness through reading and
discussion

5.3.6.1communicate meaning clearly at sentence level during,
pair, group and whole class exchanges

Skills collaboration, communication, cultural awareness, problem-
solving, strategic thinking
Strategies and techniques group activities.

65



Assessment Provide feedback forms for students to evaluate their peers
based on:

Clarity and effectiveness of teaching the game.

Teamwork and collaboration within the group.

Engagement and enjoyment of the game.

Materials Needed: Information sheets about each game (rules, history, cultural
significance)

Game materials (varies by game; e.g., balls, boards, cards,
markers)

Posters or visual aids for each game station

Timer or clock

Feedback forms for peer evaluation

Expected Results: The students will develop essential soft skills such as
collaboration, communication, and cultural awareness while
having fun learning about traditional games from around the
world. This activity not only enhances their academic abilities
but also promotes respect and appreciation for global diversity.

Objectives

Develop collaboration and communication skills through group activities.

Foster cultural awareness by learning about and playing traditional games from
different countries.

Enhance problem-solving and strategic thinking through gameplay.

Activity Outline

1. Introduction to the Project (15 minutes)

Teacher: Explain the objectives of the activity and the importance of learning about
games from different cultures.

Content: Discuss how traditional games reflect the values, history, and social practices
of their respective cultures.

Example: Briefly introduce one traditional game (e.g., Asyk from Kazakhstan) and
explain its rules and cultural significance.

2. Group Formation and Game Assignment (10 minutes)

Group Formation: Divide students into small groups, assigning each group a different
traditional game from around the world.

Game Assignment: Provide each group with an information sheet about their assigned
game, including its rules, history, and cultural background.

3. Research and Preparation (30 minutes)

Research: Allow groups time to research their assigned game, using provided materials
and any additional resources (books, internet).

Preparation: Each group prepares to teach their game to their classmates. This includes:
Understanding the rules and how to play the game.

Creating a visual aid (poster or digital presentation) that explains the game.

Preparing any materials needed to play the game (e.g., game boards, cards, markers).
4. Setting Up Game Stations (10 minutes)

Station Setup: Arrange the classroom with different stations, one for each game. Ensure
each station has:

A visual aid explaining the game.

66



All necessary game materials.

Space for students to play the game.

5. Game Stations Rotation (60 minutes)

Rotation Instructions: Explain to students that they will rotate between stations,
learning and playing each game. Set a timer for each rotation (e.g., 10 minutes per
station).

Playing the Games: Groups stay at their assigned station to teach their game to
Incoming groups. Rotate groups through each station until all groups have played every
game.

Facilitation: Teacher moves around the classroom to assist, observe, and ensure that
groups are effectively teaching and playing the games.

6. Reflection and Discussion (15 minutes)

Reflection: Have students reflect on the activity by discussing the following questions
in their groups:

What did you learn about the different games and their cultural significance?

Which game did you enjoy the most and why?

How did working together as a group help you understand and play the games?

Class Discussion: Facilitate a class discussion where groups share their reflections and
insights. Emphasize the importance of cultural awareness and the skills developed
during the activity.

7. Peer Evaluation and Feedback (10 minutes)

Feedback Forms: Provide feedback forms for students to evaluate their peers based on:
Clarity and effectiveness of teaching the game.

Teamwork and collaboration within the group.

Engagement and enjoyment of the game.

Collection: Collect feedback forms and review them to provide additional feedback
and support for developing soft skills.

8. Wrap-Up and Homework (10 minutes)

Wrap-Up: Summarize the key takeaways from the activity, highlighting the skills
developed and the importance of understanding and respecting different cultures.
Suggested Traditional Games

Asyk (Kazakhstan)

Materials: Sheep knucklebones (asyks), markers to draw target areas.

Rules: Players throw asyks to hit targets or knock opponents' asyks out of play.

Kubb (Sweden)

Materials: Wooden blocks (kubbs), batons.

Rules: Teams take turns throwing batons to knock over the opponent's kubbs.
Mancala (Africa)

Materials: Mancala board, stones or seeds.

Rules: Players take turns sowing and capturing seeds from the board's pits.

Peteca (Brazil)

Materials: Peteca (a shuttlecock-like object).

Rules: Players hit the peteca back and forth over a net, similar to volleyball.

Kabaddi (India)
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Materials: None (requires a playing field).

Rules: Teams take turns sending a "raider" into the opponent's half to tag players and
return without being tackled.

Tinikling (Philippines)

Materials: Bamboo poles.

Rules: Players dance between moving bamboo poles, avoiding getting their feet caught.

Research Project "My Culture™

Class 5

Unit Living things

Level A2

Aims 5.1.6.1 organize and present information clearly to others

5.4.9.1 recognise the difference between fact and opinion in
short, simple texts on an increasing range of general and
curricular topics

5.5.1.1 plan, write, edit and proofread work at text level with
support on a limited range of general and curricular topics

Skills Research, Presentation, Collaboration, Communication
Strategies and techniques group working, compare and analyze the material
Assessment Provide feedback forms for students to evaluate each group’s

presentation based on criteria such as:

Clarity and organization

Quality of research

Creativity and visual aids

Overall presentation skills

Materials Needed: Research materials (books, internet access,)

Writing materials (paper, pens, pencils)

Poster boards, markers, craft supplies

Presentation software (PowerPoint, Google Slides, Canva)
Expected Results: Understand and respect cultural diversity, develop research and
presentation skills.

Activity Outline

1. Introduction to the Project (15 minutes)

Teacher: Explain the objectives of the project.

Content: Discuss the importance of understanding and appreciating one’s own culture
and the diversity of cultures around us.

Example: Share a brief example of a cultural element (e.g., a traditional festival, food,
clothing) from your own culture.

2. Choosing a Cultural Aspect (15 minutes)

Brainstorming: Have students brainstorm different aspects of culture they might want
to explore, such as:

Traditional food

Clothing and fashion

Festivals and holidays

Language and dialects

Music and dance
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Family traditions

Historical landmarks

Selection: Ask each student to choose one aspect of their culture that they find most
interesting or important.

3. Group Formation and Planning (20 minutes)

Group Formation: Organize students into small groups based on their chosen cultural
aspects. Each group should focus on a different aspect of culture.

Planning: Provide a planning template for groups to outline their project. The template
should include:

The cultural aspect they are researching

Research questions (e.g., What is it? Why is it important? How is it celebrated or
practiced?)

Division of tasks among group members (research, writing, visual aids, presentation)
Guidance: Walk around and provide guidance as groups start planning their projects.
4. Research Phase (2-3 class periods)

Research: Allow students time to conduct their research using books, internet
resources, and library materials.

Note-taking: Teach students how to take effective notes, citing sources properly.
Collaboration: Encourage group members to share their findings with each other
regularly to ensure a cohesive project.

5. Creating the Project (2-3 class periods)

Writing the Report:

Introduction: Introduce the chosen cultural aspect.

Body Paragraphs: Provide detailed information about the cultural aspect, answering
the research questions.

Conclusion: Reflect on the significance of this cultural aspect and its impact on their
lives.

Visual Aids: Guide students in creating visual aids to enhance their presentations.
These could include:

Posters

Slideshows (PowerPoint, Google Slides, Canva)

Physical artifacts (e.g., traditional clothing, mock-ups of food dishes)

Practice Presentations: Have groups practice their presentations, providing feedback
and suggestions for improvement.

6. Presenting the Project (2 class periods)

Presentation Setup: Arrange the classroom for presentations, ensuring all visual aids
and digital presentations are ready.

Group Presentations: Each group presents their cultural aspect to the class. Encourage
active listening and respectful engagement.

Questions and Answers Session: After each presentation, allow time for questions and
answers, fostering interactive learning.

7. Peer Review and Feedback (15 minutes)

Feedback Forms: Provide feedback forms for students to evaluate each group’s
presentation based on criteria such as:
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Clarity and organization

Quality of research

Creativity and visual aids
Overall presentation skills

Discussion: Facilitate a class discussion on what they learned from each presentation

and the importance of cultural diversity.
8. Reflection and Wrap-Up (15 minutes)

Reflection: Have students reflect on what they learned about their own culture and their
classmates’ cultures. This can be done through a short written reflection or a group

discussion.

Wrap-Up: Summarize the key takeaways from the project, emphasizing the value of

understanding and respecting different cultures.

Task: Daily Routine Time Management Project

Class 5
Unit Values
Level A2
Aims 5.5.4.1 write with support a sequence of short sentences in a
paragraph to give basic personal information
5.3.1.1 provide basic information about themselves
and others at sentence level on an increasing range of general
topics
5.1.2.1 use speaking and listening skills to provide sensitive
feedback to peers
5.1.6.1 organize and present information clearly to others
Skills time management skills, presentation skills
Strategies and | brainstorming, planning and organizing a daily routine
techniques
Assessment Provide feedback forms for peers to fill out, focusing on Evaluation

Criteria:

1. Effective time allocation for each activity.

2. Prioritization of tasks based on importance.

3. Inclusion of breaks and relaxation time.

4. Realistic and manageable schedule.

5. Presentation and visual appeal of the submitted schedule.

Materials Needed:

Whiteboard and markers

Printed daily routine templates

Writing materials (paper, pens, pencils)

Digital devices (optional for presentations)

Visual aids (posters, charts showing sample routines)
Timer or clock

Expected Results:

By following this detailed plan, students will develop their time
management skills while enhancing their writing and presentation
abilities, leading to a better understanding of how to effectively organize
their daily routines.
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Weekly Planner (Example template)

Monday Tuesday Wednesday Thursday Friday Saturday sunday
07:00- Wash and get Wash and get Wash and get ‘Wash and get Wash and get Wake h, get
08:00 dressed dressed dressed dressed dressed d:ass:r? . ::‘;5 e
breakfas't and brush Wakelup, wosh, Bt
08:00- Eat breakfast and Eat breakfast and Eat breakfast and Eat breakfast and Eat breakfast and Croiin me i dressed, eat
09:00 brush teeth brush teeth brush teeth brush teeth brush teeth AR breakfast and brush
stripping your bed toath
09:00- and putting it into
10:00 D
10:00- Complete schoolwork Complete schoolwork Complete schoolwork Complete schoolwork — Complete schoolwork
11:00 or learning activities,  or learning activities,  or learning activities,  or learning activities,  or learning activities,
: with @ morning break  with a momning break  with a morning break ~ with a morning break  with a morning break 5 0 o tamily walk Do some baking
11:00-
12:00
1200 Eatlunch Eat lunch Eat lunch Eat lunch Eat lunch Eat lunch Eat lunch
13:00-
— Complete schoolwork  Complete schoolwork — Complete schoolwork  Complete schoolwork — Complete schoolwork  Free time - speak to Go cycling or do
14:00- or learning activities or learning activities or learning activities or learning activities or learning activities your friends, watch exercise at home
= TV, complete a
15:00
puzzle! do some
15:00- Free time - speakto  Free time - speakto  Free time - speakto  Free time - speak to Free time - speak to  colouring etc
16:00 friends. watch TV etc  friends, watch TV etc  friends, watch TVetc  friends, watch TVetc  friends, watch TV ete ; _
Free time - speak to
16:00- your friends, watch
17‘_00 Go for a walk Go for a cycle Complete a P.E class Go for a walk Complete a P.E class TV, complete a
Help to make dinner DUZZIEB do some
17:00-  Setthetableand eat Eatdinnerandhelp  Setthetableandeat Eatdinnerandhelp  Set the table and eat oolouring eto
18:00 dinner to clean up dinner to clean up dinner
18:00- Free time - speak to Free time - speak to Free time - speak to Free time - speak to Free time - speak to Eat dinner Eat dinner and help
19:00 friends, watch TV etc  friends, watch TV etc  friends, watch TV etc  friends, watch TV etc  friends, watch TV etc to clean up
19:00- Wind down activity, Wind down activity, wind down activity, Wind down activity, Wind down activity,
20:00 e.g. reading a book e.g. reading a book e.g. reading a book e.g. reading a book Watch a film together  Watch a film tagether e.g. reading a book
20:00- as a family as a family
21' 00 Get ready for bed Get ready for bed Get ready for bed Get ready for bed Get ready for bed

Obijective:

To develop time management skills, students will create a daily routine schedule that
effectively manages their time for various activities.

Task Description:

1. Create a daily routine schedule that covers a typical weekday (Monday to Sunday)
from the time you wake up until bedtime.

2. Include time slots for activities such as waking up, getting ready for school, school
hours, homework, extracurricular activities, playtime, meals, and bedtime routine.

3. Allocate appropriate time for each activity, considering the time needed and the
Importance of the task.

4. Prioritize tasks by allocating more time to important activities and less time to less
important ones.

5. Ensure that the schedule allows for breaks and relaxation time.

6. Use a visual aid such as a table or a chart to present the daily routine schedule.
Activity Outline

1. Introduction to Time Management (10 minutes)

Teacher: Explain the concept of time management and its importance in daily life.
Discuss how managing time well can help students be more productive and less
stressed.

Content: Provide examples of good time management practices and how they can be
applied to daily routines.

Discussion: Ask students to share what their typical day looks like and how they
manage their time.

2. Understanding Daily Routines (10 minutes)

Visual Aids: Show posters or charts of sample daily routines, including morning,
school, homework, and leisure time.
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Discussion: Engage students in a discussion about the different activities they do each
day and how much time they spend on each.

3. Pre-Writing Activity: Brainstorming and Planning (15 minutes)

Brainstorming: Have students brainstorm a list of all the activities they do on a typical
school day, including waking up, meals, school, homework, chores, and free time.
Daily Routine Template: Provide students with a daily routine template. Ask them to
fill in the template with their activities and the estimated time spent on each activity.
Morning: (e.g., wake up, breakfast, get ready for school)

School: (e.g., classes, lunch, recess)

Afternoon: (e.g., homework, after-school activities)

Evening: (e.g., dinner, free time, bedtime)

Guidance: Walk around and provide guidance as needed, helping students estimate
reasonable times for each activity.

4. Writing the Daily Routine Essay (20 minutes)

Instruction: Explain how to structure the essay. Provide an outline:

Introduction: Introduce the concept of a daily routine and its importance.

Body Paragraphs: Detail the activities for each part of the day (morning, school,
afternoon, evening) and the time spent on each.

Conclusion: Reflect on how managing their time effectively helps them and what they
could improve.

Writing: Allow students time to write their essays, emphasizing clarity and detail in
describing their routines.

5. Creating Visual Presentations (20 minutes)

Instruction: Explain how to create a visual presentation of their daily routine. This can
be a poster, a digital slideshow, or a simple chart.

Creation: Allow students time to create their visual presentations, illustrating their daily
routines and the time allocated to each activity.

6. Peer Review and Feedback (15 minutes)

Pairing Up: Pair students or create small groups.

Sharing Work: Have students share their essays and visual presentations with their
peers.

Feedback Forms: Provide feedback forms for peers to fill out, focusing on Evaluation
Criteria:

1. Effective time allocation for each activity.

2. Prioritization of tasks based on importance.

3. Inclusion of breaks and relaxation time.

4. Realistic and manageable schedule.

5. Presentation and visual appeal of the submitted schedule.

7. Revising the Work (15 minutes)

Self-Reflection: Give students time to reflect on the feedback they received.
Revisions: Allow students to revise their essays and presentations based on the
feedback.

8. Presenting to the Class (20 minutes)

Volunteers: Ask for a few volunteers to present their daily routines to the class.
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Class Discussion: Facilitate a class discussion on different time management strategies
and what they learned from each other's routines.

9. Wrap-Up and Reflection (10 minutes)

Reflection: Have a brief reflection session where students can share what they learned
about time management and how they plan to apply these skills to their daily lives.

Tasks for Developing Soft Skills in Grade 6

Grade 6

Unit Helping and Heroes

Level A2

Strand Reading and writing

Aims 6.1.8.1 develop intercultural awareness through reading and
discussion

6.4.2.1 understand independently specific information and detail in
short, simple texts on a limited range of general and curricular
topics;

6.5.3.1 write with some support about personal feelings and opinion
on a limited range of familiar general and curricular topics;

skills Soft skills (interpersonal skills, empathy and communication)
Expected 1. Students demonstrate their ability to create and communicate effectively.
Results 2. Students develop empathy by understanding different perspectives.

3. Students practice reading and responding skills in a controlled setting.
4. Students enhance their language use in expressing feelings and negotiating
solutions.

Unhappy king

The king in one country was very rich, but he was not happy. One day he called
a clever old man and asked him: "How can | become happy?"
"You must put on the shirt of a happy man," the old man said.
The king began to look for a happy man. He visited many countries, met kings and rich
people, but they were not happy.
One day, when he returned to his country, he saw a poor man. The man had a happy
look on his face. He went up to the poor man and asked, "Are you happy? Do you want
to be a king?"
"I'm happy", answered the poor man, "and | don't want to be a king."
"Then," said the king, "give me your shirt."
"My shirt?" answered the poor man. "But | have no shirt."

Task 1. Continue the sentences
Happiness is ...
Friendship is ...
Loveis ...

Task 2. What are the key ingredients to building good relationships with others?
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Good relationships

Task 3. Tell about a time when you built a good relationship with someone you
didn’t particularly like.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Use self-assessment criteria:

| can understand different cultures
| can understand details
| can write about my feelings

Grade 6

Unit Our Countryside

Level A2

Strand: Reading and writing

Aims 6.4.5.1 deduce meaning from context on a limited range of familiar

general and curricular topics, including some extended texts;

6.5.1.1 plan, write, edit and proofread work at text level with some
support on a growing range of general and curricular topics;

6.6.17.1 use subordinate clauses following think know believe hope,
say, tell, use subordinate clauses following sure, certain, use defining
relative clauses with which who that where on a growing range of
familiar general and curricular topics
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skills Soft skills (interpersonal skills, empathy and communication, problem

solving)
Expected 1. Students demonstrate their ability to create and communicate effectively.
Results: 2. Students develop empathy by understanding different perspectives.

3. Students practice reading and responding skills in a controlled setting.
4. Students enhance their language use in expressing feelings and negotiating
solutions.

The Apple tree

There was a rich farmer in England. He had a friend who could grow very tasty apples.
One day a friend gave a farmer an apple tree as a present. The farmer brought the tree
to his house but he did not know where to plant it.

He thought that if he planted the tree near the road, strangers would steal the apples. If
he planted the tree in his field, the neighbours would come at night and rob him. And
if he planted it near his house, his children would take the apples. Finally, he decided
to plant it deep in the wood. The tree could not grow without sunlight and died. When
the farmer's friend heard what had happened to the tree, he got furious. He asked the
farmer why he had planted the tree in such a bad place.

"Where could I plant it?" said the farmer. "If | had planted the tree near the road,
strangers would have stolen them. If | had planted it in the field, my neighbours would
have robbed me and if | had planted it near my house, my children would have eaten
them." But his friend did not agree with the farmer. He had given the tree to the farmer
for the people to enjoy it. And now nobody could enjoy the apples and the farmer had
lost a wonderful tree.

Task 1. Answer for the questions
1) Do you have a garden near your house?

2) What kind of plans and trees do you prefer to plant in your garden?

3) What is the name of the profession that takes care of plants?
a) gardener b) housewife c) farmer
Task 2. According to the text what was the big mistake of the farmer?

Task 3. What would you do if you were a farmer?

75



u describe the farmer using cinquain techiue.
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Cinquain Peems!

Rules for each line

. 1 noun

. 2 adjectives

. 3 verbs

. A phrase or sentence (opinion)
. A synonym

Line 1 — Title (1 word)

Line 2 — Description (2 words)

Line 3 — Action (3 words)

Line 4 — Fee[ing (4 words)

Line 5 — Synonym for title (1 word)

Grade

6

Unit

Drama and Comedy

Level

A2

Strand:

Reading, listening and writing

Aims

6.2.5.1 understand most specific information and detail of supported,
extended talk on a range general and curricular topics

6.3.8.1 recount some extended stories and events on a limited range
of general and curricular topics

6.6.12.1 use an increased variety of adverbs, including adverbs of
degree too, not enough, quite, rather on a growing range of familiar
general and curricular topics;

skills

Soft skills (interpersonal skills, empathy and communication, problem
solving)

Expected

1. Students demonstrate their ability to create and communicate effectively.
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Results: 2. Students develop empathy by understanding different perspectives.

3. Students practice reading and responding skills in a controlled setting.

4. Students enhance their language use in expressing feelings and negotiating
solutions.

resources https://youtu.be/AZ-pU70zt3g

Empathy Empowered Discussions

In addition to being able to calmly and kindly express one's feelings, empathy is a key
problem-solving component. Teens can often struggle to express empathy as they have
difficulty recognizing and interpreting due to the teenage brain functioning. Teenage
brains are still developing, so different areas of the brain are controlling different
functions than we see in adult brains; furthermore, since teens are still figuring out what
they think and feel about a variety of things, it can be difficult for them to recognize
and consider the feelings and thoughts of others. You can instigate empathy discussions
through relatable content like this short video.

Task 1. Answer for the questions
a) Can you determine people's feelings by their appearance?

Is she happy?

Can you make someone smile?
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r

Task 2. Evaluate the situation. Make some quesion to parents.

Task 3. What advice would you give this girl?

Compare the relationship between parents and teenagers
Parents Teenagers
both

Task 4. Match the feelings to the things that make you feel that way.
You get a pay rise

You want to know more

You have a lot of motivation

You didn’t expect something

Things happened as planed

Danger is gone, you are safe

After a long working day

Lots of unsolved problem

ONoGkwWNE
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9. Something good didn’t happen
10.You work a lot and don’t relax
11.Something bad might happen
12.There is too much information
13.You have nothing to do
14.You see a ghost

15.You fall over in a public place

Interested/fascinated
Worried

Stressed
Pleased/satisfied
Tired/exhausted
Embarrassed
Excited/thrilled

Bored
Surprised/shocked
Relieved
Scared/frightened/terrified
Disappointed/frustrated
Confused

Depressed

Inspired

NN N N N N N N NN

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:
Use following criteria for peer assessment:
e understand details
o retell the story
e use adverbs, such as too, not enough, quite, rather

class 6

Unit Holidays and Travel

Level A2

Aims 6.4.1.1 understand the main points in a growing range of

short, simple texts on general and curricular topics;

6.4.2.1 understand independently specific information and
detail in short, simple texts on a limited range of general and
curricular topics;

6.4.4.1 read independently a limited range of short simple
fiction and non-fiction texts;

6.4.8.1 use independently familiar paper and digital reference
resources to check meaning and extend understanding;

skills Reading literacy, intercultural awareness
Strategies and techniques Task-based learning, Jigsaw reading
assessment Self-assessment
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There are eight public holidays (bank holidays) a year in Great Britain, that is
days on which people do not need to go to work. They are: Christmas Day, Boxing
Day, New Year's Day, Good Friday, Easter Monday, May Day, Spring Holiday and
Late Summer Holiday. The term "bank holiday" dates back to the 19" century when in
1871 and 1875 most of these days were constituted bank holidays, that is, days on
which banks were to be closed. The observance of these days is no longer limited to
banks.

All the public holidays, except Christmas Day and Boxing Day observed on the
25M and 26" of December respectively, do not fall on the same date each year. Good
Friday and Easter Monday depend on Easter Sunday which falls on the first Monday
in May. The Spring Holiday falls on the last Monday of May, while Late Summer
Holiday falls on the last Monday in August.

Most of these holidays are of religious origin, though for the greater part of the
population they have lost their religious significance and are simply days on which
people relax, eat, drink and make merry.

Certain customs and traditions are associated with most public holidays. The
reason is that many of them are part of holiday seasons as Easter and Christmas holiday
seasons which are religious by origin and are connected by centuries-old traditions.

Besides public holidays, there are other festivals, anniversaries and simply days,
on which certain traditions are observed, but unless they fall on a Sunday, they are
ordinary working days.

Task 1. Applying
Complete the sentences
1. There are eight a year in Great Britain, that is days on which ... do not need to go to

2. dates back to the 19" century when in 1871 and 1875 most of these days were
holidays, that is, days on which batiks were to be... .
3. ... the public ... , except Christmas Day and Boxing Day ... on the 25" and 26" of ,
do not fall on the same date ... year.
. The falls on the last... of..., while Late Summer ... falls on the last... in ... .
. ... customs and traditions are ... with most... holidays.
. The ... of these ... is no longer ... to ... .
. The term dates ... to the 19" ... when in ... and ... most of... days were ... bank
holidays,... is ,days on were to ... closed .
. Good ... and depend on which falls on the first... in ... .
. ... public ..., there are other festivals,... and simply ... ,on ... certain ... are ..., but
unless they fall on a ... they are ... working ... .
10. Most of these holidays... of... origin,... for the greater part of the ... they have lost
and are simply days on ... people ..., eat, drink and ... merry .

~N o O b~
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Task 2. Understanding
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Make up the sentences according to the text

1. The, all except, public, Christmas , holidays, day ,Boxing ,and, day, On,
observed, 25", the, 26", December, of, do, respectively, not, on, fall, same, the
, each, date ,year, on;

2. These, most, of, are, of, origin, holidays, religious, for, the, though, part,
greater ,the, of, they, lost, population, have, religious, their, significance, and,
simply, are, on, days, people, relax, which, and, drink, eat, and, merry, make;

3. holidays, traditions, certain, most, with, customs, are, public, associated, and.

Task 3. Analyzing
Find the mistakes
1. There is eight public holiday a year in Great Britain.
2. The term "bank holiday " date back to the 19" century when at 1871 and 1875
most of these days is constituted bank holidays.
3. The observance of these days are no longer limited to banks.
4. Good Friday and Easter Monday depends on Easter Sunday which fall on the
first Monday on May.
Most of these holidays is of religious origin.
Certain customs and traditions is associated with most public holidays.
7. The reason are that many of them are part of holiday seasons as Easter and
Christmas holiday seasons.

o o

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

The criteria for self-assessment

understand the main points
understand details
read the non-fiction text;

use familiar paper and digital reference resources to check meaning and extend
understanding

class 6

Unit Helping and Heroes

Level A2

Aims 6.4.2.1 understand independently specific information and

detail in short, simple texts on a limited range of general and
curricular topics;
6.4.4.1 read independently a limited range of short simple

fiction and non-fiction texts;
skills Reading literacy, critical thinking, emotional intelligence
Strategies and techniques Task-based learning, Jigsaw reading
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assessment ‘ Peer assessment

Text 2
The Poor Man’s Fortune

| P

One day Fortune was watching a poor man walking down the street. He had a worn out
bag and a squashed hat in his hands. The man was thinking about all people around
him earning a lot of money but never being happy with what they had. He looked at
the dog following him and said out aloud: “If I only had enough money I’d never ask
for anything else.”

Just at this moment Fortune came down the street. She heard the man talking and
stopped. A surprised man looked at Fortune standing in front of him and couldn’t
believe his eyes.

“I want to help you,” said Fortune, “hold your bag and watch me pouring diamonds
into it. Stop me when you think there is enough. But every diamond falling on the
ground will become dust. Do you understand?”

And having said that Fortune started pouring diamonds into the man’s bag. The bag
filled with diamonds was growing heavy. “Is that enough?” asked Fortune looking at
the man’s trembling hands. “No, give me more,” answered the man.

“You are the richest man in the world now,” said Fortune, having added some more.
“Just a few more,” replied the man. Another added diamond made the bag split. All the
diamonds fell on the ground and became dust.

Fortune disappeared leaving a disappointed man in the street.

Task 1. Understanding
1. Match the headings (A to F) to the paragraphs (1-5).
2. There is one extra heading.
A A man couldn’t believe his eyes.
B Every diamond falling will become a dust.
C The bag was full of diamonds.
D The man thanked the Fortune and went away with diamonds.
E Dust instead of diamonds.
F “If only I had money...”
2. Choose True or False
1) One day Fortune was looking a poor man walking down the street.
2) The man was thinking about all people in the world earning less money than he had.
3) He looked at the dog following him and said out aloud about his desire to have
enough money in order not to ask anyone for anything else
4) Misfortune heard his words and stopped
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5) A man could believe his eyes and wasn’t very surprise to see Fortune
6) Fortune proposed him to pour the man’s bag with diamonds

7) The man wasn’t satisfied and asked more and more diamonds

8) The bag split and diamonds turned into dust

Task 2. Analyzing

1.Read the text and answer the questions

1) What was the man’s desire?

2) What did Fortune propose to the man?

3) Did Fortune make the man the richest one in the world? Why not?

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment

understand details in the text;
read the short simple fiction  text;

class 6

Unit Reading for Pleasure

Level A2

Aims 6.4.1.1 understand the main points in a growing range of

short, simple texts on general and curricular topics;

6.4.2.1 understand independently specific information and
detail in short, simple texts on a limited range of general and
curricular topics;

skills Reading literacy, critical thinking, emotional intelligence
Strategies and techniques Task-based learning, Jigsaw reading
assessment Feedback “Pyramid of success”

Text 3

Jim and Della

Jim and Della were two young people, husband and wife. They loved each other dearly.
They lived in a small room in an old house in one of the dirty streets of New York.
They worked from early morning till late at night, but they got very little money for
their work. And still they had two things which were very dear to them — Jim’s watch
and Della’s beautiful hair.

Christmas was coming and Della wanted to give Jim a nice present, but she had no
money. She really didn’t know what to do. She sat on the sofa and began to cry.
Suddenly an idea came to her. She got up and stood in front of the mirror and looked
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at her beautiful long hair. Then she left the house and in a few minutes she was already
at hairdresser’s shop.

“Will you buy my hair?” she asked. The hairdresser looked at her hair and said, “Yes,
[ will. It’s fine hair. I can give you twenty dollars for it.” Della was very happy. She
took the money and went to buy a present for her husband. In one of the shops she saw
a very beautiful watch-chain. “I’ll buy it, Jim will be very glad,” she said to herself.
“He needs a chain for his watch.”

So Della bought a gold watch-chain as a Christmas present for Jim. When she got
home, Jim was already there waiting for her. He looked at his smiling little wife and
understood everything.

“Why did you do it?” he asked.

“Dear Jim, my hair will grow and I wanted to give you a present. Here it is,” and she
put the watch-chain into his hand.

The beautiful chain, Della’s present, was of no use to him. He had sold his gold watch
to buy a Christmas present for his wife. He took a packet out of his pocket and gave it
to Della. She opened it and saw two beautiful combs, the combs that she had seen in a
shop window and had wanted for so long.

Work in group

Task 1. Applying
1. Read the text and answer the questions
2. Choose the correct item to complete the sentence.
1.Jim and Della were
A. husband and wife B. sister and brother C. friends
They lived in...
A. London B. Paris C. New York
Their room was in...
A rich house B. an old house C. their own house
They were ...
A. lazy B. rich C. poor
They had two things dear to them- .
A.Jim’s gold watch and Della’s beautiful hair
B. a big house and a beautiful garden
C. amusic box and a magic boo
_____was coming.
A. New Year
B. B. Christmas
C. C. Women’s Day
Della wanted...
A.to buy a New Year Tree
B. to buy Jim a nice present
C. to visit her mother
She went to...
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A.the hairdresser’s shop B. her mother C. the cinema
Della sold her hair for...

A.twenty-five dollars

B. twenty dollars

C. twenty pounds

She bought...

A.the combs she had wanted for a long time
B. a gold watch chain for Jim

C. a gold watch for Jim

Jim bought...

A flowers for Della

B. a gold watch

C. beautiful combs for Della

Task 2. Analyzing
1.Read the text
2.Give full answers

1. Who were Jim and Della? Describe them

2. Why was Della crying at the Christmas eve?

3. How did Della manage to buy a present for Jim?

4. How did Jim manage to buy a present for Della?

5. How do you think it is a true love story? Why?

3. Put 5 questions to the text (general, special, alternative, who-question, tag-question)

Feedback “Pyramid of success”

¢
)\
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'._
class 6
Unit Holidays and Travel
Level A2
Aims 6.4.4.1 read independently a limited range of short simple
fiction and non-fiction texts;
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6.4.6.1 recognise the attitude or opinion of the writer in short
texts on a growing range of general and curricular topics
6.5.1.1 plan, write, edit and proofread work at text level with
some support on a growing range of general and curricular
topics;

6.5.2.1 write with some support about real and imaginary past
events

skills Reading literacy, critical thinking, emotional intelligence,
intercultural awareness

Strategies and techniques Task-based learning, Jigsaw reading

assessment Peer assessment

Text 4
Great Britain

The United Kingdom of Great Britain and Northern Ireland is situated on two
large islands called the British Isles. The largest island is Great Britain, which consists
of three parts: England, Scotland and Wales. The smaller island is Ireland and there are
about five thousand small islands.

The country's shores are washed by the Atlantic Ocean, the North Sea and the
Irish Sea. The English channel separate Great Britain from the continent.

The total area of the U.K. is 244.000 square kilometers with a population of 56
million. It is one of the most populated countries in the world. The greater part of the
population is urban. About 80 percent of people live in numerous towns and cities.
More than seven million people live in London area. Very often the inhabitants of The
United Kingdom and Northern Ireland are called English.

The surface of the British Isles varies very much. There are many mountains in
Scotland, Wales and northwest of England but they are not very high. Ben Nevis in
Scotland is the highest mountain. Scotland is also famous for its beautiful lakes.

The mountains in Great Britain are not very high. There are many rivers in Great
Britain, but they are not very long. The Themes is the deepest, the longest and the most
important river in England.

The United Kingdom is a highly developed industrial country. It produces and
exports machinery, electronics, textile. One of the main industries of the country is
shipbuilding.

Task 1.
Descriptors: Applying
Complete the sentences according to the text

The United Kingdom of Great Britain and Northern Ireland is situated on,..
The largest island is..., which consists of three parts...
The smaller island is...
... separate Great Britain from the continent.
It is one of the most... countries in the world
The greater part of the population is... .
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7. More then ... people live in London area.
8. Very often the inhabitants of the United Kingdom and Northern Ireland are
called...
9. ... of the British Isles varies very much
10.... in Scotland is the highest mountain.
11 . Scotland is also famous for...
12. There are many... in Great Britain, but they are not very long.
13. ...is the deepest, the longest and the most important river in England.
14. The United Kingdom Is a highly developed ... country.

Task 2. Creating
Identify the right answer

1 .The United Kingdom of Great Britain and Northern Ireland is situated on four large
islands.

2. The largest island is Great Britain.

3. Great Britain consists of three parts: England, Germany, Wales.

4. The smaller island is Ireland and there are about seven million small islands.

5. The country's shores are washed by the Indian Ocean, the Black Sea and the Irish
Sea.

6. The population of Great Britain is 46 million.

7.1t is not the most populated countries in the world.

8. The greater part of the population is urban.

9. The inhabitants of the United Kingdom and Northern Ireland are called English.
10. There are not many mountains in Scotland, there are many rivers.

Task 3 Analyzing
Correct the mistakes
1. The smallest island is Great Britain, which consists of two parts: Scotland and
Wales.
More than seventeen thousand people live in London area.
The surface of the British Isles doesn't vary very much.
There are many rivers in Great Britain, and they are very long.
The United Kingdom isn't a highly developed industrial country.
One of the main industries of the country is machine building

SEGRFREN

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
read independently a non-fiction text;
understand writer’s opinion
plan, write, edit and proofread a work about real and imaginary past events
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class 6

Unit Holidays and Travel
Level A2
AiIms 6.4.2.1 understand independently specific information and detail in short,

simple texts on a limited range of general and curricular topics;

6.4.4.1 read independently a limited range of short simple fiction and non-
fiction texts;

6.4.5.1 deduce meaning from context on a limited range of familiar
general and curricular topics, including some extended texts;

6.4.8.1 use independently familiar paper and digital reference resources to
check meaning and extend understanding

skills Reading literacy, critical thinking, emotional intelligence, intercultural
awareness
Strategies and Task-based learning, Jigsaw reading
techniques
assessment Teacher’s feedback
Text 5

The United States of America

The USA is composed of 50 states. It occupies the central part of North
American continent. It borders on Canada in the north and on Mexico in the south.
The waters of the Atlantic Ocean wash the USA in the east and the waters of the Pacific
Ocean wash the country in the west. The Hawaiian Islands are in the Pacific Ocean.
They became the 50™ state of the USA in 1958. The total area of the country is 9000
square kilometers. The population is more than 200 million people.

Washington is the capital of USA. English is the official language. The flag of
the USA is known as the "Stars and Stripes".

The Rocky Mountains extend from Alaska through the USA to Mexico, but
greater part of the country is a plain. There are many rivers in USA and the longest is
Mississippi. The USA economy grew greatly during the world wars. In those times
American monopolists got great profits.

The country is rich in mineral resources, heavy industry prevails in the USA
economy, including mining, metallurgy, machine building, chemical industry. Power
and food industries are well developed too.

The USA is the federative republic. The president is the head of the state. He is
also commander-in-chief of army and navy. The highest legislative organ in the
country is the congress, which consists of the senate and House of Representatives.

Task 1. Analyzing
Find the grammar mistakes

I. The USA are composed of 50 state.
2. It border on Canada on the north and on Mexico on the south.
3. The Hawaiian Islands is in the Pacific Ocean.
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4. They became the 50" state in the USA at 1958.

S. Washington the capital of USA.

0. There is many rivers on USA and long is Mississippi.
7. Power and food industries is well developed too.

Task 2. Applying
Complete the sentences with words from the text

1. The USA 50 states.

It borders on ... in the north and on ... in the south.
The waters of the ... ... wash the USA in the east and the waters of the wash the
country in the west.

The Hawaiian Islands are in the

... Is the capital of USA.

... Is the official language.

The flag of the USA known as the ... .

There are many ... in USA and the longest is ... .
in those times got great profits.

10.10 are well developed too.

11.The USA is the

12.The president is the ... of the state.

13.He is also

14.The highest legislative organ in the country

w N
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Task 3. Understanding

Put the words Yes or No
The USA is composed of 55 states.
It occupies the central part of South American continent.
It borders on Mexico in the north and on Canada in the south.
The Hawaiian Islands are in the Pacific Ocean.
The population is more than 300 million people.

. Belfast is the capital of the USA.
English is the official language.
There are many mountains in USA.
The USA economy grew greatly during the last years.
Power and food industries are well developed too.

PWONPEPgORMLONE

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for feedback
understand details in the text;
read independently a non-fiction text;
deduce meaning from context;
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use independently familiar paper and digital reference resources to check
meaning and extend understanding

class 6

Unit Our Class

Level A2

AiIms 6.4.2.1 understand independently specific information and detail in short,

simple texts on a limited range of general and curricular topics;
6.4.3.1 understand the detail of an argument on a limited range of familiar
general and curricular topics, including some extended texts

skills Reading literacy, critical thinking, emotional intelligence, intercultural
awareness
Strategies and Task-based learning, Jigsaw reading
techniques
assessment Teacher’s feedback
Text 6

British Schools
Aims:

All British children must stay at school from the age of 5 until they are 16.
Many of them stay longer and take final examinations when they are 17 or 18. Before
1965 all children of state schools had to go through special intelligence tests. There
were different types of state secondary schools and at the age of 11 children went to
different schools in accordance with the results of the tests.

State schools are divided into the following types:

Grammar schools. Children who go to grammar schools are usually those who
show a preference for academic subjects, although many grammar schools now also
have some technical courses.

Technical schools. Some children go to technical schools. Most courses there are
either commercial or technical.

Modern Schools' Boys and girls who are interested in working with their hands
and learning in a practical way can go to a technical school and learn some trade.

Comprehensive schools. These schools usually combine all types of secondary
education. They have physics, chemistry, biology laboratories, machine workshops for
metal and woodwork and also geography, history and art departments, commercial and
domestic courses.

There are also many schools which the State does not control. They are private
schools. They charge fees for educating children, and many of them are boarding
schools, at which pupils live during the term time.

After leaving school many young people go to colleges of further education.
Those who become students at Colleges of Technology (called «Techs») come from
different schools at different ages between 15 and 17. The lectures at such colleges,
each an hour long, start at 9, 15 in the morning and end at 4,45 in the afternoon
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Analyzing
Task 1. Answer the questions

1. At what ages must British children stay at school?

2. What did all children have to go through before 1965?
3. What groups are state schools divided into?

4. What is a private school?

5. What do many young people do after leaving school?

Task 2. Compare British and Kaazakhstany school systems. Complete the Venn
diagram below.

class 6

Unit Reading for Pleasure

Level A2

Aims 6.4.2.1 understand independently specific information and detail in short,

simple texts on a limited range of general and curricular topics;
6.4.3.1 understand the detail of an argument on a limited range of familiar
general and curricular topics, including some extended texts

skills Reading literacy, critical thinking, emotional intelligence
Strategies and Task-based learning, Jigsaw reading
techniques
assessment Peer assessment
Text 7
Mass media

The most popular sources of entertainment and information are the press, radio
and TV. The press plays an important part in the life of society. Millions of Americans
in their free time read newspapers. In the USA daily newspapers are published in 34
different languages. The daily newspapers are of two kinds: quality and popular. A
quality paper is a serious newspaper which publishes articles and commentaries about
politics. A popular paper contains many photographs; its articles are often sensational
and mostly deal with private life of famous people.

The radio does not interfere in your activity. You can listen to the radio while
doing some work about the house, reading a book or driving a car. On the radio you
can hear music, plays, news and different discussions. A peculiar feature of the
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American radio is soap opera. It is a sentimental dramatic serial that describes domestic
problems. Soap opera is usually broadcast every day. There are a lot of games on the
radio. Radio has also cultural and educational programs. Many programs consist of
classical music.

Television is a "chewing gum for ears and eyes". There are many serials on TV
in the USA. They appeared in the 1950s. TV games attract a large audience. During
TV quiz programs viewers answer different questions. There are many educational
programs on television. Educational TV films and programs are shown in schools and
colleges as a part of the curriculum.

Task 1. Unerstanding
Identify the correct information. Write Yes or No
1. The press doesn't play an important part in the life of society.
2. Millions of Americans in their free time read newspapers.
3. Inthe USA daily newspapers are published in 14 different languages.
4. A popular paper contains many songs.
5. The radio interferes in your activity.
6. You can listen to the radio while doing some work about the house.
7. On the radio you can hear music, plays, the news and fairy- tales.
8. A peculiar feature of the American radio is a fable.
9. There are a lot of games on the radio.
10.Many programs consist of pop music.

Task 2. Applying

Complete the sentences using the information from the text
The most popular sources of entertainment and information are... .
A quality paper is a serious newspaper which publishes ....
You can listen to the radio while doing... .

On the radio you can hear ....

A peculiar feature of the American radio is ... .

Radio has also ....

There are many serials on ... .

Educational TV films and programs are shown in ... .

TV games... a large ... .

Many programs ... of... music.

NogakrowdEWNE

Task 3. Evaluating

Find the mistakes

The books play an important part in the life of society.
Millions of Englishmen in their free time read books.
The press does not interfere in your activity

Soap opera is usually broadcast every week.

There are a lot of stories on the radio.

Radio has also cultural and sports programs.
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7. There are many serials on the radio in USA.

Task 4. Creating
Put the words in order to make sentences
1. often, are, popular, a, many, paper, life, people, articles, contains, of, famous
,with, its, private, deal, photographs, sensational, and, mostly;
2. a,1s, problems, that, it, sentimental, serial, domestic, dramatic, describes;
3. music, many, classic, programs, of, consist

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Students work in pairs and give feedback to each other
Teacher supports those who need help.

Criteria for peer assessment:
understand independently details and specific information in short, simple texts
understand the details of an argument

class 6

Unit Holidays and Travel

Level A2

Aims 6.4.4.1 read independently a limited range of short simple fiction and non-

fiction texts;

6.4.5.1 deduce meaning from context on a limited range of familiar general
and curricular topics, including some extended texts;

6.4.6.1 recognize the attitude or opinion of the writer in short texts on a
growing range of general and curricular topics;

6.4.8.1 use independently familiar paper and digital reference resources to
check meaning and extend understanding

skills Reading literacy, critical thinking, emotional intelligence, intercultural
awareness
Strategies and Task-based learning
techniques
assessment Self-assessment
Text 8

Weather and climate

The English are famous for their tea and weather. The English are always talking
about their weather. English weather is never the same two days running.
The most beautiful time in Great Britain is the spring and early summer. All the cold
winds, the fog and heavy rains have gone. It rains sometimes, it's often cloudy, but not
so often as in the winter. It rains quite often during all the year in England. It's a green
country with green grass and large gardens.
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The autumn is a nice season. The sky is blue and the sun shines all the day. After
spring comes short English summer. It's a time of journeys to the seaside to bathe in
the sea.

The winter has no snow at all sometimes. But it's not the right statement for the
North and Scotland. It's nice time for skating on rivers. The west is warmer than other
parts of the country.

It's a difficult country for people who work outdoors. They are milkmen,
farmers, postmen and policemen. It could be cold in the morning, warm in the afternoon
and raining in the evening. One day it's sunny, next day it may be cold, and the next
day it may be rainy.

The most terrible weather is the foggy weather. Sometimes the fog is thick and
dirty. In London this is called smog: a mixture of smoke and fog. Sometimes it's so
dark that people can't see the way and cars crawl along slowly with their lights-on.

Everybody in England hates to wake up in the morning and look through the
window to see the fog on the street. "Terrible" weather say 20 million Englishmen,
when they go to work in the morning.

Task 1. Understanding
Identify Yes or No
1. The English are famous for their tea and coffee.
2. The English are always talking about their weather.
3. English weather is always the same two days running.
4. The most beautiful time in Great Britain is the winter and early autumn.
5. It rains quite often during all the year in England.
6. The winter has no snow at all sometimes.
7. The south is warmer than other parts of the country.
8. It's not a difficult country for people who work outdoors.
9. The most terrible weather is a rainy weather.
10.Everybody in England likes to wake up in the morning and look through the
window to see the rain on the street.

Task 2. Applying
Make up the sentences using the text
1. The ... are famous ... their tea and weather.
2. English weather is never the same
3. The most beautiful time in Great Britain is the ... and early ... .
4. It... sometimes, it's often ... , not so often as in the ... .
5. It's green ... with green ... and large ... .
6. The ... has no ... at all sometimes.
7. It's nice time for ... on rivers.
8. 8 country for people who work ... .
9. The most... weather is the ... weather.
10.Sometimes the ... isand ... .
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Task 3. Evaluating
Find the mistakes

kPR LONOE

English weather are never the same two day miming.

The most beautiful time in Great Britain the spring and early summer.
The autumn nice season.

The winter have no snow at all sometimes.

The west is warm than other parts of the country.

A most terrible weather is foggy weather.

Sometimes the fog thick and dirty.

At London this are called smog; a mixture smoke and fog.

Task 4. Creating
Make up the sentences

1.
2.

3.

winter, sometimes, often, not, it, the, as, rains, it's, so, but, often, cloudy, in;
the, afternoon, it, be, warm, raining, could, in, the, cold, in, the, and, morning,
In, evening;

it's, people, cars, way, the, see, sometimes, with, dark, slowly, their, so, lights-
on, that, along, can't, crawl, and.

To assess whether students have met the learning outcomes outlined in the

learning objectives, the following formative assessment method is recommended:

Use the «Pyramid of Knowledge»

Students tick next to the criterion if they meet it.

=
recognize writer’s opinion in a

short text

deduce meaning from context
v

<
read independently a short simple

non-fiction text )

use independently familiar paper
and digital reference resources to
check meanin

class 6

Unit Our Class

Level A2

Aims 6.4.2.1 understand independently specific information and detail in short,
simple texts on a limited range of general and curricular topics;
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6.4.5.1 deduce meaning from context on a limited range of familiar
general and curricular topics, including some extended texts;

6.4.6.1 recognise the attitude or opinion of the writer in short texts on a
growing range of general and curricular topics;

skills Reading literacy, critical thinking, emotional intelligence, intercultural
awareness
Strategies and Task-based learning
techniques
assessment Peer assessment
Text9

Education in England

All English children must stay at school from age of 5 until they are 16. The

schools are divided into two groups: state schools and private schools.

State schools are divided into the following types:

Grammar schools. Children from these schools show a preference for academic
subjects, though many grammar schools now also have some technical subjects.
Technical schools. These schools are for children, who are interested in physics,
chemistry and mathematics.

Modern schools. Boys and girls who like to work with their hands can go there to get
some trade.

Comprehensive schools. These schools usually combine all types of secondary
education. They have physics, chemistry, biology, machine workshops and also
geography, history, art and domestic course.

There are also many schools, which the State doesn't control. They are private
schools. They charge fees for educating children and many of them are boarding
schools and schools only for girls or boys.

After leaving school many young people go to colleges or universities.

Colleges offer courses in teacher training and some professions connected with
medicine.

There are about 90 universities in Britain. After graduating from the university
a student gets a degree. Most degree courses at universities last 3 years, language
courses 4 years, medicine and dentistry courses 5-7 years.

Students usually very busy because of their training, but many of them have to
work in the evenings to pay for it.

Task 1. Applying
Complete the text
1. The ... are ... into two groups: state schools and private schools.
2. ...and ... who like to work with ... hands can go ... to get some trade.
3. They are ... schools.
4. 4 school many ... people go to ... or universities.
5. There are about in Britain.
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6.
7.
8.
9.

Colleges offer... in and some ... connected with medicine.
State ... are divided into the ... types.

These ... are for children, who are ... in physics ... and ....
... are also many schools which the State ... control.

10.... usually very busy ... of their... ,but many of... have to work in the ... to pay for

it.

Task 2. Analyzing
Find the right sentences

1.
2.

3.

©oo~NOo O

All English children must stay at school from age of 7 until they are 14.

The schools are divided into three groups: state schools private schools and
secondary schools.

Children from these schools show a preference for academic subjects, though
many grammar schools now also have some technical subjects.

Technical schools are for children who are interested in technical subjects,
chemistry and mathematics.

Boys and girls who like to work with their hands can go there to get some trade.
Comprehensive schools usually combine all types of secondary education.
There are also many schools which the State controls.

After leaving school many young people go to colleges or universities.

There are about 90 colleges in Britain.

Task 3. Evaluating
Find the mistakes

Ta

1.
2.

3.
4.

5.

6
7.
8.
S

1.
2.
1.

2.
3.

I. The schools is divided into two group: state schools and private schools.
Children from this schools show a preference for academic subjects, though
many grammar school now also have some technical subjects.

These schools is to children, who is interested in physics, chemistry and
mathematics .

Boys and girls who like to work with their hands can goes there to get some
trade.

They has physics, chemistry, biology, machine workshops also geography,
history, art and domestic course.

. There are also many schools, which the State don't control.

They is private schools.
After leaving school many young people go to colleges or universities.

4. Creating

Make sentences from these words
correspond to the sentences in the text.

1 usually, busy, students , of, very, but, their, have, them, in, training, work, it,
to, for, the, evenings, pay, because, of, many, to;

universities, after, or, leaving, colleges, school, to, many, go, young, people;
trade, boys, some, and, to, who, get, girls, there, like, go, to, can, work, hands,
with, their

97



To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
understand independently details in the texts
deduce meaning from context
recognise writer’s opinion in the text

class 6

Unit Reading for Pleasure

Level A2

Aims 6.4.7.1 recognise typical features at word, sentence and text level in a range

of written genres;
6.4.9.1 recognise the difference between fact and opinion in short, simple
texts on a wide range of general and curricular topics

skills Reading literacy, critical thinking, emotional intelligence
Strategies and Task-based learning
techniques
assessment Teacher’s feedback
Text 10
Miss Evans

On a beautiful afternoon in a year now long gone, a big ship set out on its first
voyage from England to America. It was a new ship called the Titanic. For two days
the Titanic went on its way over the sea. Then it entered an ice field and a big iceberg
hit it.

Everyone came out of their rooms. Men were putting the life boats over the sides
of the ship down into the water. Then all the men helped the women and children get
into the life boats. There wasn’t very much time left. The iceberg was on one side of
the ship. It was like a high white wall.

A woman came to the side of the ship. Her two children were in one of the life
boats and she was very much afraid. “My children are on the life boat. I must go with
them,” the woman called to the people in the life boat. “There’s no more room,”
someone called out. “If we take one more the lifeboat will sink.” There was a young
woman in the lifeboat called Miss Evans. When she heard the woman calling, she stood
up on the life boat and touched one of the men on the arm. “Let me get back on the
ship,” she said. “Let that woman take my place. I have no children.” “The ship is
sinking,” said the man. “You know that?” “Yes,” said Miss Evans. “I know that.” There
was no time to talk. People helped Miss Evans get back onto the ship. Very soon after
that there was a great noise and the Titanic went down under the water.

Task 1. Understanding
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1. Read the text.
2. Find true or false statements?
. A big ship set out on its first voyage from America to England.
. It was an old ship.
. When the Titanic entered the ice field, a big iceberg hit it.
. The women helped the men and children get into the life boats.
. The woman wanted to get into one of the boats, because her children were there.
. She had three children.
. There was no room in the boat for this woman.
. Miss Evans let this woman take her place in the boat.
. Miss Evans had two children.
10. Miss Evans got back to the ship.
11. Soon the Titanic went down under the water.

OooO~NOoO ool WN -

Task 2. Applying
Choose the correct item to complete the sentence.
1. A big ship set out on its first voyage .
A. from England to Russia B. from England to America C. from America to
England
2. It was ship called the Titanic.
A.anold B.anew C.averyold
3. The Titanic went on its way over the sea and .

A. was hit by an iceberg B. was bombed by the airplane C. was hit by a
submarine

4. Women and children got .

A. into the lifeboats B. to another ship C. on adesert island

5. The iceberg was like .

A. a big mountain B. a high rock C. a high white wall

6. A woman was very much afraid because in one of the life boats.

A. her husband was B. her two children were C. her old parents were

7. They could not take the woman into the life boat because .

A. it was hit by an iceberg B. she was afraid of the water C. there was no room
in it

8. Miss Evans was .

A. a young woman B. an old woman C. a young teacher

9. Miss Evans had .

A. an old mother on the ship B. two children  C. no children

10. The woman took place in the life boat.

A. the man’s B. Miss Evans’  C. her husband’s

Task 3. Creating

Put in the right order
1. Soon the Titanic went under the water
2. It was the first voyage of the Titanic
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3. Suddenly the ship entered the ice fieled and was hitted with the iceberg

4. Miss Evans gave a hand to this woman and they exchange places

5. One woman reasised that her children were in the lifeboat and she was still on the
board of the Titanic

6. The ship started sinking

7. People tried to save and got into the lifeboats

To assess whether students have met the learning outcomes outlined in the
learning objectives, giving feedback as a formative assessment method is
recommended:

Teacher gives feedback using these criteria
recognise typical features at word, sentence and text level in a range of written
genres;
recognise the difference between fact and opinion in the text

class 6

Unit Reading for Pleasure

Level A2

Aims 6.4.2.1 understand independently specific information and detail in short,

simple texts on a limited range of general and curricular topics;

6.4.5.1 deduce meaning from context on a limited range of familiar
general and curricular topics, including some extended texts;

6.4.6.1 recognise the attitude or opinion of the writer in short texts on a
growing range of general and curricular topics;

skills Reading literacy, critical thinking, emotional intelligence
Strategies and Task-based learning
techniques
assessment Teacher’s feedback
Text 11

The sailor and the monkeys

A ship stopped at the coast of South Africa. One of the sailors left the ship and
went to a town near the coast. He had some blue caps made of wool in a bag and wanted
to sell them in the town. The sun was hot and the sailor decided to have a rest in the
forest. He sat down under a big tree, took one of the caps out of his bag and put it on
his head. He slept for some time.

When the man woke up, he took his cap off and wanted to put it into his bag with
the other caps. But he saw that there were no caps in it now. Where were they?
“Where are my caps?” he cried.

Then the sailor heard a great noise in the trees above his head. He looked up and
saw monkeys, and each monkey had a blue cap on its head!
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“Give me back my caps, you monkeys!” he cried. But the monkeys didn’t listen
to him. They only jumped from tree to tree and made a great noise.

“Give me back my caps!” he cried again and again. But nothing helped. The
monkeys only looked at him.

Then the sailor was very angry. He took off the blue cap, threw it on the ground
and cried, “You have taken all my caps! You can have this cap too!”

The monkeys saw him do that. Then each monkey took off the cap and threw it
on the ground. The sailor picked up his caps, put them into his bag and went to town.

Task 1. Understanding

Find the text's true or false statement?

A ship stopped at the coast of North Africa.

One of the sailors went to a village near the coast.

He had some blue caps made of wool in a bag.

The sailor decided to have a rest in the hotel.

He put one cap on his head and went to bed.

When he woke up, he couldn’t find his caps.

The sailor heard a great noise in the trees above his head.

He saw monkeys with blue caps on their heads.

The monkeys were funny in the caps and the sailor was happy.
He took off the cap and threw it on the ground and the monkeys did the same.
The sailor left the caps to the monkeys.

Task 2. Analyzing

Choose the right answer

1) ship stopped at the coast of

a) South Africa  b) North Africa  ¢) East America

2) One of the sailors left the ship and went to near the coast.
a) a village b) a town ) a megapolice

3) On his way he decided to have a rest in

a) the wood b) the field c) the forest

4) He slept for

a) some time b) an hour ¢) the whole day

5) While the sailor was sleeping stole his caps

a) donkeys b) monkeys ¢) another sailors

6) When the man threw his cap the monkeys

a) did the same b) picked it up c) started laughing
7) picked up the caps

a) aman b) monkeys c) sailor

Task 3. Creating

Make 2-3 sentences to the given ones to create a short story.

1) The sailors left the ship and went to a town near the coast.

2) The sun was hot and the sailor decided to have a rest in the forest.
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3) The monkeys jumped from tree to tree and made a great noise.
4) The sailor picked up his caps, put them into his bag and went to town.

To assess whether students have met the learning outcomes outlined in the
learning objectives, using teacher’s feedback as a method of following formative
assessment is recommended:

Criteria for Assessment

understand independently details in the text

deduce meaning from context

recognise writer’s opinion in the texts

class 6

Unit Reading for Pleasure

Level A2

Aims 6.4.1.1 understand the main points in a growing range of short, simple texts

on general and curricular topics;
6.4.2.1 understand independently specific information and detail in short,
simple texts on a limited range of general and curricular topics;

skills Reading literacy, critical thinking, emotional intelligence, intercultural
awareness
Strategies and Task-based learning
techniques
assessment Teacher’s feedback
Text 12
CHRISTMAS

The 25" of December is Christmas Day. It’s a happy holiday for many people in
different countries.

Some week before Christmas English people are busy. They send greeting cards
to all their relatives and friends. You can buy Christmas cards or you can make them.
Many children make their cards at school.

People buy a Christmas tree and decorate it with toys, coloured balls and little
coloured lights.

On Christmas Eve people put their presents under the tree. When children go to
bed, they put their stockings near their beds.

At night Father Christmas comes. He has got a big bag of presents for children.
He puts the presents in the children’s stockings.

Every year there is a very big Christmas tree in the centre of London, in Trafalgar
Square. This is a present from the people of Norway to the people of Great Britain.
They send it to Londoners every year and Londoners decorate the Christmas tree.

In the evening before Christmas people like to come to Trafalgar Square to look
at the tree. On Christmas Eve streets in London are decorated, too.
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The shops are very busy at Christmas. People want to buy presents for their
family and friends (for their nearest and dearest). And they buy a lot of food and drink
for all the Christmas parties.

People open their presents on Christmas morning and they all are happy with
what they get.

For Christmas lunch people eat turkey, potatoes and green vegetables. Then they
have the Christmas pudding. At five o’clock it’s time for tea and Christmas cake.

On Christmas people wish their nearest and dearest a merry Christmas.

Task 1. Applying

Complete the sentences

1. Many children make their cards at .......

2. Father Christmas puts the presents in the children’s ...........
3. There is a very big Christmas tree in the centre of .........

4. On Christmas Eve streets on London are ..........

5. People open their presents on .......

6. At ...... it’s time for ........

7. A very delicious Christmas desert is ...

Task 2. Analyzing
Answer the questions.
1) Why are people busy some weeks before Christmas?
2) Where can people get Christmas cards?
3) Where is a Christmas tree from?
4) What do people buy for the Christmas parties?
5) What are the traditional Christmas dishes?
6) What do people wish on Christmas?

Task 3. Creating
Write your own short story about your favourite holiday.

To assess whether students have met the learning outcomes outlined in the
learning objectives, using teacher’s feedback as a method of following formative
assessment is recommended:

Criteria for assessment
understand the main points in the text
understand independently details in the text

class 6

Unit Reading for Pleasure

Level A2

Aims 6.4.3.1 understand the detail of an argument on a limited range of familiar
general and curricular topics, including some extended texts;
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6.4.4.1 read independently a limited range of short simple fiction and non-
fiction texts;

6.4.5.1 deduce meaning from context on a limited range of familiar
general and curricular topics, including some extended texts;

6.4.6.1 recognise the attitude or opinion of the writer in short texts on a
growing range of general and curricular topics;

skills Reading literacy, critical thinking, emotional intelligence
Strategies and Task-based learning
techniques
assessment Peer assessment
Text 13

The Poor Man’s Fortune

| P

One day Fortune was watching a poor man walking down the street. He had a worn out
bag and a squashed hat in his hands. The man was thinking about all people around
him earning a lot of money but never being happy with what they had. He looked at
the dog following him and said out aloud: “If I only had enough money I’d never ask
for anything else.”

Just at this moment Fortune came down the street. She heard the man talking and
stopped. A surprised man looked at Fortune standing in front of him and couldn’t
believe his eyes.

“I want to help you,” said Fortune, “hold your bag and watch me pouring diamonds
into it. Stop me when you think there is enough. But every diamond falling on the
ground will become dust. Do you understand?”

And having said that Fortune started pouring diamonds into the man’s bag. The bag
filled with diamonds was growing heavy. “Is that enough?” asked Fortune looking at
the man’s trembling hands. “No, give me more,” answered the man.

“You are the richest man in the world now,” said Fortune, having added some more.
“Just a few more,” replied the man. Another added diamond made the bag split. All the
diamonds fell on the ground and became dust.

Fortune disappeared leaving a disappointed man in the street.

Task 1. Understanding
1. Match the headings (A to F) to the paragraphs (1-5).
2. Find one extra heading.
A A man couldn’t believe his eyes.
B Every diamond falling will become a dust.
C The bag was full of diamonds.
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D  The man thanked the Fortune and went away with diamonds.
E Dust instead of diamonds.
F “If only I had money...”

Task 2. Remembering

Choose True or False

1) One day Fortune was looking a poor man walking down the street.

2) The man was thinking about all people in the world earning less money than he had.
3) He looked at the dog following him and said out aloud about his desire to have
enough money in order not to ask anyone for anything else

4) Misfortune heard his words and stopped

5) A man could believe his eyes and wasn’t very surprise to see Fortune

6) Fortune proposed him to pour the man’s bag with diamonds

7) The man wasn’t satisfied and asked more and more diamonds

8) The bag split and diamonds turned into dust

Task 3. Analyzing

Answer the questions

1) What was the man’s desire?

2) What did Fortune propose to the man?

3) Did Fortune make the man the richest one in the world? Why not?

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
understand the detail of an argument in the text
read independently a  text
deduce meaning from context
recognise writer’s opinion in the text

class 6

Unit Reading for Pleasure

Level A2

Aims 6.4.6.1 recognise the attitude or opinion of the writer in short texts on a

growing range of general and curricular topics;
6.4.7.1 recognise typical features at word, sentence and text level in a
range of written genres

skills Reading literacy, critical thinking, emotional intelligence
Strategies and Task-based learning
techniques
assessment Teacher’s feedback
Text 15

The Snow Queen
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In one big town lived two poor Children. Their names were Kay and Gerda. They
had a large garden Full of roses. They were not brother And sister but they loved each
other Very much. 'Can the snow queen come in Here?" asked the girl one day. 'Only let
her try,' said the boy. I'll put her on the stove and she'll melt."

One evening when little Kay was at home, he climbed on a chair and looked out
the window. One of the snowflakes was larger than the others and it became larger and
larger till at last it became the figure of a woman dressed in a long white dress. Her
dress was made of a million little flakes. She was beautiful but made of ice, and her
eyes were made of ice, too, and were shining like bright stars. She nodded toward the
window and waved her hand. The little boy got afraid and ran from the window.
Suddenly Kay cried out, 'Oh, there is something in my heart! I feel such a pain! And
soon after that he said, "There is something in my eye.' Gerda put her arm around his
neck and looked into his eye but she did not see anything. 'I think it is gone,' he said.
But it was not gone. It was one of the bits of the magic mirror that made everything
beautiful and kind seem ugly and evil. Poor little Kay also received a small piece of
that mirror in his heart, which very quickly became a piece of ice and made his heart
cold and evil. Then spring came and the children were again in the garden. Kay and
Gerda held each other by the hand and kissed the roses. One day Kay and Gerda sat
looking at Why are you crying?' said he. It makes your face ugly, oh, see!" he cried
suddenly. 'The roses are ugly,' and he pulled off some roses.

Task 1. Understanding

1. Say if these statements are right or wrong.

2. Correct them if they are wrong.
1) Kay and Gerda were brother and sister.
2) One of the snowflakes became a figure of a beautiful woman.
3) Kay felt a snowflake in his eye.
4) The magic mirror made everything seem beautiful and kind.
5) The Snow Queen could kiss Kay to death.

Task 1. Analyzing

Answer the questions

1) what Kay saw one day.

2) how the Snow Queen looked like.

3) what Kay felt.

4) how Kay changed.

5) what the Snow Queen did.

6) where Kay and the Snow Queen flew.

Task 3. Creating
Give your answer and discuss with classmates
What would you do if you were...
a) Kay
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b) Gerda

To assess whether students have met the learning outcomes outlined in the learning
objectives, using teacher’s feedback as a method of following formative assessment is
recommended:

Criteria for peer assessment

recognise writer’s opinion in the short text
recognise typical features at word, sentence and text level

Tasks for Developing Soft Skills in Grade 7

Task on Communication skills

Grade 7

Unit Hobbies and Leisure

Level Bl

Strand: Speaking

Aims 7.1.9.1 use imagination to express thoughts, ideas, experiences and
feelings
7.3.6.1 begin to link comments with some flexibility to what others say at
sentence and discourse level in pair, group and whole class exchanges;

skills Soft skills (creative skills, communication and presentation skills)

Strategies and Task-based learning, “Sandwich technique”

techniques

Materials Needed:

- video
https://youtu.be/yOJkygDGWVvU?si=xAHVNeiApNUNwCIq
-TEHEPATOP CJIYUAUHBIX YNUCEJI onaiin (castlots.org.ru)
- Feedback forms

Expected Results

1. Students use their imagination to express thoughts and ideas from
the video they have watched.

2. Students actively talk and express their opinions about what others
are saying at the sentence level in pairs, groups and whole classes

Assessement

Peer assessment

1.Students are asked to watch the video without sound and think of phrases or
sentences that the characters might say.

2.Divide the class into three groups using the random name generator

3.Ask students to present their choices to the class using the following

questions

- What are the characters talking about? Students watch the video and decide
what is happening on the screen, who the characters are, what they are talking about.
- What do you see? Students watch the video fragment and name the items they

see on the screen.

4. Ask them to watch the fragment again, but with sound. Students compare

their versions of the lines with those heard on the screen.

5.Each group evaluates the performance
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https://youtu.be/yOJkygDGWvU?si=xAHVNeiApNUNwClq
https://castlots.org.ru/generator-sluchajnyh-chisel

Feedback form via “Sandwich technique”
Student’s name praise critique praise
Student 1

Student 2

Student 3

This task will help students develop their speaking skills by using their
Imagination to describe the video and anticipate statements, as well as recognize the
emotions of the characters in the video clip.

Task on Leadership

Grade 7

Unit Communication and Technology

Level Bl

Strand: Speaking \ Writing

Aims 7.1.3.1 respect different points of view;

7.6.17.1 use if / unless in first conditional clauses, use defining
relative clauses with which who that where on a wide range of
familiar general and curricular topics

skills Soft skills (problem-solving skills)

Strategies and PBL

techniques

Materials Needed: -cards

Expected Results Students work in pairs, write ways of solving problems on cards,
using First Conditional clauses and present them to the class.

Assessment Peer assessment

The teacher suggests working in pairs: students take out a problem card and
suggest ways of reducing risk. The teacher involves all students in the oral presentation,
encourages responses, makes sure that all students understand the vocabulary being
taught, assists with responses, prompts and guides. Discuss the negative effects of
social network and how to solve them.

Problem: Problem:
Sitting for long hours Electromagnetic radiation
Solution: Solution:
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Problem: Problem:

Eye stress Stress from losing information
Solution: Solution:

Problem: Problem:

Addiction to virtual world Public information sharing
Solution: Solution:

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
provide your point of view
respect different points of view;
use if /unless in first conditional clauses, use defining relative clauses with
which who that where

This assignment will help develop leadership skills as students analyze and
think through the steps necessary to solve problems.

Task on Communication skills through Role-Play

Grade 7

Unit Holidays and Travel

Level Bl

Strand: Speaking\ Writing

Aims 7.3.1.1 use formal and informal registers in their talk on a limited

range of general and curricular topics;

7.3.4.1 respond with some flexibility at both sentence and discourse
level to unexpected comments on a growing range of general and
curricular topics;

7.5.2.1 write with minimal support about real and imaginary past
events, activities and experiences on a growing range of familiar
general topics and some curricular topics;

skills Soft skills (empathy and communication skills)

Strategies and Role play

techniques

Materials Needed: - card

Expected Results Students in pairs complete the dialogue and act it out in front of the
whole class

Assessment Self-assessment
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Task 1.
This task promotes the development of communication skills through role-

playing

. 'You need in pairs to complete a dialogue on your imagination and play it out.

transportation do you prefer?

Manager: Hello!

Client:

Manager: How can | help you?

Client: I would like to go to........

Manager: Vacation in this country will promise you a great experience.
You can visit

Client::

Manager: For how many days?

Client:: To

Manager: It will cost
Client:: It's very
Manager: Do you have passports?

Client:

Manager: You need to register the trip and pay at the cash desk. What kind of

Client:
Manager: Will you buy tickets from us?
Client: :

Task 2.
Make your own dialogue and act it out.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

u

Criteria for self-assessment
se formal and informal registers in their talk

respond with some flexibility at both sentence and discourse level to

unexpected comments
write with minimal support about real and imaginary past events, activities and
experiences
Task on Creativity
Grade 7
Unit Space and Earth
Level Bl
Strand: Speaking\ Writing
Aims 7.5.2.1 write with minimal support about real and imaginary past
events, activities and experiences on a growing range of familiar
general topics and some curricular topics
7.1.9.1 use imagination to express thoughts, ideas, experiences and
feelings;
skills Soft skills (creativity skills)
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Strategies and techniques | Project-based learning

Materials Needed: sample comic strip

Expected Results 1. Students use their imagination to express thoughts and ideas to
create a comic strip

2. Students actively talk and express their opinions about what
others are saying at the sentence level in pairs, groups and whole
classes

Assessment Teacher’s feedback

ELHD HERD

A story about solving environmental
problems in our land

To assess whether students have met the learning outcomes outlined in the
learning objectives, the teacher’s feedback as a formative assessment method is
recommended:

This assignment will help develop creativity and improve memory and the
ability to analyze and synthesize information.

Task on Presentation skills

Grade 7

Unit Entertainment and Media
Level Bl

Strand: Speaking
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Aims 7.3.3.1 give an opinion at discourse level on a growing range of general and
curricular topics;
7.3.8.1 recount some extended stories and events on a growing range of
general and curricular topics

skills Soft skills (communication skills)

Materials - diagram

Needed:

Strategies and | Problem-based learning

techniques

Expected 1. Students use their imagination to express thoughts and ideas from the

Results diagram they have watched.
2. Students actively talk and express their opinions about what others
are saying at the sentence level in pairs, groups and whole classes

Assessment Peer assessment

Task:

Look at the diagram which shows the viewing habits of American teenagers.
Using it prepare a speech and present it to the class. Analyze the situation in

Kazakhstan and give a speech.

To assess whether students have met the learning outcomes outlined in the

US Teens TV viewing
Habits

M 36% Sitcoms 19% Drama ® 12% Music Shows
10% News 9% Sports 7% Reality Shows
W 6% Science Fiction W1% Tf})lk Shows
6% 1%
7%
9% 36%

A B
10% 4

12%

learning objectives, the following formative assessment method is recommended.

Students assess their classmates using these criteria:
give clear argument and opinion
use the information from the diagram

This type of tasks allows students to make logical conclusions, allows them to

develop their communicative abilities, develops the ability to analyze and structure.
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Task on written communication

Grade 7

Unit Natural Disasters

Level Bl

Strand: Writing

Aims 7.5.3.1 write with moderate grammatical accuracy on a limited range

of familiar general and curricular topics;
7.5.4.1 use with some support style and register appropriate to a
limited variety of written genres on general and curricular topics;

skills Soft skills (communication skills)

Materials Needed: - Text

Expected Results Students use their imagination to express thoughts and ideas from the
reading text complete a continued story.

Assessment Teacher’s feedback

Task. Finish the story.

At 10 a.m., | noticed the sellers and food delivery people waving their hands and
pointing toward the beach. “Let's go fishing,” they were saying. The water had moved
very far away from the beach and there were fish lying everywhere.

| smiled, but soon began to realize that something was clearly wrong. As the
water started to return, a delivery man came running from the sea and started shouting
for everyone to get as far away from the beach as possible. And suddenly...

To assess whether students have met the learning outcomes outlined in the
learning objectives, teacher’s feedback as a formative assessment method is
recommended:

Criteria for feedback
write with moderate grammatical accuracy
use with some support style and register

This assignment will help develop imagination and creativity as well as
improve writing skills.

Task on Communication skills

Grade 7

Unit Healthy Habits

Level Bl

Strand: Speaking

Aims 7.4.8.1 use familiar and some unfamiliar paper and digital reference

resources with little support to check meaning and extend understanding;
7.3.6.1 begin to link comments with some flexibility to what others

say at sentence and discourse level in pair, group and whole class
exchanges;

skills Soft skills (communication skills)

113



Strategies and
techniques

open-ended questions, PBL

Materials Needed:

- Healthy habits proverb cards

Expected Results

Students actively talk and express their opinions about what others are
saying at the sentence level in pairs, groups and whole classes

assessment

Self-assessment

Read these statements and discuss with your classmates.

Cleanliness is next to godliness”

Why is cleanliness important to a person?

"A sound mind in a sound body”’

How do you understand a sound body?

’Health is better than wealth”’

What's more important to you, health or wealth?
Why?

’An apple a day keeps a doctor away’’

Why do you think an apple is so healthy?

"Early to bed and early to rise — makes a man | How much do you sleep? Is it enough for you?

healthy, wealthy and wise”’

You are what you eat.

How often do you eat junk food? Can you give
it up easily?

The beginning of health is sleep.

What are the advantages of a good sleep?

Laughter is the best medicine.

What effect does laughter have on a person?

Eat to live, not live to eat.

How long can you live without food? Have you
had that experience?

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for self-assessment

| used paper and digital resources to check meaning

| respond fluently and link comments with flexibility to what others say.
This type of task allows students to make logical conclusions, develop their
communicative abilities, and develop the ability to analyze and structure.

Task on Communication skills

Grade 7

Unit Clothes and Fashion

Level Bl

Strand: S Speaking

Aims 7.1.1.1 use speaking and listening skills to solve problems creatively
and cooperatively in groups;
7.3.6.1 begin to link comments with some flexibility to what others
say at sentence and discourse level in pair, group and whole class
exchanges;

skills Soft skills (communication skills )

Strategies and open-ended questions, PBL

techniques

Materials Needed:

-speaking cards

Expected Results

Students actively talk and express their opinions about what others are
saying at the sentence level in pairs, groups and whole classes
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| Assessment | Peer assessment

I'm not a fur, I'm a small world!

Discuss the questions below.

1.Do you agree with the statement “I'm not a fur, I'm a small world!”?
Why?

2.Do you wear clothes made of animal fur? If yes, what kind?

3.What is your opinion about activists who are against killing animals?

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
| contribute solve problems creatively and cooperatively
I respond fluently and link comments with some flexibility to what others say

This assignment will help students develop communication skills.

Task on Communication skills

Grade 7

Unit Reading for Pleasure

Level Bl

Strand: Speaking

Aims 7.3.6.1 begin to link comments with some flexibility to what others say at

sentence and discourse level in pair, group and whole class exchanges;
7.3.8.1 recount some extended stories and events on a growing range of
general and curricular topics

skills Soft skills (communication skills)

Strategies and Interview, Game strategy

techniques

Materials Needed: -cards

Expected Results Students actively talk and express their opinions about what others are

saying at the sentence level in pairs, groups and whole classes

«Interview with movie star»

115



Divide students into pairs and ask students to choose roles, one student will
do the interview, the other will choose a celebrity. Allow time to prepare questions
and answers. Then each pair shows their interview.

Sample questions

1. Why did you choose the profession of acting?
2.What is your hobby?

3.The most interesting experiences in your life?
4.What role do you remember most of all?
5.What is your favorite dish?

6.What is your favorite dream?

7.When is your next movie coming out?

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Students act as juries in the contest, assessing their peers according to the
criteria below.

Criteria for peer assessment

begin to link comments with some flexibility to what others say
recount some extended stories and events

This type of assignment promotes speaking, and creativity and increases the
motivational aspect of students.

Task on Communication

Class 7

Unit Entertainment and media

Level (CEFR) Bl

Aims 7.3.3.1 express opinion at the level of reasoning within most
general and educational topics

Skills Communicative skills, critical thinking

Strategies and techniques Task-based learning

Assessment Peer assessment

Criteria Clarity of Argument
Supporting Evidence
Critical Thinking

Materials needed Cards with written activities

Expected results Students order the given activities; Students explain the degree of
importance of them;

Task 1. Divide adjective into two columns. Positive/negative:
Good, great, OK, silly, fantastic, childish, interesting, useful, boring, educational,
terrible, not bad, amusing, funny
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Task 2. The game “MAGIC BOX”. You should take a picture from “MAGIC
BOX” and make up a dialogue using adjectives form the columns.
Example: A: What do you think about documentaries?

B: I think (to my mind) they are boring. | prefer chat show.

A: Why do you prefer to watch chat show?

B: Because, it is interesting.

Pictures for game. Teacher takes a box (empty chocolate box) and put into the box
pictures of different programs. Students take a picture without looking all pictures
and then in pairs make their dialogue.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
[1Clarity of Argument: The student clearly presents their opinion with a logical
structure, ensuring that their reasoning is easy to follow and understand.
[1Supporting Evidence: The student effectively uses relevant examples, facts, or
experiences to support their opinion.
[1Critical Thinking: The student considers different perspectives.

Task on Creativity through Imagination

Class 7

Unit Entertainment and media

Level (CEFR) Bl

Aims 7.3.5.1 attempt to interact with classmates to collaborate,
discuss, agree, plan and prioritize in order to complete learning
tasks

Skills Communicative skills, critical thinking
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Strategies and techniques Task-based learning

Assessment Peer assessment

Criteria Collaboration and Communication
Team Planning and Organization
Soft skills

Materials needed Computer, laptop

Expected results Students activate their thinking, use their creativity to make their
own project

Task 1. Imagine that you are a famous blogger. You should retell about your

favorite program. Why do you like to watch it? When do you usually watch it? Why

do you recommend to watch it for your followers?

Task 2. Writing a film review
a) The title of the film
b) Directed by
c) Casts
d) Rating
e) The story is about
f) The main character in this film is
g) Inthe film he is /she is
h) 1 think he /she is good/bad because
1) Irecommend /I don’t recommend this film because

Task 3. Project: Creation of a media project

Task description:

Students will work in groups to create their own media project on the theme
"Entertainment and Media". This could be a video, a podcast, a blog, or even a mini-
newspaper.

a) Teams develop a project plan, assign roles (e.g., writer, cameraman, editor,
presenter), and set deadlines.

b) Students collect information on a chosen topic using various sources (Internet,
books, interviews).

c) Content Creation: Teams create content according to a plan. It is important that
each student contributes to the overall project.

d) Upon completion of the project, each group presents their media project to the
class. This could be showing a video, listening to a podcast, presenting a blog,
or passing out a newspaper.

Useful resources:

Video editors: Windows Movie Maker, iMovie, Adobe Premiere Pro.
Podcast platforms: Anchor, SoundCloud.

Blogs: WordPress, Blogger.

Online resources for research: Wikipedia, YouTube, news sites.

e) Discussion and Feedback: After the presentation, each group answers questions
from classmates and the teacher. The strengths of the project and possible
Improvements are discussed.
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Task 4. Read the dialogue. Make up your own dialogue

A: Hi, Michael! How are you?

M: Hi, Anna! I'm great, thanks. How about you?

A: I'm good too. | was thinking, we need to prepare a project on the topic
"Entertainment and Media" soon. Do you have any ideas?

M: Yes, I've been thinking about it. How about making a video about the
evolution of movies from the early 20th century to today?

A: Sounds interesting! We could show how technology and special effects have
changed and how this has influenced the film industry.

M: Exactly. We could also interview our literature teacher to talk about his
favorite movies and how they relate to literature.

A: Great idea. | also think it would be useful to include a section on the impact
of social media on modern entertainment. For example, how bloggers and YouTube
stars have become new celebrities.

M: Yes, we definitely need to include that. Social media plays a huge role now.
How about conducting a small survey among our classmates about their preferred
media?

A: Wonderful! We could create an infographic with the results and include it in
our video.

M: Awesome! We need to divide the responsibilities. |1 can handle the video
editing since | have experience with video editors.

A: Perfect, then I'll take care of gathering information and writing the script. We
can meet tomorrow after school to discuss the details.

M: Agreed. See you tomorrow, Anna!

A: See you tomorrow, Michael!

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
[1Collaboration and Communication: Actively engages with classmates, clearly
communicates ideas, and contributes to group discussions.
[1Team Planning and Organization: Participates in planning and organizing tasks
effectively.
[1Soft skills: considers different perspectives to achieve the group's objectives.

Task on Critical thinking

Class 7

Unit Entertainment and media

Level (CEFR) Bl

Aims 7.3.5.1 attempt to interact with classmates to collaborate, discuss,
agree, plan and prioritize in order to complete learning tasks

Skills Writing skills, critical thinking

Strategies and techniques | Task-based learning
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Assessment Peer assessment

Criteria Collaboration and Communication
Team Planning and Organization
Soft skills

Materials needed Computer, laptop

Expected results Students activate their critical thinking

Task 1. Write an essay “Internet is a friend or an enemy”.
When students will write an essay, they may use these phrases.
1.In fact...

2.In the same time...

3. Likewise...

4. Compared to...

5.0n the contrary...

6.Even though...

7. It goes without saying...

8.In conclusion...

Task 2. Write an interview with famous journalist. Before writing an
interview, find and read the biography of famous journalist, then write
guestions and answers.

Task 3. Game “Word wall” https://wordwall.net/ru/resource/8116092/media
Every student should spin the wheel and write an answer the questions for 2-3
minutes. Teacher and group of students listen to the answers.

Task 4. https://brainly.in/question/6525544

Read the text and write your opinion on the issues in the text.
A network of electric devices which I used to inform, motivate and entertain people
Is called Electronic Media Following means are being used as a form of electronic
media.

Radio

Television

Internet or Cable Net
Cable TV Networks
Satellite Transmission

Electronic Media in its every form Is a big source of mass communication. It
produces Its direct effect on common people. It Is the great source of providing
entertainment. The impact and influence of electronic media, satellite dish and cable
transmission can be described as following. Electronic Media gives information, news
and current affairs at once throughout the world. Through satellite transmission and
cable network, people get advantage from different entertaining programs. The
programmers of satellite transmission and cable network directly influence on the life
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of people. Electronic media produces new changes in the societies by giving different
ideas in different programs. Electronic media spreads new ideas about standard of
living, fashion, education and in the way of thinking by which people are greatly
Impressed and try to adopt them in their lives.

The electronic media in form of satellite transmission, Internet, cable net, dish
and cable network has many useful effects. It helps to give information about different
cultures, social and political systems of the different parts of the world. It gives current
news and information about what happening in the world. Electronic media is the great
source of knowledge about geographical facts of the world. It also provides information
about new discoveries. Electronic media is the wonderful source of giving information
about science, universe, oceans, sociology and politics. Satellite transmission, Dish and
Cable Networks provide a variety of entertaining, reforming and informative programs.
Where, electronic media is a great source of information, communication and
entertainment, it also produces some harmful effects which become responsible to
destroy the moral values. Students, young boys and girls waste their precious time on
chatting and visiting useless websites on internet and cable net.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
[1Collaboration and Communication: Actively engages with classmates, clearly
communicates ideas, and contributes to group discussions.
[1Team Planning and Organization: Participates in planning and organizing tasks
effectively.
[1Soft skills: considers different perspectives to achieve the group's objectives.

Task on Critical thinking

Class 7

Unit Entertainment and media

Level (CEFR) Bl

Aims 7.2.7.1 begin to identify the word, sentence and
text-level characteristics of some oral genres

Skills Listening skills, critical thinking

Strategies and techniques Task-based learning

Assessment Peer assessment

Criteria Understanding of speech and use of language in
expressing and explaining the choice

Materials needed Computer, laptop

Expected results Students activate their critical thinking

Task 1. Listening to six people each describe a TV programme they enjoy.
Write the number of each speaker (1-6) next to the type of programme they are

describing.
https://english-practice.net/listening-exercises-b1-the-media/
...... news ...... Crime series ...... soap opera ...... drama
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...... talk show ...... quizshow ...... cartoon ...... documentary
...... nature ...... cookery ...... sport...... comedy

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
understanding of speech. The student can identify and explain key
vocabulary or terms that are specific to the conversation being discussed.
use of language in expressing and explaining the choice. The student can
convey the overall structure and flow of the conversation, including the
introduction, main ideas, and conclusion

Task on Cooperation

Class 7

Unit Natural disasters

Level (CEFR) Bl

AiIms 7.3.6.1 try to comment with some flexibility on what others have said
at the sentence or reasoning level during pair, group and whole class
work

Skills Communicative skills, Critical thinking

Strategies and techniques | Task-based learning

Assessment Peer assessment

Criteria Communication use of language in expressing and explaining the
choice, according to the importance

Materials needed Cards with written activities

Expected results Students order the given activities; Students explain the degree of
importance of them;

Task 1. Students will work in groups to create a response plan for various natural
disasters. Each group will choose a specific type of disaster (e.g., earthquake,
hurricane, flood, wildfire) and develop comprehensive measures for preparation,
response, and recovery.

Description of team work: Students will be divided into groups of 4-5 members. Each
group will choose a specific type of natural disaster to research. Groups will gather
information about the chosen disaster, studying its causes, effects, and real-life
examples. They will also research existing prevention and response measures. Each
group will create a detailed response plan for the chosen disaster, including:
Precautionary measures, public education, creation of emergency Kkits. Actions during
the disaster, evacuation routes, work of rescue services. Post-disaster actions,
infrastructure restoration, aid to affected individuals.

Creating the Presentation: Groups will prepare a presentation of their plan, using visual
materials (charts, posters, slides).

Presentation: Each group will present their plan to the class, explaining their proposals
in detail and answering questions from classmates and the teacher.
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Information Resources: Scientific articles, and websites about natural disasters (e.g.,
Red Cross, FEMA, UN websites).
Presentation Tools: PowerPoint, Google Slides, Canva.

Task 2. Project work: Students are divided into 3-4 groups. Each group should write:
1) Description of chosen disaster.
2) Rules: How to be saved
3) Groups can demonstrate equipment, actions and so on.
4) Draw pictures/ demonstrate video

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Discussion and Feedback: After the presentations, each group will receive feedback
from classmates and the teacher. The strengths of the plan and possible improvements
will be discussed.

Task on Critical thinking

Class 7

Unit Natural disasters

Level (CEFR) Bl

Aims 7.3.5.1 attempt to interact with classmates to collaborate, discuss,
agree, plan and prioritize in order to complete learning tasks

Skills Writing skills, Critical thinking

Strategies and techniques Jigsaw Reading, Task-based learning

Assessment Peer assessment

Criteria Communication use of language in expressing and explaining the
choice, according to the importance

Materials needed Computer, laptop

Expected results Students activate their critical thinking

Task 1. https://listenaminute.com/n/natural _disasters.html
Listen to the text. And answer the following questions.
1. Which country has the most earthquakes?
2. Which country experiences hurricanes most often?
3. In which country are disasters most common?
4. Do you know where disasters can occur in our country?
5. Do you have information on how to behave during an earthquake/flood?

Task 2. https://www.onestopenglish.com/download?ac=4659
What disaster is the announcer talking about? Choose the picture. Retell in
details what have you learned from listening.
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Task 3. Read the text and do the tasks after it. Natural disasters happen all over
the world and they can be utterly devastating for people’s lives and the environments
in which they live. https://www.liveexpert.org/topic/view/3550832-read-the-text-and-
do-the-tasks-after-it-natural-disasters-

Disasters are caused by nature and there is nothing that we can do to prevent
them happening, there are many different natural causes that lead to natural disasters,
and being aware of these causes enables us to be better prepared when such disasters
do arrive. One common natural disaster is flooding, which occurs when a river bursts
its banks and the water spills out onto the floodplain. This is far more likely to happen
when there is a great deal of heavy rain, so during very wet periods flood warnings are
often put in place. Earthquakes are another common natural disaster that can cause
many fatalities. The movements of the plates in the earth’s crust cause them. These
plates do not always move smoothly and can get stuck, causing a build-up of pressure.
It is when this pressure is released that an earthquake occurs. In turn, an earthquake
under the water can also cause a tsunami, as the quake causes great waves by pushing
large volumes of water to the surface. Tsunamis can also be caused by underwater
volcanic eruptions. VVolcanic eruptions are caused by magma escaping from inside the
earth. An explosion takes place, releasing the magma from a confined space, which is
why there are often also huge quantities of gas and dust released during a volcanic
eruption. The magma travels up the inside of the volcano, and pours out over the
surrounding area as lava. One of the most common natural disasters, but also one of
the most commonly forgotten, is wildfires. These take place in many different countries
all over the world, particularly during the summer months, and can be caused by a
range of different things. Some of the things can be totally natural, while others can be
manmade, but the speed at which they spread is entirely down to nature. The two
natural causes of wildfires are the sun’s heat and lightning strikes, while they can also
be caused by campfires, smoking, fireworks and many other things. The reasons that
they spread so quickly are prolonged hot, dry weather, where the vegetation dries out,
which is why they often take place in woodland.

1)The text is about.

a) earthquakes

b) tsunamis

c) natural disasters

d) environmental protection

2) Choose the right sentence.

a) There are no gas and dust released during a volcanic eruption.
b) Wildfires can be caused by people.

¢) Flooding is not a natural disaster.
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d) Natural disasters happen only in some parts of the world.

3) Find the wrong statement.

a) Earthquakes can cause many fatalities.

b) Fireworks can be the cause of wildfires.

¢) Volcanic eruptions are caused by heavy rain.

d) The speed of wildfires is entirely down to nature.

4) Complete the sentence.

Natural disasters

a) often take place in woodland

b) are caused by underwater volcanic eruptions
c¢) can be devastating for people’s lives

d) are commonly forgotten

5) Answer the question.

When does flooding occur?

a) When a river bursts its bank.

b) When magma escapes from inside the earth.
¢) When the vegetation dries out.

d) After prolonged hot, dry weather.

6) Choose the best title for the text.
a) What to do after a natural disaster?
b) How to avoid natural disasters

c) The wildlife

d) Natural disasters and their causes

Task 4. Watch the video and learn new vocabulary and learn how to use Past
Simple and Past Continuous tense. [https://youtu.be/wdcOoWgNvs4]

Task 5. Imagine, that you were in such situation, write an article for
magazine. Use Past Simple and Past Continuous tense.

Task 6. Read the rules “How to Behave During an Earthquake”

Earthquakes can happen without warning and can be very dangerous. Knowing how to
behave during an earthquake can help keep you safe. Here are some important steps to
follow if you experience an earthquake.

During the Earthquake:

Stay Calm: It's important not to panic. Try to stay as calm as possible.
Drop, Cover, and Hold On: Drop to your hands and knees to prevent being knocked
over. Cover your head and neck with your arms and seek shelter under a sturdy piece
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of furniture, like a table or desk. Hold On to your shelter until the shaking stops. Stay
Indoors: If you are inside, stay inside. Moving outside can be dangerous due to falling
debris.

Stay Away from Windows: Glass can shatter and cause injuries.

Use Doorways: If there is no furniture to get under, use a doorway to protect yourself.
If Outside: Move to an open area away from buildings, trees, streetlights, and utility
wires.

If in a Vehicle: Stop in a clear area away from buildings, trees, and overpasses. Stay
inside the vehicle until the shaking stops.

After the Earthquake:

Check for Injuries: Check yourself and others for injuries and provide first aid if
necessary. Be Prepared for Aftershocks: These smaller quakes can follow the main
earthquake and cause further damage.

Avoid Damaged Areas: Stay away from damaged buildings and areas until authorities
declare them safe. Listen to Emergency Information: Use a battery-powered radio to
get updates and instructions from local authorities.Use Phones Only for Emergencies:
Keep phone lines open for emergency use.

Comprehension Questions:

What are the first three things you should do during an earthquake?
Why is it important to stay away from windows during an earthquake?
What should you do if you are outside during an earthquake?

Vocabulary Practice:
Find the meanings of the following words and use them in sentences: debris,
aftershocks, sturdy, shelter, utility wires.

Writing:

Imagine you are at school when an earthquake happens. Write a short paragraph
describing what you would do to stay safe.

Discussion Activity:

In groups, discuss what additional safety measures can be taken at home to prepare for
an earthquake. Design a poster that shows the steps to take during and after an
earthquake. Use pictures and short descriptions to make it easy to understand.

Task 7. Read the rules “How to Behave During a Flood”

Introduction: Floods can be very dangerous and happen quickly. Knowing what to do
during a flood can help keep you and your family safe. Here are some important steps
to follow if you experience a flood.
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During the Flood: Listen to the radio, watch TV, or check online for updates and
instructions from local authorities.

Move to Higher Ground: If you are in a low-lying area, move to higher ground
immediately.

Avoid Floodwaters: Do not walk, swim, or drive through floodwaters. The water can
be deeper and faster-moving than it appears, and it may contain debris or be
contaminated.

Evacuate if Advised: Follow evacuation orders from authorities promptly. Don’t wait
until it’s too late.

Turn Off Utilities: If instructed, turn off gas, electricity, and water to prevent damage
or hazards.

Do Not Touch Electrical Equipment: Avoid using electrical equipment if you are wet
or standing in water.

After the Flood: Stay Away Until It’s Safe: Only return home when authorities say it’s
safe to do so.

Avoid Contaminated Water: Floodwater can be contaminated with sewage, chemicals,
and other hazards. Avoid contact with it and do not drink it.

Clean Up Safely: Wear protective clothing and be careful when cleaning up to avoid
injury and illness.

Check for Damage: Inspect your home for damage, including the foundation, before
entering. Look for structural damage and gas leaks.

Use Caution When Traveling: Roads and bridges may be damaged. Follow local advice
on travel routes.

Comprehension Questions:

What are the first steps you should take if you find yourself in a flood?
Why is it important to avoid floodwaters?

What should you do if authorities advise you to evacuate?

Vocabulary Practice:

Find the meanings of the following words and use them in sentences: contamination,
evacuation, debris, utilities, hazardous.
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Writing: Imagine you are at home when a flood warning is issued. Write a short
paragraph describing what you would do to stay safe.

Discussion Activity: In groups, discuss what items you would include in an emergency
kit for a flood.

Create a Safety Poster: Design a poster that shows the steps to take during and after a
flood. Use pictures and short descriptions to make it easy to understand.

Task 8. Read the rules “How to Behave During a Fire”

Introduction: Floods can be very dangerous and happen quickly. Knowing what to do
during a flood can help keep you and your family safe. Here are some important steps
to follow if you experience a flood.

During the Flood:

Stay Informed: Listen to the radio, watch TV, or check online for updates and
instructions from local authorities.

Move to Higher Ground: If you are in a low-lying area, move to higher ground
immediately.

Avoid Floodwaters: Do not walk, swim, or drive through floodwaters. The water can
be deeper and faster-moving than it appears, and it may contain debris or be
contaminated.

Evacuate if Advised: Follow evacuation orders from authorities promptly. Don’t wait
until it’s too late.

Turn Off Utilities: If instructed, turn off gas, electricity, and water to prevent damage
or hazards.

Do Not Touch Electrical Equipment: Avoid using electrical equipment if you are wet
or standing in water.

After the Flood:

Stay Away Until It’s Safe: Only return home when authorities say it’s safe to do so.

Avoid Contaminated Water: Floodwater can be contaminated with sewage, chemicals,
and other hazards. Avoid contact with it and do not drink it.

Clean Up Safely: Wear protective clothing and be careful when cleaning up to avoid
injury and illness.

Check for Damage: Inspect your home for damage, including the foundation, before
entering. Look for structural damage and gas leaks.
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Use Caution When Traveling: Roads and bridges may be damaged. Follow local advice
on travel routes.

Assignments:

Comprehension Questions:

What are the first steps you should take if you find yourself in a flood?
Why is it important to avoid floodwaters?

What should you do if authorities advise you to evacuate?

Vocabulary Practice:
Find the meanings of the following words and use them in sentences: contamination,
evacuation, debris, utilities, hazardous.

Writing: Imagine you are at home when a flood warning is issued. Write a short
paragraph describing what you would do to stay safe.

Discussion Activity: In groups, discuss what items you would include in an emergency
kit for a flood.

Create a Safety Poster: Design a poster that shows the steps to take during and after a
flood. Use pictures and short descriptions to make it easy to understand.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
[1Collaboration and Communication: Actively engages with classmates.
[1Consensus Building: Effectively participates in reaching agreements with peers,
showing an ability to negotiate, and compromise.
[1Task Planning and Organization: plan and organize the work efficiently to meet
the learning objectives.

Task on Critical thinking

Class 7

Unit Natural disasters

Level (CEFR) Bl

Aims 7.3.5.1 attempt to interact with classmates to collaborate,

discuss, agree, plan and prioritize in order to complete
learning tasks

Skills Speaking skills, critical thinking

Strategies and techniques Task-based learning

Assessment Peer assessment

Criteria Communication use of language in expressing and explaining
the choice, according to the importance

Materials needed Computer, laptop
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| Expected results | Students activate their critical thinking

Task 1. Activity 1: Natural Disaster News Report

Objective: To practice speaking and presenting information.

Instructions: Divide the students into small groups.

The groups research their chosen disaster, including causes, effects, and safety
measures. Each group prepares a 2-3 minute news report as if they are journalists
reporting live from the scene. Groups take turns presenting their news reports to the
class.After each report, the class can ask questions, and the presenting group answers.
Activity 2: Emergency Preparedness Role Play

Objective: To practice conversational English and problem-solving.

Instructions:Split the class into pairs or small groups.Assign each group a different
natural disaster scenario (e.g., "You are at school when an earthquake hits," "You are
at home when a flood starts"). Each group discusses and plans what they would do in
their given scenario, including how they would stay safe and help others.Groups role-
play their emergency response in front of the class.After each role-play, the class
discusses what was done well and what could be improved.

Activity 3: Survivor Stories

Obijective: To develop storytelling and descriptive language skills.
Instructions:Provide each student with a different scenario of surviving a natural
disaster.Students write a short story about their experience, including where they were,
what happened, how they felt, and what they did to stay safe.Students pair up and take
turns telling their stories to each other.After sharing, students discuss common themes
and feelings they experienced in their stories.

Objective: To enhance critical thinking and argumentation skills.

Instructions: Divide the class into two teams. Assign each team a position: one team
argues that their city is well-prepared for natural disasters, and the other argues that it
is not.Give the teams time to prepare their arguments, using facts and examples.
Conduct a structured debate, allowing each team to present their arguments and
rebuttals. After the debate, have a class discussion on the importance of disaster
preparedness and what can be improved.

Activity 5: Disaster Preparedness Poster Presentation

Objective: To combine creative skills with speaking practice.

Instructions: Have students work individually or in pairs to create a poster about how
to prepare for a specific natural disaster. Posters should include key information such
as emergency Kits, evacuation plans, and safety tips. Each student or pair presents their
poster to the class, explaining their design and the information included. Display the
posters around the classroom as a visual reminder of what they’ve learned.

Task on communication

Class 7

Unit Healthy habits
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Level Bl

Aims 7.3.1.1 use formal and informal registers in conversation on some
general and academic topics;

7.3.2.1 ask challenging questions to obtain information in some
general and instructional topics;

7.5.1.1 plan, write, edit, and proofread works with text-level support
on general and academic topics

Skills Communicative skills, emotion intelligence, time management

Strategies and techniques Task-based learning

Assessment peer assessment

Criteria Communication, use of language in expressing and explaining the
choice, order the activities according to the importance

Materials needed cards with the rules

Expected results Students order the given activities: students explain the meanings of

proverbs: students give advices.

Task 1. Read and translate proverbs. How can you explain them?
1. Early to bed, early to rise

makes a man healthy, wealthy and wise

2. An a apple a day keeps a doctor away

Task 2. Make a dialogue about healthy food between a man and a vegan.

Task 3. Write how to take care of yourself.
Task 4. Give advice what you must and mustn’t do to be healthy:

Example:
You must do You mustn't do
drink a lot of water smoke
sleep 7-8 hours drink fizzy drinks
Wash hands before eating eat chips

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for formative assessment

Use the “Pyramid” technique. Students assess each other and give pieces of the
pyramid if their partner meets the criteria
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Task on communication

Class 7

Unit Healthy habits

Level Bl

Aims 7.3.3.1 express an opinion at the level of reasoning within most

general and academic topics;

7.3.6.1 try to comment with some flexibility on what others
have said at the sentence or reasoning level during pair, group,
and whole-class work;

7.4.1.1 understand the main points in texts within some
unfamiliar general and academic topics.

Skills Communicative skills, emotion intelligence, critical thinking

Strategies and techniques Task-based learning

Assessment peer assessment

Criteria Communication, use of language in expressing and explaining
the choice, order the activities according to the importance

Materials needed pictures, TV

Expected results Students describe their feelings: students give titles for videos

Task 1. Look at the photos. What do you feel? Describe your feelings.
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Task 2.Think the titles for photos.

Task 3. Watch the video and give the title for it
(https://www.youtube.com/watch?v=0A-IhtJnl6c)

Task 4. Read the text.

Today healthy lifestyle is becoming more and more popular both with the old
and the young. People have become more health-conscious. They say that the greatest
wealth 1s health. And it’s so true. The healthier we are, the better we feel. The better
we feel, the longer we live.

A healthy diet is an essential part of staying healthy. We know that we should
not stuff ourselves with fast food, sweets, sausages, pastry and fat food. Due to medical
research, this type of food shortens our life, it leads to obesity, heart and blood vessels
diseases, diabetes, gastric problems and lots of other serious ailments. To prevent all
these problems we should enjoy well-balanced home-made meals with a lot of organic
fruits, vegetables, dairy products, grains and seafood. We are what we eat.

Keeping fit and going in for sports is also important for our health. Lack of
exercise in our life is a serious problem. In big cities people spend hours sitting in front
of computers, TV-sets and other gadgets. We walk less because we mainly use cars
and public transport. We certainly don’t have to be professional sportsmen, but we
should visit fitness clubs, go jogging, walk much, swim, go cycling or roller-skating or
just dance. Doctors say that regular moderate physical activity is necessary for our body
because it protects us from strokes and heart diseases, flue and obesity.

We must understand the harm of bad habits for our health. Smoking, drinking or
taking drugs mean serious illnesses and even death from lung cancer or liver diseases,
for instance. Cigarettes kill about 3 million heavy-smokers every year. Drug addicts
die very young. So I think there is no place for bad habits in a healthy way of life.

Taking a proper rest and getting enough sleep, from 8 to 10 hours daily, are also
great healthy habits. Sleep is the food for our brain and the rest for our muscles.
Moreover we should avoid getting nervous or worried for no reason.

Healthy way of life concerns our body, mind and soul. Healthy people live
longer, they are more successful and they enjoy their life. I believe that it’s not difficult
at all to follow these simple rules, and they are worth it.
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Finish proverbs about health

. Health is ... a) but not live to eat.

. Wealth is ... b) what you eat.

. You are ... ¢) early to rise makes a man healthy, wealthy and wise.
. Early to bed and ... d) the best wealth.

. Eat to live ... e) be happy.

. An a apple a day ... ) nothing without health.

. Don’t worry ... g) keeps the doctor away.

. The best wealth ... h) is health.

O DNk~ W~

Task 5.How will you name this text?

Task 6. Look at the poster. Which of these pictures belong to healthy

habits and which to unhealthy habits?Why?
) ¢ ®
20 @®
-1 ofl®

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
Use the “Triangles” technique (similar to the “Pyramid”). Students assess each
other and give pieces of the triangle if their partner meets the criteria. Unlike the
“Pyramid”, this form has no hierarchy.
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Task on communication

Class 7

Unit Healthy habits

Level Bl

AiIms 7.4.2.1 understand specific information and details in texts within
most familiar general and academic topics;
7.6.13.1 use different modal forms for different functions on a
variety of familiar and general learning topics;
7.2.6.1 determine, with little support, meaning from the context of a
sustained conversation about some general and academic topics

Skills Communicative skills, creativity, emotional intelligence, critical

thinking

Strategies and techniques

Task-based learning

Assessment

peer assessment

Criteria

Communication, use of language in expressing and explaining the
choice, order the activities according to the importance

Materials needed

Situation cards

Expected results

Students answer questions, discuss and solve problems

Task 1.Read the letter and give an advice.

My name is Ben. | am a seventh-former. Not long ago | began to smoke. Certainly on
the one hand I know that smoking is dangerous. And I don’t like the taste of
cigarettes. But on the other hand my classmates called me names, and | want to look
more grown-up than | really am. I think that smoking adds something to my image — |
am classy. Well, can you help me to realize what should | do?

Let's discuss Nick's problem.
1) Why is smoking dangerous?
2) How can we solve this problem? What must Ben do?

A visit to the doctor

Once an old gentleman came to consult a doctor.
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“What do you complain of?” — asked the doctor.

“You see, doctor, my nervous system is in a bad state. I have a heartache, often
headache and my sleep isn’t good. Sometimes I cannot sleep all night long.” The
doctor examined the patient very carefully and said: “Your treatment will be very
simple, is other words it will be a rest-cure. You should go to a quiet place in the
village for a month and have an active rest there: get up early, do morning exercises,
have breakfast and go for a walk. You should walk much, go to the forest for fresh
air, eat much fruit and vegetables and drink milk before going to bed. And you can
smoke only one cigarette a day.

A month later the gentleman came to see the doctor again.

“How are you?”— asked the doctor.

“I am quite well now,” —answered the patient — “I’ve done everything that you
recommended me, doctor. I strictly followed all your orders. | walked much, ate
much fruit and vegetables and drank milk before going to sleep. But one cigarette a
day almost killed me.”

“But why?”” —asked the doctor.

“It’s not a joke to begin smoking at my age, I had never smoked before,” —answered
the gentleman.

Task 2.

Listen to the text again and answer the questions. Answer the questions:
1. What did the old gentleman complain of when he came to consult the doctor?
2. What did the doctor recommend the patient after examining him carefully?

How many cigarettes could the man smoke every day?

When did the patient come to see the doctor again?

How did the patient feel after the rest-cure?

Did the patient follow all the doctor’s orders?

Why did one cigarette a day almost kill him as he said?

©o ok w

Task 3. Complete these questions a doctor might ask a patient. Then listen to
the conversation and check.
Listening 1. (https://englishworksheets.net/practice/bl_I12-health.html)

1) What seems to be the ?

2) Do you when it started?

3) Where does it exactly?

4) Isit if | do this?

5) Are you to anything?

6) Have you got any other ?

7) Have you been anything for it?

Short answers: 1) trouble 2) know 3) hurt 4) painful 5) allergic 6) symptoms 7) taking

Task 4. Make up the dialogues. Let’s make compliments to each other. (Situation
cards)
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1. You meet your friend. She looks slim. You make a compliment. She expresses her
thanks and expresses reasons.

2. You meet your friend. His hair doesn’t smell. You make a compliment. He
expresses his thanks and expresses his reasons.

3. You meet your friend. She looks great. You make a compliment. She expresses her
thanks and reasons.

4. You meet your friend. She looks great. Her teeth are white and look strong. You
make a compliment. She expresses her thanks and reasons.

5. You meet your friend. He has lost weight. You make a compliment. He expresses
his thanks and reasons.

Task 5. Are you a fitness fan? Make a poster about fitness advantages.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
Use the “Diagram” technique (similar to the “Pyramid”). Students assess each
other and give pieces of the triangle if their partner meets the criteria. Unlike the
'Pyramid,' this form has no hierarchy.

determine,
understand with little
specific support,
information meaning from
and details in the context of
texts a sustained

onversation

use different modal
forms for different
functions

Task on communication

Class 7

Unit Clothes and fashion

Level Bl

Aims 7.4.4.1 read some long texts of fiction and nonfiction within familiar

and some unfamiliar general and academic topics;
7.4.1.1 understand the main points in texts within some unfamiliar
general and academic topics.

Skills Communicative skills, creativity, critical thinking
Strategies and techniques Task-based learning
Assessment peer assessment
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Criteria Communication, use of language in expressing and explaining the
tivities according to the importance

Materials needed cards with the written activities

Expected results Students read text: students explain their choice.

Task 1.Read the text.
Dressing in Fashion

Fashions change so quickly that it’s difficult to follow them. What was “in”
yesterday, may be out of fashion tomorrow and not so popular even today! Even people
who do not take much interest in clothes and fashion can’t but notice hoe radically
people around change with each new swing of fashion. Let’s briefly describe the main
changes in people’s appearance that took place in the 20™ century.

At the turn of the century clothes were rather conservative and fashions didn’t
change so quickly. Men wore traditional dark suits with starched white or light
coloured shirts. Dinner jackets and tails with bow-ties were for formal wear. A lot of
men had moustaches and short hair-cuts. Women wore their hair long. A hat was a
necessary accessory when a lady was going out. Dresses were long and under them
women wore corsets — the tools of torturing! They were stiff and uncomfortable, but
they made women’s waists narrower. And the fashion dictated this!

After the First World War the fashion changes greatly. Men started wearing the
so-called Oxford bags — trousers with very wide legs. But it was women who really
surprised the world by wearing short hair-cuts and short dresses allowing everybody to
see their knees. No corsets any longer. No waist or bust indicated, a boy-like figure
became the ideal of beauty.

After the World War 11, in the 1950s, the men got more interested in clothes. The
so-called teddy-boys appeared who wore long jackets in bright colours.

In the 1960s there was another revolution brought about by mini-skirts and high
boots for women. Men began to wear their hair long. In the late 1960s and the first half
of the 1970s hippy style was in.

In the 1980s punks appeared with their special hairstyle. The 1990s brought
about unisex fashion as well as rockers and bikers with leather jackets, leather trousers,
a lot of metal accessories and decorations.

What will the 22" century bring us?

Let’s discuss the text you have read.

1. Say in which decades women wore their hair short and in which long. And
what about the length of their skirts? Did the length of the hair and the length
of skirt coincide?

2. Which decades witnessed the most radical changes in men’s fashion, in your
opinion? Prove your point with the facts from the text.

3. In what periods of history do you think men and women dressed especially
attractively? Describe what you like about their clothes.
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Do you agree that it is important to be properly dressed? If you don’t want to feel
cold or hot, awkward or clumsy, overdressed or like “a poor relative”, you have to
choose your clothes very carefully. Decide and tell your partner what you will wear
on each of the following occasions.

What would you wear to ....
o A new disco’s first night?
« An open-air rock-concert?
« A summer afternoon near the river?
« A quiet evening at home?
« An entrance examination?
. A formal party?
« A barbecue in the country?

Task 2. Imagine that you are going to a school disco. You are trying on clothes to
decide what to wear. Express your approval or disapproval.

Task 3. Imagine that you are a fashion judge on TV. Give your opinion for the next
images.

Example:The girl #1 looks really trendy.She is wearing....
Task 4. Choose a character from cartoon or film and create a new image for him.
Choose with his previous image.

Task 5. Turn on the first official trailer and ask students to think about which historical
period is represented in the video based on the way the characters dress. Have them
choose a character they like.

1. https://www.youtube.com/watch?v=8tfHT4TMHas.
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2. https://www.youtube.com/watch?v=jpZrVxvG3mk&embeds

Play the second official trailer for them to check their assumptions. Then turn on both
videos and stop at the points where the character chosen by the students is shown
wearing different clothes. Give students 30 seconds to describe each character's look.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment

read some long texts of fiction and nonfiction
understand the main points in texts

Task on communication

Class 7

Unit Clothes and fashion

Level Bl

AiIms 7.3.6.1 try to comment with some flexibility on what others have said at
the sentence or reasoning level during pair, group, and whole-class
work;7.2.6.1 identify with little support meaning from the context of a
sustained conversation about general and academic topics;7.5.4.1 use
with support appropriate style and register in some written genres on
general and academic topics

Skills Communicative skills, Emotion intelligence

Strategies and techniques

Task-based learning

Assessment

Teacher’s feedback

Criteria

Communication, use of language in expressing and explaining the
choice, order the activities according to the importance

Materials needed

photos of celebrities

Expected results

Students order the given activities:students explain the degree of
importance of them:students add the missed activities.

Task 1.Look at the following words and use them to describe the picture according

to the plan :
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1. I'd like to describe picture (one)

2. In the picture I can see...

3. The picture was taken outside (inside)

4. The action is taking place in the park.

5. (looking at the picture, I can see...

6. casual clothes, formal clothes, summer clothes, winter clothes, autumn clothes,
spring clothes) The woman is dressed in casual clothes

7. The woman is about ten years old.

8. I like the photo because...

Task 2.

Girl:How many wonderful clothes there are! I should buy a clothing for a

supper party for me.

Man:Yes, there are very many clothes here, I 'm afraid we won't be able to choose
anything suitable in such a great number of ones.

Girl:Don"t worry. We'll be able to choose, and even to buy something.

For example, this white dress and black glasses, it must be Dolce & Gabbana!
Man:No, this dress is of the Chinese manufacture.

Girl:And what about these numerous silk kerchiefs, most likely they are Indian!
Man: It's impossible, it's written on the labels that the manufacturer is London.
Girl:How thin the fabric is, | like it very much. Can | buy this dress? Please!

Man: You can buy it, but don't forget about the price, you ve already spent a lot of
money, probably you'll fail.

Listen to the dialogue and answer the questions.

1. Where is going the young couple to go?

2. Is there a great choice?

3. What colour of dresses likes the girl?

4. Who is the manufacturer of silk kerchiefs?

5. Do they have a lot of money?

Task 3.Role-play. Imagine that you are at the fashion show. Create and describe your
models for teenagers. Prepare speech for public.

Example: “Fashion is a big business. More people are involved in the buying, selling
and

production of clothing than any other business in the world. Every day, millions of
workers design, sew, dye, and transport clothing to stores. We suggest our models for
teenagers from our fashion house!”

Task 4.Read the letter. Write back to Sheryl answering her questions. Write 100-140
words.

Remember of rules of letter writing.
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Do you ever argue with your parents about what you wear? My parents and |
don’t
seem to agree about clothes at all! Is it important to you to be fashionable? What sort
of
clothes do you like wearing? Why? Do you think I should wear what my parents tell
me
to? Have you got any good advice?
Looking forward to hearing your opinion.
Love
Shery

To assess whether students have met the learning outcomes outlined in the
learning objectives, teacher’s feedback as a formative assessment method is

recommended:

Task on communication

Class 7

Unit Clothes and fashion

Level Bl

Aims 7.3.7.1 use specific vocabulary and syntax within a variety of

general and some instructional topics;;7.2.6.1 identify with little
support meaning from the context of a sustained conversation
about general and academic topics;7.5.4.1 use with support
appropriate style and register in some written genres on general
and academic topics

Skills Communicative skills, creativity, emotion intelligence, team work,
time management

Strategies and techniques Task-based learning

Assessment peer assessment

Criteria Communication, use of language in expressing and explaining the
choice, order the activities according to the importance

Materials needed photos of celebrities; clothes pictures

Expected results Students order the given activities:students explain the degree of

importance of them.

Task 1. Think of unusual usage of dress/cap,shoes.

Task 2. Take an interview with Ronaldo about his style.What
clothes does he prefer?

Task 3.Devide class into 2 teams. give a simple picture. One team asks iz
questions about the picture and the other team answers them. It's all about
imagination.
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Task 4.Devide class into two groups.Each group takes cards with situation dialogues.
(Example: in the clothes shop)

Task 5.Choose the theme that is interesting for teenagers.Offer to discuss advantages
and disadvantages it in class.
(Example: “Teenager’s style at school”, “Are you fun of hoodies?”)

Tasks on listening

Class 7

Unit Clothes and fashion

Level Bl

Aims 7.3.7.1 use specific vocabulary and syntax within a variety of general
and some instructional topics;;
7.2.6.1 identify with little support meaning from the context of a
sustained conversation about general and academic topics;
7.5.4.1 use with support appropriate style and register in some written
genres on general and academic topics

Skills Communicative skills, collaboration

Strategies and techniques

Task-based learning

Assessment

peer assessment

Criteria

Communication, use of language in expressing and explaining the
choice, order the activities according to the importance

Materials needed

photos of film or cartoons™ heroes

Expected results

Students order the given activities; students explain the degree of
importance of them.

Task 1. Divide class. Offer to choose one hero from a film/cartoon/fairytale and make
a presentation. Students draw a poster about this heros daily life and clothes style.

Task 2. People are talking about fashions from the past. Listen and number the pictures.
Listening 1. (https://english-practice.net/listening-exercises-b1-fashion/)

= ———— R
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Answer & Transcript

1.0h, look at this. Typical early 60s. that’s when guys started to wear their hair long.
And girls wore their skirts really short. Remember the miniskirts and boots?

2.This must be the 1920s, the “Roaring Twenties.” | love the dresses women wore
then — very straight and they came down to just above the knees. And they wore their
hair short and usually straight. Men looked handsome, too, with those wide trousers.
They listened to jazz and did these crazy dances like the Charleston. What a wild
time that was!

3.This is the late 60s-early 70s, of course. Look at this woman’s big long skirt. It’s
very colorful. And the guys wore jeans and T-shirts with peace signs on them! It
seemed that all young people had long hair.

4.This must be the 1950s, when boys had their hair slicked back and wore really
bright jackets and those very tight pants. | wonder how they ever got into them — or
out of them for that matter. The girls wore tight sweaters and wide skirts.

5.0h, this is the late 70s or early 80s. Both the guy and the woman have punk
hairstyles and their hair is dyed these really wild colors. The funny thing is, some
people still look this way!

6.This has to be around 1910. People dressed very formally then. Men had suits with
long jackets and they usually wore hats. The women wore long dresses and capes.
Very elegant.

Task 3. People are talking about how their friends have changed. What do their
friends look like now? Listen and check the correct picture.
Listening 2.(https://english-practice.net/listening-exercises-b1-fashion/)

=l & 1.A: [ just ran into Mary. Wow!
She’s really changed!
mi. B: Really?
&

- A: Oh, yeah. She used to look

> & B & really wild. You know, with all
=) %-.4 that big hair and makeup? And that
7 — YR ] mi leather jacket?

B: Sure. | remember.
L1 é

" A: Well, that’s all gone. Now she
wears plain blouses, and her hair is
] 1 much neater.
changed?

B: Weird. Do you know why she
A: Yeah. She’s going to college now, so she wanted a different look
2.A: Betty’s dressing differently these days.
B: Oh, really?
A: Yeah. | think it’s a change for the better. That blue suit she used to wear wasn’t
SO great.
B: Yes, | thought the same thing.
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A: Now she’s wearing this fantastic red suit.

B: So, why the change?

A: | guess her new job has a better salary, so she can afford to buy some new
clothes.

3.A: Have you seen Jerry lately?

B: No. Why?

A: Well, he’s really changed his look. He used to have that preppy look — you know,
the tan pants and shirts with collars. And short hair.

B: And now?

A: Now he’s got long hair, in a ponytail. And he always wears black.

B: Interesting. What made him change?

A: 1 heard his new girlfriend asked him to do it.

4.A: David’s really changed the way he looks lately.

B: Really?

A: Yeah. | never thought I’d see him dressing the way he does now — the tight blue
jeans, the gold necklaces ... He’s even wearing his shirts unbuttoned.

B: No way!

A: It’s true. He used to wear that suit and tie everywhere, but not anymore.

B: What happened?

A: | heard he broke up with his girlfriend.

5.A: |think Karen looked a lot better before she changed her look.

B: Hmm. What do you mean?

A: Well, first of all, she cut her gorgeous long hair. And she used to wear those
great casual pants. | thought maybe she didn’t even own a dress!

B: That’s true.

A: But now she always wears an expensive sulit.

B: Why did she change?

A: She had to. She got a big promotion at work.

6.A: Have you seen Steve Jones since he graduated from college? He looks so
different.

B: Really? How?

A: He wears a suit and tie every day.

B: You’re kidding!

A: | know. It’s strange. In college, he was always wearing his old jeans and a denim
shirt. He looked so relaxed all the time.

B: What made him change?

A: He found a job at a bank, so he’s got to look good for the customers.

Task 4. People are describing things they have just bought. Listen and write the
correct letter.
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Listening 3 (https://english-practice.net/listening-exercises-b1-fashion/)

Answers
1F
2A
3D
4C
5E
6B

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended.
Tick the criterion your classmate meets:

use specific vocabulary and syntax

identify with little support meaning from the
context

use with support appropriate style and register

Task on communication

class 7

Unit Communication and technology

Level Bl

Aims 7.1.2.1 use speaking and listening skills to provide sensitive feedback to
peers

skills Soft skills (Communication skills: active listening, verbal
communication)

Strategies and Brainstorm, Active Listening strategy, PBL

techniques

Assessment peer assessment

Criteria Conflict resolution, use of language in negotiating solutions, emotional
intelligence, and problem-solving strategies.

Materials Needed: | Whiteboard/projector
Markers/pens
Chart paper
Sticky notes
Optional: Music (upbeat, lighthearted music for the activity)
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Differentiation: For students who are shy or hesitant to share, provide them with a pre-
written template or a list of prompts to guide their presentation.

Expected Results: students explore their interests, practice essential communication skills, and
learn about the diverse hobbies and activities enjoyed by their peers.

Task 1. Free Time Brainstorm. answer the questions and write your ideas on sticky
notes and post them on a chart paper.

For this task students should be divided into groups of 4-5.

1. What free time activities do you enjoy or are interested in?
2. What other common activities do you know?
3. What unique or creative hobbies do you know?

Task 2. “My Favorite Activity”. Prepare a short, engaging description of your chosen
activity, focusing on the following ideas:

1. What do you enjoy during the activity?

2. Why do you enjoy it?

3. How it makes you feel

Task 3. Active listening and Verbal Communication in “Sharing circle”

Each student will present their “favorite activity” to the class one by one.
Requirements for presenting students

use descriptive language, storytelling techniques, and

engage your audience by making eye contact.

Requirements for students to practice active listening skills:
maintain eye contact with the speaker
lean in and show interest
nod to acknowledge understanding
ask clarifying questions after the presentation

Task 4. Discuss how sharing our interests and hobbies can help us connect with
others and build relationships.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
conflict resolution
use of language in negotiating solutions
emotional intelligence
problem-solving strategies.
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Task on written communication and presentation skills

class 7

Unit Communication and technology

Level Bl

Aims 7.3.5.1 keep interaction with peers to negotiate, agree and organise
priorities and plans for completing classroom tasks

skills Soft skills (Communication skills: communication and

presentation skills)

Strategies and techniques | Brainstorm, Active Listening strategy, PBL

assessment Self assessement.
Criteria Conflict resolution, use of language in negotiating solutions,
emotional intelligence, and problem-solving strategies.
Materials Needed: Whiteboard/projector
Markers/pens

Handout with grammar rules and examples of modal verbs “can,”
“could,” and “be able to.”

Chart paper

Sticky notes

Differentiation: Provide additional examples and support for students who need
more guidance with grammar.

Expected Results: students develop confidence in using modal verbs while enhancing
their written and verbal communication abilities.

99 ¢

Task 1. Brainstorming. Give some example phrases by using “can,” “could,” or “be
able to”.
Students find out that “can,” “could,” or “be able to” are used to express ability,

possibility, permission, or request.

Task 2. Do the task and discuss the usage of “can,” “could,” or “be able to” with
your classmates.
a) Match the sentences with the correct form (*'can,
express ability:
She _ swim very fast.
By next year, he will __ speak three languages.
When | was younger, I run 5 kilometers easily.

could,"” or "be able to") to

b) Write sentences using “can”, “could”, or “be able to” to express possibility in
different situations provided.
You win a prize in the competition.
You see the mountains from this point.

¢) In pairs, create a dialogue where one person asks for permission using "can”
or "could," and the other person responds. Perform your dialogue in front of
the class.
Example:
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A: Can | go to the party this weekend?
B: Yes, you can go, but be back by 9 PM.

d) Create polite requests using "can" or "could" in different everyday situations.
Write them down and share them with a partner.
Could you help me with my homework, please?
Can you pass the salt?

e) Write a short paragraph about something you have recently learned to do or
will be able to do in the future. Use "can,"” "could," and "be able to"
appropriately.

Example:
Last year, | couldn't play the piano, but now I can play a few songs. By next year, |
hope to be able to perform in front of an audience.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for self-assessment
| can use conflict resolution strategies
| can suggest negotiating solutions
| can provide problem-solving strategies
| can use “can,” “could,” or “be able to” to express ability, possibility,
permission, or request.

Task on written communication and presentation skills

class 7

Unit Communication and technology

Level Bl

Aims 7.3.3.1 give an opinion at discourse level on a growing range of
general and curricular topics

skills Soft skills (Leadership: Problem-solving; Creativity:

Brainstorming; Team work: Conflict resolution

Strategies and techniques | Brainstorm, Active Listening strategy, PBL

assessment Peer assessment
Criteria Conflict resolution, use of language in negotiating solutions,
emotional intelligence, and problem-solving strategies.
Materials Needed: Whiteboard/projector
Markers/pens
Chart paper

Construction paper

Art supplies (crayons, markers, paint, etc.)
Tablets, computers, video editing software
Music (optional): upbeat, inspiring music

Differentiation: Provide additional prompts and resources for students who need
more support.
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Expected Results: students develop their creative, problem-solving, and leadership
skills, and practice teamwork while exploring the concept of
communicating with classmates.

Task 1. Answer the questions:
“What would you want to tell an alien if you met them?”
“How would you communicate with a being who doesn’t speak our language?”

Task 2. Team Formation and Brainstorming:

Divide students into teams of 4-5.

Assign each team a “planet” to represent (e.g., Mars, Venus, Jupiter)

Within each team, encourage students to take on leadership roles.

Team members should assign tasks based on their skills and interests (e.g., drawing,
writing, designing, presenting).

Task 3.
Guide teams to utilize their creativity to develop a unique and compelling greeting
message to aliens. They should emphasize:
The purpose of the message: what do they want to communicate?
The format: what form of communication will be effective? (visual, audio,
written, etc.)
The target audience: who are they greeting? (alien species with different senses
and understanding)

Allow them to explore different forms of communication:
Text for handout.

Different Forms of Communication

Communication is an essential part of our lives, allowing us to express our
thoughts, emotions, and ideas. There are many ways to communicate, and each form
has its unique strengths. Here are three key forms of communication: visual, audio, and
written.

1. Visual Communication

Visual communication involves conveying messages through images, symbols,
and gestures. This form of communication is powerful because it can be understood
universally, even without words. For example, artwork like paintings or sculptures
can express complex emotions and ideas. Posters are often used to share information
or promote events, using images and text to attract attention. Symbols like traffic signs
or logos represent ideas or concepts quickly and effectively. Gestures, such as a
thumbs-up or a wave, can communicate approval, greetings, or other messages without
speaking.

2. Audio Communication

Audio communication uses sounds to convey information and evoke emotions.
Music is a universal language that can express joy, sadness, excitement, and a wide
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range of other feelings. It can also unite people, as songs often become anthems for
social movements or cultural identities. Sounds, like a ringing bell or a car horn, can
signal specific actions or warnings. Recordings of voices, whether in a podcast, an
audiobook, or a recorded speech, allow people to share stories, ideas, and instructions
in a way that feels personal and direct.

3. Written Communication

Written communication allows us to record and share ideas across time and
space. It can take many forms, from traditional messages in different languages to
more specialized systems like codes and symbols. Writing enables precise
communication, where detailed instructions, stories, or information can be passed
down through generations. Different languages allow people from various cultures to
express their unique perspectives, while codes and symbols, such as Morse code or
mathematical notations, provide a way to communicate efficiently and often secretly.

Each form of communication—visual, audio, and written—plays a vital role in
how we share and receive information, making our interactions richer and more
meaningful.

Task 5.
Present your “Greeting from the Planet Earth” to the class.

After all presentations discuss the importance of communication across cultural and
language barriers.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment

Students assess each other and give pieces of the triangle if their partner meets
the criteria. Use the "Triangles' technique.
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Task on written Communication and Emotional Intelligence

class 7

Unit Communication and technology

Level Bl

Aims 7.3.3.1 give an opinion at discourse level on a growing range of general
and curricular topics

skills Soft skills (Leadership: Problem-solving; Creativity: Brainstorming;

Team work: Conflict resolution)

Strategies and

Brainstorm, Active Listening strategy, PBL

techniques
assessment Self-assessment, reflexive diary
Criteria Conflict resolution, use of language in negotiating solutions, emotional

intelligence, and problem-solving strategies.

Materials Needed:

Whiteboard/projector

Markers/pens

Handouts with different communication methods (letter, telegram,
email, phone call, video chat, social media)

Chart paper

Sticky notes

Differentiation:

For students struggling with emotional expression, provide visual aids or
prompts to guide their responses.

Expected Results:

students develop self-awareness and empathy skills while exploring
different communication methods.

Task 1. Brainstorming. Discuss the questions below.

How do you communicate with your friends and family?

What were the ways people communicated in the past? (letters, telegrams, etc.).
Is emotional intelligence important for communication?
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Task 2. Discuss the advantages and disadvantages of each communication method
(letters, telegrams, email, phone calls, video chat, social media, etc.) in terms of:
speed and efficiency;
clarity and accuracy;
emotional expression and interpretation.

Task 3. Emotional Intelligence Activity. Have a conversation in pairs on the topic 'The
Dangers and Benefits of Technology.' One student should discuss the pros, and the
other should discuss the cons of the given topic.

After each role-play, discuss:

1. How does the communication method impact the emotional understanding
between the friends?

2. How do the choice of words, tone, and nonverbal cues affect the message?

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

For self-assessment, students use the “Reflexive diary” technique. They reflect on their
experience and how they felt while listening and write it down.
Task on Critical thinking

class 7

Unit Hobbies and leisure

Level Bl

Aims 7.3.1.1 use formal and informal registers in their talk on a limited
range of general and curricular topics

skills Soft skills (Critical thinking: Evaluation and Deductive reasoning)

Strategies and Brainstorm, Active Listening strategy, PBL

techniques

assessment Peer assessment

Criteria Conflict resolution, use of language in negotiating solutions, emotional

intelligence, and problem-solving strategies.

Materials Needed:

Whiteboard/projector
Markers/pens

Index cards

Chart paper

Sticky notes

Differentiation:

For students who need more support, provide them with a list of
possible survey questions to choose from.

Expected Results:

students practice communication, time management, adaptability, and
problem-solving in a real-world scenario.

Task 1. Discuss the importance of healthy eating habits and how they relate to
hobbies and leisure activities.
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Task 2. Survey Brainstorm. In groups make about 10 survey questions related to
healthy eating habits. The questions should cover:
- Preferred healthy meal options
Barriers to healthy eating
Attitudes towards healthy food
Frequency of healthy snacking
Motivation for healthy choices

Example of survey questions:

How often do you eat fruits and vegetables each day?

How many meals do you typically eat in a day?

Do you read nutritional labels before purchasing food products?

How often do you consume fast food or takeout meals?

How much water do you drink on an average day?

How often do you choose whole grains (like brown rice or whole-wheat bread) over
refined grains (like white rice or white bread)?

How often do you eat breakfast each week?

How often do you include protein-rich foods (like meat, fish, beans, or nuts) in your
meals?

How many servings of dairy or dairy alternatives do you consume daily?

How often do you limit your intake of sugary snacks and beverages?

How often do you include healthy fats (like olive oil, avocados, or nuts) in your diet?
Do you plan your meals in advance?

How often do you prepare meals at home rather than eating out?

How frequently do you consume processed or packaged foods?

Do you feel that your diet provides you with sufficient energy throughout the day?

Task 3. Conduct a survey and analyze the data. Use charts and graphs to visualize their
findings. Identify any trends or patterns in the data and discuss potential reasons for
them.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
conflict resolution
use of language in negotiating solutions
emotional intelligence
problem-solving strategies

Task on Conflict management, Emotional intelligence, Communication

class 7
Unit Hobbies and leisure
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Level Bl

Aims 7.3.2.1 ask complex questions to get information about a limited range
of general topics and some curricular topics

skills Soft skills (Conflict management, Emotional intelligence,
Communication)

Strategies and Brainstorm, Active Listening strategy, PBL

techniques

assessment Peer assessment

Criteria Conflict resolution, use of language in negotiating solutions, emotional

intelligence, and problem-solving strategies

Materials Needed: Whiteboard/projector

Markers/pens
Chart paper
Sticky notes
Optional: Visual aids (pictures, videos, objects) related to hobbies
Differentiation: For students who are shy or hesitant to share, provide them with
prompts or a visual guide to aid their presentation
Expected Results: students explore their passions, develop essential social and

communication skills, and gain a deeper understanding of the diverse
world of hobbies.

Task 1.Students in small groups (3-4 students) brainstorm a list of different hobbies,
encouraging a variety of interests (e.g., sports, arts & crafts, music, reading, gaming,
cooking), write their ideas on sticky notes and post them on a chart paper.

Task 2. Prepare a short presentation about your chosen hobby, focusing on:
1. What do you enjoy about the hobby?

2. How it makes you feel?

3. What skills or knowledge you’ve gained

4. How would you describe the experience to someone unfamiliar with it?

Task 3. Active listening and Verbal Communication in “Sharing circle”

Each student will present their “favorite activity” to the class one by one.
Requirements for presenting students

use descriptive language, storytelling techniques, and

engage your audience by making eye contact.

Requirements for students to practice active listening skills:
- maintain eye contact with the speaker
lean in and show interest
nod to acknowledge understanding
ask clarifying questions after the presentation
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Task 4. Create a visual representation of your favorite hobby (e.g., a drawing, a
collage, a short video, a poem). Discuss how sharing our interests and hobbies can help
us connect with others and build relationships.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

conflict resolution

Criteria for peer assessment

use of language in negotiating solutions
emotional intelligence
problem-solving strategies.

Task on communication

Class 7

Unit Holidays and Travel

Level Bl

Aims 7.3.1.1 use formal and informal registers in their talk on a limited
range of general and curricular topics

Skills Soft skills (Communication skills: Verbal communication; Leadership:

Problem-solving; Teamwork: Collaboration)

Strategies and

Brainstorming, problem-based learning, Jigsaw

techniques
Assessment Peer assessment
Criteria Conflict resolution, use of language in negotiating solutions, emotional

intelligence, and problem-solving strategies.

Materials Needed:

Open space for physical activities

Sports equipment (e.g., balls, cones, nets, etc.)
Music (optional)

Whiteboard/chart paper

Markers/pens

Differentiation:

For students who need more support, provide them with additional
resources or simplified instructions for the activities.

Challenge advanced students to research and present a more complex
holiday sport or to create their own sports-related game inspired by
different cultures.

Expected Results:

students engage in a fun and interactive learning experience while
enhancing their verbal communication, problem-solving, and
collaboration skills.

Task 1. Discuss the importance of physical activity, sportsmanship, and

collaboration.

Task 2. In groups of 4-5 prepare a short presentation on “Holiday Sports
Exploration”, which should include:
Name of the holiday (e.g., Christmas, Diwali, Chinese New Year, Ramadan,

etc.)

Country/culture of origin
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Description of the sport/game
How it is played

111 Note for the teacher: Provide them with a list of resources (e.g., books, websites)
to research and learn about sports and games associated with their assigned holiday.

Task 3. Share the presentation using Jigsaw strategy.

Each 'expert' learner in turn shares with their 'jigsaw' group the section of text or
information they were originally given. The others ask questions to ensure all have a
good understanding. The 'jigsaw' group together complete a task which requires
them to understand all of the information shared by each 'expert'.
https://www.bell-foundation.org.uk/resources/great-ideas/jigsaw-
activities/#:~:text=Each%?20'expert'%20learner%20in%20turn,shared%20by%20eac

h%20'expert".

Task 4. Design, present to the class and discuss a new variation of the game with
modified rules. It should include:

a strategy to overcome a specific obstacle in the game.

a rule to perform.
You may use visual support for presentation

Criteria for peer assessment
To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:
Students assess each other using the “Triangle” technique and give pieces of the
triangle if their partner meets the criteria

conflict
resolution

use of
formal and
informal
registers

use of
language in
negotiating
solutions

problem-
solving
strategies.

157


https://www.bell-foundation.org.uk/resources/great-ideas/jigsaw-activities/#:~:text=Each%20'expert'%20learner%20in%20turn,shared%20by%20each%20'expert
https://www.bell-foundation.org.uk/resources/great-ideas/jigsaw-activities/#:~:text=Each%20'expert'%20learner%20in%20turn,shared%20by%20each%20'expert
https://www.bell-foundation.org.uk/resources/great-ideas/jigsaw-activities/#:~:text=Each%20'expert'%20learner%20in%20turn,shared%20by%20each%20'expert

Task on communication

Class 7

Unit Holidays and Travel

Level Bl

Aims 7.3.1.1 use formal and informal registers in their talk on a limited
range of general and curricular topics

Skills Soft skills (Communication skills: Written communication;

Leadership: management; Teamwork: Conflict resolution

Strategies and techniques Brainstorming, Collaborative Writing, task-based learning

Assessment Peer assessment
Criteria Conflict resolution, use of language in negotiating solutions,
emotional intelligence, and problem-solving strategies.
Materials Needed: Whiteboard/projector
Markers/pens
Chart paper
Handout with grammar rules and examples of the present perfect
tense
Optional: Travel brochures, maps, photos of travel destinations
Differentiation: Provide additional support and resources for students who need
more help
Expected Results: students develop valuable communication, management, and

conflict resolution skills while improving their writing and
collaboration abilities.

Task 1. “I have seen that film before”. Read the sentence in the Present Perfect tense
and choose its function from the given below:
a) describing experience and actions completed in the past
b) describing experiences and actions completed in the past that have a
connection to the present.
c) describing experiences and actions completed in the past that have a
connection to the past.

Task2. Write these sentences in Present Perfect. Discuss the results with your
classmates and highlight the use of the present perfect with words like “already,”

“yet,” “ever,” and “never.” Provide your own examples.
I my homework already. (not finish yet)

She reading a new book. (just start)

They three countries this year. (already visit)

We that movie before. (never see)

He  his keys again! (loose)
_____you sushi? (ever try)
I her since we were little. (know)

The dog all the cookies. (eat)
they the project yet? (complete)
She in this town for five years. (live)

158



Task 3. Brainstorm ideas for a specific travel destination (e.g., Rome, Tokyo, Machu
Picchu, etc.) to create a travel story in groups of 3-4, considering:

What have they done at the destination?

What have they seen or experienced?

How has the trip impacted them?

Task 4. Collaborative Writing. In your groups create a short travel story using the
present perfect tense. Then read your stories aloud and discuss.

Take on different roles:

Writer: responsible for composing the story

Editor: proofreading for grammar and clarity

Manager: ensuring the group stays on track and completes the task within the time
limit.

Criteria for peer assessment

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Students assess each other using “Triangle” technique and give pieces of the triangle
if their partner meets the criteria.

conflict
resolution

use of
formal and
informal
registers

use of
language in
negotiating
solutions

problem-
solving
strategies.

Task on creativity and problem-solving

Class 7
Unit Holidays and Travel
Level Bl
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Aims 7.3.2.1 ask complex questions to get information about a limited
range of general topics and some curricular topics

Skills Soft skills (Creativity skills: Experimentation; Problem-solving:
Analysis and Strategic thinking)

Strategies and Problem-based learning

techniques
Assessment Peer assessment

Criteria Conflict resolution, use of language in negotiating solutions,
emotional intelligence, and problem-solving strategies.
Materials Needed: Whiteboard/projector

Markers/pens

Chart paper

Sticky notes

Travel narratives (e.g., excerpts from books, articles, blogs, travel
videos)

Optional: Travel brochures, maps, photos of travel destinations
Differentiation: Provide additional resources and support for students who need
more guidance in designing and conducting experiments.
Expected Results: students engage in active learning through experimentation and
analysis, developing essential critical thinking, strategic thinking,
and collaborative skills while exploring the fascinating world of
travel narratives.

Task 1. Discuss in the class the following complex questions:

1. If you could visit any country in the world, where would you go and why? What
would you like to see or do there?

2. What are some challenges people might face when traveling to a country where
they don't speak the language? How would you overcome these challenges?

3. Imagine you are planning a trip to a place you’ve never been before. What are
three important things you need to do before you go, and why are they
important?

4. How do you think traveling to different countries can help you understand
different cultures better? Can you give an example?

5. What are some differences between traveling to a city and traveling to a
countryside area? Which one do you prefer and why?

6. Think about a famous landmark or tourist attraction. Why do you think it is
popular with travelers from around the world?

7. How would you plan a trip to a place with a different climate than your own?
What would you need to consider in terms of clothing, activities, and health?

8. What are some ways you can learn about the history and culture of a place before
you visit? Why is this important?

9. Have you ever heard of eco-friendly or sustainable travel? What do you think it
means, and why is it important for travelers?

10.1f you could go on an adventure trip, like hiking in the mountains or exploring a
jungle, what would you choose and why? What challenges do you think you
might face?
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Task 2. Travelers’ Tales Analysis. Read the texts in groups of 3-4 and analyze the
narrative, focusing on:
The author’s purpose: What is the main message or goal of the narrative?
The travel experience: What challenges, discoveries, or insights did the traveler
encounter?
The writing style: What literary techniques are used to engage the reader (e.g.,
descriptive language, humor, personal reflection)?

Text for group 1. A Day in the Mountains

Last summer, | went on a trip to the mountains with my family. We woke up early
in the morning, packed our backpacks, and started our hike. The air was fresh, and the
sun was shining brightly. As we climbed higher, we saw many different types of trees,
flowers, and even a few animals like squirrels and birds.

At lunchtime, we found a nice spot by a small stream. We sat on the rocks and
enjoyed our sandwiches while listening to the sound of the water. After lunch, we
continued our hike and finally reached the top of the mountain. The view was
incredible! We could see the entire valley below us and the other mountains in the
distance.

We took lots of pictures and then began our journey back down. By the time we
reached the car, we were all tired but happy. It was a day I’ll never forget.

Text for group 2. Exploring a New City

Last spring break, | visited a new city with my best friend. We were so excited
to explore the streets, try new foods, and visit interesting places. On our first day, we
took a tour bus around the city. The guide told us many stories about the history of the
buildings and famous people who lived there.

In the afternoon, we went to a big park where we rented bicycles. We rode
around the park, stopping to look at the beautiful fountains and statues. There was even
a small zoo where we saw some unusual animals.

For dinner, we found a small restaurant that served traditional food from the city.
| tried something new—a dish | had never heard of before. It was delicious! After
dinner, we walked around the city center and looked at all the bright lights. The streets
were busy with people, and the atmosphere was exciting.

We had such a great time that we didn’t want the day to end. I can’t wait to visit
that city again someday!

Text for group 3. A Day at the Beach

Last weekend, my family and | went to the beach. It was a warm, sunny day,
perfect for spending time by the sea. When we arrived, the first thing I did was run to
the water and jump in. The waves were big and fun to play in. My brother and | spent
hours swimming and trying to surf on our boogie boards.

After a while, we built a big sandcastle with towers, walls, and even a moat. We
decorated it with seashells we found on the shore. It was the best sandcastle we had
ever made!
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For lunch, we had a picnic on the beach. We ate sandwiches, fruit, and cookies
while watching the seagulls flying overhead. After lunch, my parents decided to relax
under the umbrella, but my brother and | went back to the water for more fun.

As the sun began to set, we packed up our things and took one last look at the
ocean. The sky was painted with beautiful colors, and the sound of the waves was so
calming. It was a perfect end to a perfect day at the beach.

Task 3. Present the stories to the class and create complex questions for better
understanding.

Task 4. Work together in groups to create your own travel story, and then share it with
the class. Add to your stories the following:

What is the main message or goal of the narrative?

Who are the main characters?

What challenges, discoveries, or insights did the traveler encounter?

Task 5. After the presentation in groups create complex questions for the presentations
and discuss the traveler’s stories created.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment

problem-
solving
strategies

conflict
resolution
and use of

language in
negotiating
olution

asking complex
questions for
better
understanding

Task on Work ethic, Critical thinking

| Class |7
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Unit Space and Earth

Level Bl
Aims 7.3.2.1 ask complex questions to get information about a
limited range of general topics and some curricular topics
Skills Soft skills (Work ethic: Reliability; Critical thinking:
Evaluation)
Strategies and techniques Project-based learning
Assessment Peer-assessment
Criteria Conflict resolution, use of language in negotiating solutions,
emotional intelligence, and problem-solving strategies.
Materials Needed: Whiteboard/projector
Markers/pens
Chart paper
Sticky notes

Computers with internet access (optional)

Resource materials (e.g., articles, videos, infographics) on
environmental problems

Differentiation: Provide additional support for students struggling with
research or critical thinking by offering graphic organizers,
visual aids, or guided guestions

Expected Results: students explore environmental problems through research,
critical thinking, and problem-solving while fostering a sense
of responsibility and a commitment to protecting our planet.

Task 1. Discuss in the class the following complex questions:

1. Why is it important to protect our planet, and what might happen if we don’t
take care of the environment?

2. How do human activities, like cutting down trees and using too much plastic,
affect the health of our planet?

3. What are the long-term consequences of pollution on animals, plants, and even
humans?

4. Why should we be concerned about endangered species, and how is their
survival connected to the health of our environment?

5. How does climate change impact different parts of the world, and what can we
do to help slow it down?

6. What are some ways we can reduce waste in our daily lives, and why is this
important for the environment?

7. How do our choices, like using public transport or recycling, make a difference
in protecting the planet for future generations?

8. What role do young people have in the fight against environmental degradation,
and how can they contribute to making a positive change?

Task 2. Environmental Problem Exploration. In small groups (3-4 students) find
information from reliable online sources about a specific environmental problem
(climate change, pollution (air, water, land), deforestation, overpopulation, loss of
biodiversity). Each group should focus on:

Causes of the problem
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Effects of the problem on the environment and human society
Possible solutions

Task 3. Present your research findings to the class. Discuss and ask complex
questions.

Task 4. In different groups create a list of “Actions We Can Take” to address
environmental problems and present them to the class. Categorize solutions presented
by each group by:
- Individual actions (e.g., reducing waste, conserving energy)
Community actions (e.g., recycling programs, green spaces)
Government policies (e.g., environmental regulations, renewable energy
Initiatives)

Task 5. After the group presentation, create complex questions to better understand the
presentation and discuss the traveler’s stories.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment

problem-
solving
strategies

conflict
resolution
and use of

language in
negotiating
olution

asking complex
questions for
better
understanding

Task on Conflict management, Emotional intelligence, Communication.

Class 7

Unit Space and Earth

Level Bl

Aims 7.3.3.1 give an opinion at discourse level on a growing range of
general and curricular topics
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Skills Soft skills (Conflict management: Empathy; , Emotional intelligence:
Social skills; Communication: Verbal communication)

Strategies and techniques | Project-based learning

Assessment Peer-assessment

Criteria Conflict resolution, use of language in negotiating solutions,
emotional intelligence, and problem-solving strategies.

Materials Needed: Whiteboard/projector

Markers/pens

Chart paper

Sticky notes

Images and videos showing the effects of smog

Newspaper articles or news reports about smog in different cities
Optional: Air quality monitoring devices (e.g., sensor Kits)

Differentiation: Provide additional support for students struggling with research or
conflict management by offering graphic organizers, visual aids, or
prompts to guide their thinking and communication

Expected Results: students explore a pressing environmental issue through research, empathy,
and conflict management, fostering critical thinking and communication
skills in a meaningful and engaging context.

Task 1. Discuss initial thoughts and feelings about smog in cities and urban areas.

Task 2. In small groups divided as the people who is affected be the smog
(“Individuals”, “Communities”,” Businesses”, and “Government agencies”) find
information from reliable online sources about a specific aspect of smog: (causes: (e.g.,
vehicle emissions, industrial activity, burning fossil fuels); impacts: (e.g., respiratory
health, visibility, climate change); solutions: (e.g., renewable energy, public
transportation, pollution control).

Task 3. Present their research findings using visual aids, stories, and personal
connections to illustrate the effects of smog. Discuss about the emotional impact of
smog:

How does smog make people feel?

How might it affect their daily lives and activities?

How can we understand and negotiate with those most affected by smog?

What are the potential solutions of the smog issue?

Task 4. Work together to reach a consensus on a solution that addresses the concerns
of all stakeholders affected by the smog. Share your opinion, supported with strong
arguments with examples. Use phrases for negotiation.

Example of phrases for negotiation:
1. We need to discuss the impact of smog on public health and explore solutions
that can reduce air pollution.
2. It’s essential to consider the long-term effects of smog on the environment and
find ways to minimize its sources.
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3. How can we collaborate to implement stricter regulations on industrial emissions
to reduce smog levels?

4. What measures can we take to encourage the use of cleaner energy sources and
reduce our reliance on fossil fuels?

5. We should explore incentives for businesses that adopt eco-friendly practices to
help combat smog.

6. Let’s talk about the importance of public awareness campaigns to educate people
about the dangers of smog and how they can help reduce it.

7. What are the most effective strategies for reducing vehicle emissions, and how
can we promote them in our community?

8. It’s crucial to consider the economic impact of smog and find a balance between
environmental protection and economic growth.

9. How can we work with local governments to improve air quality monitoring and
enforce anti-pollution laws more effectively?

10.Let’s identify key stakeholders who can play a role in reducing smog and create
a plan to engage them in this effort.

Task 5. Discuss the importance of empathy, communication, and conflict management
skills in addressing complex environmental issues like smog.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment

problem-
solving
strategies

conflict
resolution
and use of

language in
negotiating
olution

give an opinion
supported by a

strong argument
and examples

Task on Conflict management, Emotional intelligence, Communication.

| Class |7
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Unit Space and Earth

Level Bl

Aims 7.3.2.1 ask complex questions to get information about a limited
range of general topics and some curricular topics

Skills Soft skills (Conflict management: Empathy; , Emotional

intelligence: ~ Social  skills;  Communication:  Verbal
communication)

Strategies and techniques Problem-based learning

Assessment Self-assessment, reflexive diary
Criteria Conflict resolution, use of language in negotiating solutions,
emotional intelligence, and problem-solving strategies.
Materials Needed: Whiteboard/projector
Markers/pens
Chart paper
Sticky notes

Images and videos depicting environmental issues (e.g., pollution,
deforestation, climate change)

Optional: Earth Day posters, environmental organization
brochures

Differentiation: Provide additional support for students struggling with research or
conflict management by offering graphic organizers, visual aids,
or prompts to guide their thinking and communication.

Expected Results: students explore a pressing environmental issue through research,
empathy, and conflict management, fostering critical thinking and
communication skills in a meaningful and engaging context.

Task 1 Discuss the importance of caring for the environment
Task 2. In small groups (3-4 students) find information about the following
environmental issues from reliable online sources:

Pollution (air, water, land)

Deforestation

Climate change

Extinction of species

Overpopulation

Task 3. Present your findings in front of the class using visuals, stories, and personal
connections to illustrate the effects of the environmental issue.

Task 4. Discuss the emotional impact of the issue:

0 How might people feel about this issue?

0 How might it affect their daily lives and future?

0 How can we understand and empathize with those most affected by this
problem?

Task 5. Collaborate with the class to provide possible solutions and present your
arguments in a respectful and constructive manner. As a class, create and discuss a
visual action plan outlining:
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What steps can be taken to implement the solution
Who can be involved in making it happen
How to measure progress and success

Requirements to the listeners:
Listen attentively to each other’s perspectives.
Be respectful of different viewpoints.
Search for common ground and compromises.
Work together to reach a consensus on a solution that addresses the concerns of
all stakeholders involved in environmental issues.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

For self-assessment, students use the “Reflexive diary” technique. They reflect on their
experience and how they felt while listening and write it down.

Tasks for Developing Soft Skills in Grade 8

Tasks to solve global issues

Grade 8

Unit Our world

Level Bl

Strand: Reading and speaking

Aims 8.1.9.1 use imagination to express thoughts, ideas, experiences and feelings

8.1.3.1 respect differing points of view

8.1.6.1 organize and present information clearly to others

skills Soft skills (critical thinking skills, problem solving skills and
communication)

Strategies and | Task-based learning

techniques «Three M» methods. Students are asked to name THREE MOMENTS that
they did well during the lesson and suggest one action that will improve their
work in the next lesson

assessment Group assessment using the criteria:

Criteria Using Imagination
Respecting Different Views
Organizing Information

Materials Using videos& pictures, working with URLS

Needed:

Expected 1. Students can express their thoughts through speaking.
Results: 2. Students look for problem solving tasks.

3. Students practice critical thinking skills.
4. Students improve their use of language when expressing their thoughts
and discussing solutions to a problem.
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1.

Task for critical thinking. Look at the picture and describe what you see.
Discuss as a group and tell us your thoughts about the picture.

A L2k
‘MU‘ .

i 5

What do you think about global issues? What actions should we take to protect

our nature? Make a poster on this topic.
To prepare a poster:

Note for teacher! Explain the task and ask Students to work in small groups to look up
information on the Internet or any other sources. Ask various Ss to present their posters

to the class.

2.
Protecting our planet and helping those in need are important global issues. By
making small changes in our daily lives, we can have a big impact on the world around
us. Things like walking instead of driving, recycling, and supporting wildlife

Read the short information about «Global Issuesy» and do the tasks.

conservation efforts can go a long way in creating a more sustainable future.

agbrwhE

Fill in the Blank: Fill in the blank with the correct words.

Walking __ driving helps reduce carbon emissions and air pollution.
Recycling __ and reusing materials conserves natural resources.
Protecting __ habitats ensures animals have a safe place to live.
Adopting an __ animal supports endangered species.

Using __ transportation reduces the number of vehicles on the road.
Word bank: instead of, reduces, wildlife, endangered, public

Multiple Choice Questions: Choose the correct answer from the choices for

each question.

1. Which of the following is a benefit of walking instead of driving?
a) It's faster

b) It's more convenient

c) It reduces carbon emissions

d) It's cheaper

2. What happens when we recycle materials?

a) They are thrown away

b) They are reused and repurposed

c) They are stored in landfills

d) They are burned for energy

3. Why is it important to protect wildlife habitats?
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a) To keep animals as pets

b) To prevent deforestation

c¢) To ensure animals have a safe place to live

d) To increase tourism

4. How does adopting an endangered animal help?
a) It provides companionship

b) It raises awareness and supports conservation efforts
¢) It reduces the population of that species

d) It generates income for zoos

5. What is a benefit of using public transportation?
a) It's more expensive

b) It's less convenient

c) It increases traffic congestion

d) It reduces the number of vehicles on the road

Open Ended Questions: Answer the following questions in complete
sentences:
1. Explain two ways that walking instead of driving can benefit the environment.
2. Describe the process of recycling and how it helps conserve natural resources.
3. Discuss the importance of protecting wildlife habitats and how it supports
endangered species.

Answer Key:

Walking instead of driving helps reduce carbon emissions and air pollution.

Recycling reduces and reuses materials, which conserves natural resources.

Protecting wildlife habitats ensures animals have a safe place to live.

Adopting an endangered animal supports conservation efforts for that species.

Using public transportation reduces the number of vehicles on the road.

Walking instead of driving reduces carbon emissions and air pollution, which

helps combat climate change and improve air quality.

7. The recycling process involves collecting, sorting, and processing materials
like paper, plastic, and metal so they can be reused and repurposed, which
conserves natural resources and reduces waste.

8. Protecting wildlife habitats is crucial because it provides a safe and suitable
environment for animals to live, breed, and thrive. This helps support
endangered species and maintain biodiversity.

ok wnE

Task 3. Group Work Task for critical thinking: Exploring Global Issues
Materials Needed: Printed articles or access to online resources about different
global issues
Task Instructions: Preparation (2 minutes):
Assign Roles:
Facilitator: Responsible for keeping the discussion on track and ensuring everyone
has a chance to share their thoughts.
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Recorder: Takes notes on key points discussed during the activity.

Timekeeper: Manages the time and signals when it's time to move on to the next topic.
Research & Discussion (6 minutes): Each student selects a global issue to research
quickly (e.g., climate change, poverty, education, etc.).

Students take turns sharing a brief summary of their chosen global issue with their
group. Facilitate a discussion on how these issues impact different communities
worldwide and brainstorm possible solutions.

Conclusion (2 minutes): Reflect as a group on the most pressing global issue discussed
during the activity.

Each student shares one action they can take individually to contribute towards
addressing this global issue.

Recorder summarizes the main points discussed for future reference.

Post-Activity: Facilitator leads a brief reflection on the group's collaboration and
communication during the task.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:
Group assessment

Organizing
Information

Respecting
Different
Views

Using Imagination

This engaging group work task will not only enhance students' understanding
of global issues but also foster teamwork, critical thinking, and empathy towards
global challenges.

Tasks for creating a TV guide

Grade 8

Unit Entertainment& the Media
Level B1

Strand: Listening and speaking
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Aims 8.1.1.1- use speaking and listening skills to solve problems creatively and
cooperatively in groups;

8.2.1.1- understand with little or no support the main points in extended talk
on a wide range of general and curricular topics;

8.3.1.1- use formal and informal registers in their talk on a growing range of
general and curricular topics.

skills Soft skills (critical thinking skills, problem solving skills and
communication)

Students express their attitude to the lesson and give self — assessment using
the method: «Six thinking hats»

Strategies and | Task-based learning

techniques

assessment Self - assessment using the criteria

Criteria - using speaking and listening to solve problems creatively and together in
groups.
- understanding the main ideas in long discussions without much help.
- speaking both formally and informally

Materials Using videos& pictures, working with wordwall

Needed:

Expected 1. Students can express their thoughts through speaking.

Results: 2. Students can create a TV guide.

3. Students practice critical thinking skills.

Task 1. Watch a video «Steve’s travel Blog». Listen carefully and take notes on the
key points and be ready to answer to the following questions.
https://youtu.be/EJ-ar4gL9EQ?si=MuBVrG7PhNUTCcBFy

Video Comprehension Questions:

1. What makes Kazakhstan an excellent destination for those who love swimming
and visiting water attractions?

. Its huge shopping and entertainment center

. The white sand beaches

. The warm tropical climate

. The mineral springs

o O T o

2. Where is the unique beach mentioned in the video located?
a. Almaty

b. Astana

c. Chunza

d. Maldives

3. What is a feature of the beach in Astana according to the video?
a. It is outdoors

b. It has cold water

c. It's indoors

d. It's small in size
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4. Which place is home to the amazing aqua park as mentioned in the video?
a. Almaty

b. Astana

c. Maldives

d. Chunza

5. How hot can it get in August as per the video?
a. 30 degrees
b. 35 degrees
C. 40 degrees
d. 45 degrees

Answer Key:

1 - ¢. (The warm tropical climate - 00:00:14)
2 - b. (Astana - 00:00:27)

3 - c. (It's indoors - 00:00:27)

4 - a. Almaty — (00:00:49)

5-Db. 35 degrees —( 00:01:01)

Task 2. Comprehension Questions for "Steve's Travel Blog". Listen again and do
True/ False tasks.

1. True or False: Astana's beach is outdoors.

2. True or False: The sand at the beach in Astana comes from the Maldives.

3. True or False: The aqua park at Our Mati Central Park is a great place to cool
down in hot weather.

4. True or False: Chunza is larger than Almaty or Astana.

5. True or False: Chunza has over 140 mineral springs.

Answer Key:
1. False
2. False
3. True
4. False
5. True

Task 3. In small groups think of ideas and create a TV guide. Present your TV guide

to the class.
Example:

173



New Year’s TV Guide

Channel 1 Channel 2 Channel 3
; Morning . Cartoon . Politics
10:22am v 9:15am Time 10:03am Today
News Nature Cartoon
11:56am Update 9:58am Waitch Liive 10:59am Time

12:23pm Weather 10:28am War Film 11:29am Our Planet

12:30pm ;‘:‘f‘:‘: 12:23pm  News 12:16pm gﬁ;‘:d‘-’

1:24 Show 12:48 Weath 12:46 Decorating

L Jumping EER REel AP Houses
Suggested Answer Key

Channel 1 Channel 2 10:00 am — News 10:00 am — Time’s Up (quiz show) 10:30
am — Sports Today (sports programme) 10:30 am — Talk Time (chat show) 11:00 am —

Weather 11:00 am— Aladdin (film) 11.15 am — Business

Week (news) 1:00 pm — Top Cat (cartoon) 12:30 pm — Life on the Steppe
(documentary) 1:15 pm — Kazakh Stars (talent show) 1.30 pm — Let’s Cook!

(cookery programme) 1:45 pm — Survivor (reality show)
2:00 pm — News 2:15 pm — What now? (sitcom)

Task 4. Consolidate your knowledge with the «Word wall» game.
https://wordwall.net/ru/resource/14597037/entertainment

EWordwall  cuicrpee cozaseaiite nyuwune ypoku TNaBHaA CTPaHWLE  PYHKUMA  TapudHbIe NnaHs!

0:40 MoTawmTe Koseco AN packpyTku

> | = I8

<>

E] [ Packpytutsero | ) o}

entertainment & TMogenuTaca

To assess whether students have met the learning outcomes outlined in the learning

objectives, the following formative assessment method is recommended:

Criteria for self-assessment
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Using speaking
and listening to
solve problems
creatively and
together in
groups.

Speaking both
formally and
informally.

Understanding the

main ideas in long

discussions without
much help.

Tasks for role playing newsroom.

Grade 8

Unit Entertainment& the Media

Level Bl

Strand: Listening and speaking

Aims 8.1.1.1- use speaking and listening skills to solve problems creatively and
cooperatively in groups;
8.2.1.1- understand with little or no support the main points in extended talk
on a wide range of general and curricular topics;
8.3.1.1- use formal and informal registers in their talk on a growing range of
general and curricular topics.

skills Soft skills (critical thinking skills, problem solving skills and

communication)

Strategies and

Task-based learning

techniques

assessment Self - assessment using the criteria

Criteria - using speaking and listening to solve problems creatively and together in
groups.
understanding the main ideas in long discussions without much help.
- speaking both formally and informally

Materials Using videos& pictures, cards, wordwall

Needed:

Expected 1. Students can express their thoughts through speaking.

Results: 2. Students practice listening and responding skills in a controlled setting.

3. Students can freely perform role-playing games on the topic

Task 1. Role-Playing Newsroom: Divide the class
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In groups representing a different department in a newsroom (e.g., reporters, editors,
producers) simulate the process of creating a news report or segment similar to what
you would see on the BBC.

Note for teacher! This activity will help them understand the different roles involved
in producing news and current affairs programming.

NEWS STATION

DRAMATIC PLAY

BBC Program Analysis: Select a variety of BBC programs from.

Analyze (different genres such as dramas, documentaries, sitcoms, and game
shows) programs to identify common themes, storytelling techniques, and the purpose
behind each type of programming.

Note for teacher! This activity will help students appreciate the diverse content
produced by the BBC and understand its impact on viewers.

Task 2. Watch a video material «BBC channel» and perform role-playing games on
the topic. Divide into roles and play out the situation. (reporters, editors, producers and
etc.). Record a video clip and present it in class using gadgets.

https://www.youtube.com/watch?v=zoavUvDfAj4

iy | CAFA K

operutor

Task 3. Consolidate your knowledge with the «Word wall» game.

https://wordwall.net/ru/resource/5200680/english/project-2-unit-6-tv-programmes
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MnasHad cTpaHuua  ®yHryun  TapudHele nnaHs!

B Wordwall  5oicrpee cozsaesiite nyuw e yporn

2:21
BE s [ ]f=
n comedy film chat show
programme
f |
a documentary quiz show reality show
» ¥ the news police drama nature programme

scap opera sports programme cartoon

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for self-assessment
Using speaking and listening to solve problems creatively and together in
groups.
Understanding the main ideas in long discussions without much help.
Speaking both formally and informally.

Tasks for performance legend “Kyz Zhibek”

Grade 8

Unit Reading for pleasure

Level Bl

Strand: Writing and speaking

Aims 8.5.5.1- develop with support coherent arguments supported when necessary
by examples and reasons for a growing range of written genres in familiar
general and curricular topics;
8.3.3.1- give an opinion at discourse level on a wide range of general and
curricular topics;

skills Soft skills (critical thinking skills, problem solving skills and

communication)

Strategies and

Task-based learning

techniques

assessment Peer assessment

Criteria Develop coherent arguments with support, using examples and reasons when
necessary.
Give an opinion at the discourse level.

Materials Using video& pictures, flash cards, key phrases, gadgets.

Needed:

Expected 1. Students can express their thoughts through speaking.

Results: 2. Act performance for the main characters.

3. Students practice listening and responding skills in a controlled setting.
4. Students can freely perform role-playing on the topic “Kyz — Zhibek”
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Task 1 . Watch carefully video about legend “Kyz — Zhibek” and make poster,
present to the class. Each group prepare some information using internet recources (1%
group — Kyz Zhibek, 2nd group — Tolegen, 3 group — Bekezhan).

https://www.google.com/search?q=excel+8+kyz+zhibek&rlz=1C1YTUH ruKZ1
098KZ1098&0q=excel+8+kyz+zhibek&gs lcrp=EgZjaHIvbWUyYBgoAEEUYOdIB
CDg4MjdgMGo3gAIAsAIA&sourceid=chrome&ie=UTF-
8#tfpstate=ive&vld=cid:507a1547,vid:fJkIH2L. mjDU,st:0

Task 2. Describe the characters with adjectives and phrases by using flash — cards.

https://www.google.com/search?g=excel+8+kyz+zhibek&rlz=1C1YTUH ruKZ1
098KZ1098&o0g=excel+8+kyz+zhibek&gs lcrp=EgZjaHIJvbWUyBggAEEUYOdIB
CDg4MjdgMGo3gAlAsAlIA&sourceid=chrome&ie=UTF-
8#fpstate=ive&vld=cid:507a1547,vid:fJkIH2LmjDU,st:0

Characters
Kyz - Zhibek
Tolegen
Bekezhan

Task 3. Using game platform “Wordwall” consolidate knowledge about legend
https://wordwall.net/ru/resource/45356638/kyz-zhibek

Answer keys:

!llj[’llp
W e

z

Task 4. Imagine the legend of Kyz — Zhibek with happy ending. Make draw the
story like a comic strip.
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https://www.google.com/search?q=excel+8+kyz+zhibek&rlz=1C1YTUH_ruKZ1098KZ1098&oq=excel+8+kyz+zhibek&gs_lcrp=EgZjaHJvbWUyBggAEEUYOdIBCDg4MjdqMGo3qAIAsAIA&sourceid=chrome&ie=UTF-8#fpstate=ive&vld=cid:507a1547,vid:fJklH2LmjDU,st:0
https://www.google.com/search?q=excel+8+kyz+zhibek&rlz=1C1YTUH_ruKZ1098KZ1098&oq=excel+8+kyz+zhibek&gs_lcrp=EgZjaHJvbWUyBggAEEUYOdIBCDg4MjdqMGo3qAIAsAIA&sourceid=chrome&ie=UTF-8#fpstate=ive&vld=cid:507a1547,vid:fJklH2LmjDU,st:0
https://www.google.com/search?q=excel+8+kyz+zhibek&rlz=1C1YTUH_ruKZ1098KZ1098&oq=excel+8+kyz+zhibek&gs_lcrp=EgZjaHJvbWUyBggAEEUYOdIBCDg4MjdqMGo3qAIAsAIA&sourceid=chrome&ie=UTF-8#fpstate=ive&vld=cid:507a1547,vid:fJklH2LmjDU,st:0
https://wordwall.net/ru/resource/45356638/kyz-zhibek

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:
Criteria for peer assessment

\

Develop coherent
arguments with support,
using examples and
reasons when necessary.

_/
~

Give an opinion at the
discourse level.

Tasks for trip around the world

Grade 8

Unit Travel and transport

Level Bl

Strand: Listening and reading

Aims 8.5.5.1- develop with support coherent arguments supported when necessary

by examples and reasons for a growing range of written genres in familiar
general and curricular topics;

8.3.3.1- give an opinion at discourse level on a wide range of general and
curricular topics;

skills Soft skills (critical thinking skills, problem solving skills and communication)
Strategies and | Task-based learning

techniques

assessment Self-assessment, Reflection

Criteria Develop coherent arguments with support, using examples and reasons when
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necessary.
Give an opinion at the discourse level.

Materials Using video& pictures, flash cards key phrases, gadgets.
Needed:

Expected 1. Students can express their thoughts through speaking.
Results: 2. Act out the dialogue.

3. Students practice listening and responding skills in a controlled setting.
4. Students can freely perform role-playing on the topic.

Task 1. Going through passport control around the world. Make notes on the map
in which countries have you been through the reading travelling stories.

= Reading Around the World
My Rcadlng This ix the journey my reading hes
Challenge Passport Rali o st

[This passport belongs to:

|

Task 2. Read the questions and answer through the dialogue. Work in pairs.

(3 minutes)
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READING
Passport control

Connect the questions with similar meaning.

Have you ever been here before? @ @ What is the purpose of your visit?

Are you here on business or pleasure? @ @ Will you be spending the whole time here?
What do you do for a living? @ @ How long do you plan to stay?

Are you travelling alone? @ @ Is this your first time here?

Is this your final destination? @ @ What'’s your occupation?

How long will you be staying? @ @ Who are you travelling with?

Task 3. Listen and correct the spelling.

https://www.listenaminute.com/p/passports.html

Passports are fasinating higtns. I wonder who decides their design. Who thinks up
the words to put nieisd? They are also pretty simple things. A passport is really just a
tiny book full of ptemy pages and some personal information and a photo. I’ve always
thought it must be easy to make a fake passport. I’ve rehad passports sell for a lot of
money on the black emkrat, especially American ones. Without a passport we can’t
talerv. Our passport makes it so easy for us to go anywhere. I love it when my passport
gets old because it’s full of vssia and entry and exit stamps. Passports were originally
for ship passengers, a pass for the rpsot during a sea enyjrou. Perhaps today they should
be caleld something different.

Answer keys:
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Passports are interesting things. | wonder who decides their design. up the words to
Who thinks put inside? They simple pretty also are things. A passport is really just a
tiny empty of full book pages and some personal information and a photo. thought I’ve
it always must be easy to make a fake passport. I’ve heard passports sell for a lot of
black the on money market, especially American ones. Without a passport we can’t
travel. Our passport to easy makes for it us so go anywhere. | love it when my passport
gets of visas old because it’s full and entry and exit stamps. Passports were originally
for ship passengers, a pass for during ports the journey sea a. Perhaps today they should
be called something different.

Task 4. Into groups draw the word on the board without using any letters or
numbers. Your teammates should guess the word.

Note for teacher! This activity will help reinforce the vocabulary and concepts
associated with passport control in a fun and engaging way.

Task 5. Simulation

Simulation: Passport Processing: Set up a simulation where students take on
different roles such as traveler, customs officer, and passport control agent. The
"travelers" will have to go through the passport control process, including presenting
identification, answering questions, and receiving stamps or visas. By physically acting
out the process, students will gain a deeper understanding of the procedures and roles
involved in passport control.

Passport Control Reflection Journal: After learning about passport control,
students will keep a reflection journal where they write about hypothetical travel
scenarios. They can discuss how they would feel going through passport control, what
documents they would need, and any challenges they might face during the process.
This writing activity encourages students to think critically about passport control
concepts and empathize with travelers in real-world situations.

To assess whether students have met the learning outcomes outlined in the

learning objectives, the following formative assessment method is recommended:
Self-assessment worksheet
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Passport Template

Name:

Age:

School:

Photo

Grade:

Today,| went

| saw

| learned that

Illustration

Tasks for classifying food calendar

Grade 8

Unit Food and drinks

Level Bl

Strand: Reading and speaking

Aims 8.3.8.1 - recount some extended stories and events on a range of general and
curricular topics
8.4.2.1 - understand specific information and detail in texts on a growing
range of familiar general and curricular topics, including some extended
texts;

skills Soft skills (critical thinking skills, problem solving skills and communication)

Strategies and | Task-based learning

techniques

assessment Self Assessment

Students writes feedback in “Tree of success”
Green leaf - | totally understand
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Yellow leaf - I understand the lesson but I need some helps
Red leaf - | don't understand
Criteria Learners have met the learning objective if they can: create poster and draw
“Plate of healthy food”
Materials Using video& pictures, calendar, gadgets.
Needed:
Expected 1. Students can express their thoughts through speaking.
Results: 2. Students can work with internet resources to find out information
about foods.
3. Students practice listening and use received information for making
calendar .
4. Students can explain their opinion about healthy foods.

Task 1. Watch video material carefully and mark notes to calendar. Divided into
groups by choosing the cards (1% card — Winter, 2" card — Spring, 3™ card — autumn,
4™ card - summer ) and make notes.

https://www.youtube.com/watch?v=KOghSaUb_0Y

January February March
= _
April May b Juhe
.\ -
July Ir Ega September
I
October November December

Task 2. For questions 1-8, read the text. Use the word given in brackets in the
text to form a word that fits in the gap.

Pizza Around the World

Italian pizza is one of the most popular meals globally. 1. (ORIGIN) considered a
meal for the less fortunate, it is now served in restaurants worldwide, enjoying
widespread 2 (POPULAR) Italians still hold pizza dear to their hearts, often choosing
it as their go-to meal when dining out with loved ones. Pizza serves as an ideal main
course for several reasons. Its vibrant colors make it visually appealing on the plate.
Additionally, it is enjoyable to eat and, most importantly, 3 (INCREDIBLE) delicious.
Furthermore, it is a satisfying meal that leaves you feeling 4 (COMFORTABLE).
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While 5 (TRADITION) pizzas are 6 (TYPICALL) cooked in a wood-burning brick
oven, following a reliable recipe allows you to easily prepare a pizza at home. Although
the base usually consists of tomato and cheese, the variety of ingredients you can add
Is nearly endless. Whether topped with ham and anchovies, eggs and spinach, or
mushrooms and onions, there are countless ways to create a memorable pizza.

Check:

1 —originally

2 — popularity

3 —incredible

4 — comfortably
5 — traditional

6 — Typically

Task 3 . Create poster and draw “Plate of healthy food”.
Example:

HEALTHY EATING
PLATE

e

ad o B
@ \\ »
ealthy Protein ‘ ﬁf»

g =

HEALTHY OILS WATER
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WYy Healthy Placa

To assess whether students have met the learning outcomes outlined in the learning
objectives, the following formative assessment method is recommended:

For self-assessment, students use the “Reflexive diary” technique. They reflect on
their experience and how they felt while listening and write it down.

class 8

Unit Our world

Level Bl

Strand Listening, speaking

Aims 8.1.3.1 respect differing points of view; 8.1.4.1 evaluate and
respond constructively to feedback from others; 8.1.7.1 develop and
sustain a consistent argument when speaking or writing; 8.3.3.1 give
an opinion at discourse level on a wide range of general and
curricular topics; 8.3.5.1 interact with peers to negotiate, agree and
organise priorities and plans for completing classroom tasks;

skills Soft skills

Strategies and techniques

Case study, Venn diagram, Corner statements

assessment

Google form assessment using the criteria

Sandwich technique for providing feedback to peers (feedback
forms): it suggests beginning evaluations with positive feedback,
inserting critical comments in the middle, and concluding with a
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positive note.

Criteria use of language in negotiating solutions, emotional intelligence, and
problem-solving strategies.

Materials Needed: Task cards

- Feedback forms

- Rubric for assessment
- Timer

Expected Results: 1. Students demonstrate their ability of deductive reasoning

2. Students analyze, draw conclusions and come to a decision

3. Students develop empathy by understanding different
perspectives.

4. Students enhance their language use in expressing feelings and
negotiating solutions.

https://www.youtube.com/watch?v=XwPeKkpkK1s&t=35s
1. Watch the video about recycling and discuss in groups the task of your
group’s card. Choose the leader of your group who can present your opinion.

Card 1 Card 2 Card 3

Describe the plastic rubbish’s | Discuss the advantages of | Discuss the disadvantages of
way before putting it into the | putting plastic rubbish into the | putting plastic rubbish into
road. road the road

2. Compare the usual roads with plastic ones and make a decision which roads are
more beneficial for our country.

usual roads plastic roads

3. Heavy trucks often travel on the roads of Kazakhstan, which can cause damage
on plastic roads, but such roads are economical. If there were such roads in our country,
what would you suggest to avoid damage on plastic roads?

4.There are opinion sheets glued to the three corners of the class, stand next to the
opinion. which you agree with, and then explain why you disagree with others on this
Issue.
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in our country

I think it is beneficial to build | I have some hesitations on this | | am against putting plastic into
roads with plastic composition | issue roads of our country.

5. Use feedback forms to assess each student's performance in the role-play
Feedback form via “Sandwich technique”

Student’s name

critique praise

Student 1

Student 2

Student 3

6. Follow the link https://forms.google.com/ , evaluate your peers based on a
rubric that includes the following criteria:

strategic thinking;

use of language in negotiating solutions;

emotional intelligence;

problem-solving strategies.

These tasks involve students in the realities of life, develop teamwork skills,
express their opinions and ideas, help to analyze, reason deductively, draw certain
conclusions, and present the results obtained during the discussion. These tasks help
students to see the big picture, to imagine the interrelationships of the details of the

whole issue

class 8

Unit Daily life and shopping

Level Bl

Strand Content, listening and speaking

Aims 8.1.1.1 use speaking and listening skills to solve problems creatively
and cooperatively in groups;
8.1.3.1 respect differing points of view;
8.1.4.1 evaluate and respond constructively to feedback from
others;
8.1.5.1 use feedback to set personal learning objectives;
8.2.3.1 understand with little or no support most of the detail of an
argument in extended talk on a wide range of general and curricular
topics;
8.3.5.1 interact with peers to negotiate, agree and organise priorities
and plans for completing classroom tasks;
8.3.6.1 link comments with some flexibility to what others say at
sentence and discourse level in pair, group and whole class
exchanges

skills Soft skills

188



https://forms.google.com/

Strategies and techniques

Role-play

assessment

Group assessment using the criteria
Sticker technique for providing feedback

use of language in negotiating solutions, emotional intelligence, and

Criteria

problem-solving strategies.
Materials Needed: Task cards

- Feedback forms

- Rubric for assessment

- Timer

Expected Results:

1. Students demonstrate their ability of deductive reasoning
2. Students analyze, draw conclusions and come to a decision

3. Students develop empathy by understanding different
perspectives.
4. Students enhance their language use in expressing feelings and
negotiating solutions.

Engage in a scenario discussion as a group (Provide scenarios to students before
the lesson). Present a role-play for the class. Observe other groups, taking note of
conflict resolution, empathy, and communication skills. Utilize feedback forms to
evaluate each student's performance in the role-play. Assess peers according to a rubric

with criteria such as:
conflict resolution;

use of language in negotiating solutions;

emotional intelligence;

problem-solving strategies.
Discuss effective strategies, areas for improvement, and the group's success in
resolving conflicts. Reflect on applying these skills in real-life situations.

Card 1.
marketplace.

Conflict in the

Card 2

Card 3

Background. A scandal has
developed around the well-
known online marketplace
Wildberries. Customers
complain on the Internet that
the marketplace allegedly takes
money for the returning of

Background. There was a
theft of goods in a store in the
city center. It is not known
which of the customers is the
thief.

Background. The customer
bought milk at the food store,
but when he came home, he
saw that the milk was spoiled.
The next day, a customer came
to the store with the spoiled
milk, wanting to exchange it or

smartphone cover instead of a
protective cover for the watch,
but the marketplace still
withheld 500 tenge for the
return of the goods.

Service for Supervision of
Consumer Protection and
Public Welfare is trying to
resolve the situation according
to the law.

plane to be in time for a close
friend's birthday. On the way,
he asked the taxi driver to stop
at a store in the city center to
quickly buy a long-noticed gift
to his friend. But while he was
buying a gift, a theft occurred
in the store and the guard did
not let any of the customers out
until the police arrived. The

goods. get the money back.
Roles. Roles. Roles.
Customer received a | Customer is rushing to catch a | Customer bought milk at the

food store, but when he came
home, he saw that the milk was
spoiled. The next day, a
customer came to the store
with the spoiled milk, wanting
to exchange it or get the money
back.

Saleswoman refuses to take
the milk back, as the expiration
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Manager of the marketplace
wants to solve the problem in
favor of the marketplace
without harming the
company's reputation

customer is trying to quickly
prove his innocence so that he
can be released from the store,
as a taxi is waiting for him and
he needs to catch his flight.
Guard is trying to remain
customers’ calm and leave all
witnesses and suspects at the
crime scene.

Manager is angry at the staff
and scolds them for not
preventing this situation

date is not over yet and the
customer did not bring the milk
on the day he bought it, but
only the next day. Also she
calls and blames the forwarder
for bringing a spoiled product.
Forwarding agent does not
accept the charges, because the
products were delivered to
them on time and the seller

accepted them, all the
necessary  documents  are
available.

Objectives: each participant
must argue their case and work
towards a consensus or fair
decision by the end of the
discussion.

Objectives: listen to each
other, show empathy and come
to the most correct decision
that is possible in this situation.

Objectives: come to the most
correct decision that is possible
in this situation.

Feedback.

Use notes or stickers. Sometimes it is more effective to see a teacher's written
comment. Give a written comment. For example, you can use colored stickers as
feedback. For instance, red is a sign of displeasure with behavior or poor performance.
You can prepare such a comment right on the sticker and, passing by the student, leave
it on his desk. Many students, even if they interfere with you, react very painfully to
verbal remarks. They think you're humiliating them. Using warning stickers may work.

You can put a sticker of a different color on the desk of a student who work
good with the following comment: "Well done! I'm happy with your work...."

Group assessment sheet

Criteria

Group 1

Group 2

Group 3

- conflict resolution;

- use of language in
negotiating
solutions;

- emotional
intelligence;

- problem-solving
strategies.

This task involves students in a situation that can happen to them in life and it
helps to gain skills of conflict negotiation and conflict resolution, to show empathy, to
develop communication flexibility and come to a suitable and correct solution for

everyone.

class 8

Unit The world of work.

Level Bl

Strand Content, listening and speaking
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Aims

8.1.6.1 organise and present information clearly to others;

8.1.9.1 use imagination to express thoughts, ideas, experiences and
feelings;

8.2.8.1 understand extended narratives on a wide range of general
and curricular topics

8.3.2.1 ask more complex questions to get information about a
growing range of general topics and some curricular topics;

8.3.3.1 give an opinion at discourse level on a wide range of general
and curricular topics;

8.3.4.1 respond with some flexibility at both sentence and discourse
level to unexpected comments on a range of general and curricular

topics;
skills Soft skills
Strategies and techniques Debates

assessment

Group assessment using the criteria
Sticker technique for providing feedback

Criteria

use of language in negotiating solutions, deductive reasoning,
conflict resolutions.

Materials Needed:

Task cards

- Feedback forms

- Rubric for assessment
- Timer

Expected Results:

1. students intensify their speaking skills in the ability to argue
and prove their position

2. students make a presentation of discussion within the
required time frame

3. students develop the ability to negotiate and come to a
common solution

4. students consider the issue from all sides and express the
own opinion

1. Conduct debates within a group, class.
The class is divided into the following roles: Group A —who support statements.
Group B — speakers with arguments "against"

Group C —the jury.

One person is a time keeper
Firstly, the teacher makes a statement.

In the near future, artificial intelligence will replace many professions, including
the teaching profession. It is very beneficial and advantageous for students.

Teams A and B are given 4-5 minutes to discuss the argument. Next, Group A
gives an introduction and 3 arguments in support of the statement. Group B should
refute what Group A said and ask a question. Then Group B makes its arguments. Then
Group A must find a rebuttal to Group B's statements and ask questions.

Feedback

Student’s name | provided worthy | could refute the | could ask the | gave ideas for

(photo) arguments in | arguments of the | necessary succinct answers
support of the | opponents questions  that | during the

team’s opinion

helped to refute

discussion  with
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the opinion of the | the team
opponents  and
reveal the topic of
discussion

Group assessment

After 2 or 3 rounds, the jury deliberates and decides whose arguments were stronger
and more weighty and why.

This task provides a clash of opposing points of view, and allows their
participants to develop skills in organizing their thoughts, oral speech skills, empathy
and tolerance for different views, the ability to work in a team, logical and critical
thinking, understanding their strengths and weaknesses, self-confidence, help to form
their own life position and learn in a civilized way defend your views and beliefs.

class

8

Unit

Sport, health and exercise

Level

Bl

Strand

Content, reading, speaking, writing

Aims

8.1.1.1 use speaking and listening skills to solve problems creatively
and cooperatively in groups;

8.1.3.1 respect differing points of view;

8.1.7.1 develop and sustain a consistent argument when speaking or
writing 8.3.5.1 interact with peers to negotiate, agree and organise
priorities and plans for completing classroom tasks;

8.3.6.1 link comments with some flexibility to what others say at
sentence and discourse level in pair, group and whole class
exchanges;

8.5.5.1 develop with support coherent arguments supported when
necessary by examples and reasons for a growing range of written
genres in familiar general and curricular topics;

skills

Soft skills

Strategies and techniques

Case study, essay, project creating

assessment

Group assessment
Bracelet technique

Criteria

the strength of arguments and identify flaws in reasoning,
considering multiple perspectives, identifying the root cause of a
problem and generating multiple solutions, working with others
toward a shared goal.

Materials Needed:

- Feedback templates
- Interactive board for project presentation
- Timer

Expected Results:

Students identify the best course of action.

Students come up with alternative solutions.

Students demonstrate effective problem-solving.

Students tackle issues from new and different angles.

Students set a clear vision, communicate and present it effectively
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| Students convey messages in a clear and compelling way. |

1. Read the text and list the problems that are described in the text.

According to a study by Clinic Compare, the unhealthiest country in the world
iIs the Czech Republic. The study, which compared data on alcohol, tobacco
consumption and obesity in 179 countries, found that Czech Republic residents are
among the world’s heaviest drinkers. Indeed, nine of the ten unhealthiest countries are
located in Eastern Europe, where smoking is more common than in the rest of the world
and is increasing among teenagers. The only one outside this region was the USA,
where 36 per cent of the population are obese. Obesity levels are lower in the Czech
Republic but are the highest in Europe.

The study must be taken with a pinch of salt, however. According to the
rankings, the healthiest country in the world is Afghanistan due to its low obesity and
alcohol consumption. In second and third place are Guinea and Niger. But that doesn’t
make them healthy places to live. Indeed, four countries listed among Clinic Compare’s
top ten healthiest countries, Guinea, DR Congo, Malawi and Mozambique, were
among the least healthy nations in another study, the Global Competitiveness Index.

High consumption of alcohol, tobacco and food are diseases of affluence; that
Is, they are common in wealthy countries. However, many countries, especially in
Africa, are still struggling with diseases of poverty. For example, the average life
expectancy in DR Congo is just 53 years old. Here, many people die from diseases
which could be treated in other countries. In Malawi, tuberculosis and HIV are
common. These countries lack basic medical facilities and trained doctors. In
Mozambique, where 30% of people cannot access health services, lack of nutrients in
the diet is a far more common medical problem than overeating.

Moreover, Nepal, listed by Clinic Compare as the fourth healthiest country, is
the tenth most polluted country and Afghanistan the fourteenth. Air pollution is a killer,
with 7 million people dying worldwide each year from diseases associated with it. It is
not just vehicle fumes and industries which are the problem. Around 2.4 billion people
worldwide are exposed to dangerous levels of household air pollution while cooking
on fires or stoves fuelled by kerosene, wood, dung and coal.

According to a different study, which measured factors such as the cost of
staying healthy, life expectancy, air pollution, obesity, sunlight hours and crime rate,
the healthiest country is Spain. This is most likely due to its traditionally healthy diet,
clean air, the number of people walking to work (37%), and free healthcare.
Interestingly, another study, the Global Health Security Index, ranks the USA as the
healthiest nation. This was because its high standards in research, safety and
communication allow it to detect and respond to pandemics the most effectively. This
contrasts with the Clinic Compare survey, which ranked it the tenth unhealthiest
country, primarily because of its high obesity rate.

The countries with the highest levels of obesity, however, are in the Pacific
islands. In countries such as Nauru, Tuvalu and Palau, over half the population is obese.
This is a relatively new trend, as, before the 1950s, locals consumed a traditional diet
that included bananas, coconuts, yams and seafood. Since then, incomes have
increased, making imported convenience foods more affordable. This new scenario
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causes people to make poor food choices despite the availability of healthier, locally-
grown options. In many regions of the USA, healthy choices just aren’t available, or
they are too expensive. In addition, this country’s driving culture means that many
people don’t get enough exercise.

2. Discuss in small groups what can be offered to the government of the listed in
the text countries to make their country healthier.

3. Explore the problems of Kazakhstan and write an essay on the topic "How to
make the Kazakh nation healthier?”

4, Discuss in small groups the essays of each member and using the ideas of each
member of the group, create a project “Healthy Nation”

5. Imagine that you need to present your project in front of the government of the
state, assign roles in the group for the presentation of the project and defend it in front
of the rest of your classmates.

Feedback “bracelet”

| you was great at ... you could do better ... |
‘ 1
|
|

&

The teacher prepares templates of paper bracelets in advance, as shown in the
figure, on the one hand cutting the edge from bottom to top not to the end and on the
other hand from top to bottom not to the end, so that later it would be possible to put
these bracelets on the students' hands by hooking the edges of the templates onto each
other. Then the teacher distributes several templates to each student, the students come
to each other, fill out bracelets complementing phrases on the template, thus giving
each other feedback. If the teacher sees that some students may not receive feedback
from classmates then the teacher fills out the templates himself/herself and gives these
students his/her feedback.

Group assessment

Each student can express his/her opinion about the work of other groups.
- The idea which I liked in your project is ...
- I disagree/I doubt that ...
- I think that your group was/wasn’t tight-knit ...
At the end of the lesson, the teacher gives his assessment of the work of the groups
about which group can be praised for its cohesion, for the ability to listen to
everyone's opinion, etc.
This task helps to acquire the skill to speak in front of an audience, the ability of
deductive reasoning and solving complex problems, prepares for participation in
project activities,
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class 8

Unit Travel and transport

Level Bl

Strand Content, reading, writing

Aims 8.1.3.1 respect differing points of view;

8.4.5.1 deduce meaning from context in short texts and some
extended texts on a growing range of familiar general and curricular
topics;

8.5.6.1 link, independently, sentences into coherent paragraphs
using a variety of basic connectors on a range of familiar general
topics and some curricular topics;

skills Soft skills

Strategies and techniques Pictures, Canva

assessment Group assessment “Comment log”

Feedback “Sandwich technique”

Criteria developing new products that set them apart from their competition.
approaching problems and challenges with a strategic and analytical
mindset

Materials Needed: - Feedback templates
- comment log

- laptops (for work in Canva)

- coloured pencils, scissors, glue, paper
- pictures

- Timer

Expected Results: Students gains confidence when communicating with other
classmates in the group

Students share ideas, brainstorm new solutions and collaborate on
new initiatives.

Students develop new products that set them apart from their
competition.

Students develop and demonstrate creative skills

Students approach problems and challenges with a strategic and
analytical mindset

1. Read a travel guide about Bangkok. Would you like to visit Bangkok? Why
or why not?

Whether you're travelling to the islands or the mountains of Thailand, you're
likely to spend at least one night in its capital city on the way. Bangkok might be
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noisy and polluted but it's also an exciting city with plenty of things to see and do.
Why not make it a longer stay?

Where to stay

The Khao San Road was a famous traveller spot even before Leonardo di
Caprio's character in the film The Beach stayed there. But it's noisy, not very pretty
and not very Thai. For something more authentic, Phra Kanong offers an alternative
place to stay, with its fantastic street markets where everyday Bangkok people eat,
work and live. It's not as convenient for the main tourist sites, but it has a Skytrain
station so you can be at the Grand Palace in 20 minutes.
How to get around

Bangkok's traffic can be a nightmare. Sure, you can easily take a taxi — if you
want to spend hours stuck in traffic jams — but there are two much better ways to get
around the city. To explore the temples and historical sites, catch an express boat
river taxi or a longtail boat along the Chao Phraya river and the canals. For the
modern part of the city, the Skytrain is a fast, cheap way to travel from the river to
the shopping malls and nightlife of Sukhumvit, and the famous Chatuchak street
market.
Where to eat

The simple answer is: everywhere! Thai street food is among the best in the
world, and for around $5 you can eat a filling and delicious meal. Some food stands
have little plastic seats where you can sit and eat and they cook the same dish over
and over, like fried chicken on rice or Pad Thai noodles. Head for Chinatown —
Yaowarat Street — and choose whatever looks most interesting from the many
excellent Chinese and Thai restaurants and food stands.
What to do

After you've seen the main sites like the Giant Buddha at the temple of Wat
Pho and the spectacular Grand Palace, and shopped at Chatuchak market, check out
the snake farm and watch the live snake show. You can even touch a snake yourself if
you want to!

2. Each group gets its own picture. Imagine that you are a travel company,
you need to give the name of the locality that is depicted in your picture and
create a travel guide which contains the following items :

- Introduction

- Where to stay

- How to get around

- Where to eat

- What to do

- Additional entertainment and program from the travel company.

Groups 1,3,5 create a travel guide in the resource Canva.

Groups 2,4,6 create a travel guide with the help of scissors, paper, coloured

pencils and glue, which students or the teacher prepared in advance.

The teacher can offer other options.

The teacher give a limited amount of time to compile a travel guide.
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3. After the time of creating travel guides expires, the groups can submit their
work or this stage of the lesson can be skipped.

Use feedback forms to assess each student's performance in the role-play.
Feedback form via “Sandwich technique”
Student’s name praise critique praise
Student 1

Student 2

Student 3

or feedback can be provided verbally by asking questions:

Teacher: What contribution have you made to the work of your group?
Student: I've suggested an interesting idea ...

Teacher: That's great! Great job! Yes, | saw that you ...

Group assessment “Comment log”
Students and the teacher approach the desk of each group and fill out a comment log
in which they evaluate the work of the groups.
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I would/wouldn’t use the services of your travel

company because. ..

This task helps to establish a sense of unity and collaboration, and even lead to
better outcomes for everyone involved, makes students feels responsible for the
common cause, makes them see the unusual in the ordinary, fantasize, create something

new.
Task on Communication
Class 8
Unit Daily Life and Shopping
Level Bl
Aims 8.3.7.1 use appropriate subject-specific vocabulary and syntax to
talk about a range of general topics, and some curricular topics;
Skills Communicative skills

Strategies and techniques

Project-based learning

Assessment

Peer assessment

Criteria

Communication, use of language in expressing and explaining the
choice, order the activities according to the importance

Meterials needed

Cards with the written activities

Expected results

Students order the given activities;
Students explain the degree of importance of them;
Students add the missed activities.

Task 1. Read the situation and order the activities. Describe the degree of
importance of all these activities for you. Add the activities if you have any.

You are preparing to have a party. Order the activities according to their
importance for you and say the reasons for the choice. Activities: decorate the house,
make sandwiches, ask parents for permission to have a party, buy food and drink, find
good music, call the guests to make sure they will come, invite guests, prepare games
and competitions for a party.
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Descriptor:
1. Order the activities according to their importance for them;
2. Says the reasons for the choice.

Task 2. In groups prepare games and competitions for a party.
To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
communication
using the language in expressing and explaining the choice
ordering the activities according to their importance.

Task on Communication through Role-Play

Class 8

Unit The Natural World

Level Bl

Aims 8.1.1.1 use speaking and listening skills to solve problems

creatively and cooperatively in groups;
8.3.3.1 give an opinion at discourse level on a wide range of
general and curricular topics;

Skills Communicative skills

Strategies and techniques Role-play

Assessment Self-assessment

Criteria Communication, use of language in expressing the ideas and
explaining the ways of solution

Materials needed Microphone

Expected results Students answer the given questions;

Students describe the real situation;
Students suggest activities to solve the problems.

Task. One student is appointed to be a journalist and three play roles of specialists
in different spheres. The journalist asks the questions (situations) and the others
describe the ways of solution.
Example questions:
1. The Earth may become a desert because of cutting forests down. What is the way
out?
2. Grown-up children often do not have enough time to take care of their old
parents. How can we change the situation?
3. Obesity is a common problem for many people. What should we do to solve the
problem?

Descriptor:
1. Solve the problem creatively;
2. Describe clearly the ways of the solution.

199



To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

For self-assessment, students use the “Reflexive diary” technique. They reflect on their
experience whether they met the criteria and how they felt while listening and write it
down.

Task on Creativity through Imagination

Class 8

Unit The World of Work

Level Bl

Aims 8.5.2.1 write with minimal support about real and imaginary past

events, activities and experiences on a range of familiar general
topics and some curricular topics;

8.5.3.2 write with moderate grammatical accuracy on a growing
range of familiar general and curricular topics

Skills Creative skills, written communication

Strategies and techniques Silent letter

Assessment Teacher’s feedback

Criteria Imagination, originality

Materials needed Sheet of paper, pen

Expected results Students share their ideas about endless stories;
Students use their imagination and vocabulary to create the end of
the story;

Students write unusual end for the story.

Task. Read and imagine the
given situation and write the
ending of the stories.
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1. Harry was very unpopular in his class. But one day ...
2. Helen was going home after a hard day at her office. But suddenly ...
3. John could hardly imagine that it may happen to him ...

Descriptor:

1. Write the end of the story creatively;

2. Write with grammatical accuracy.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the teacher’s feedback as a form of formative assessment method

IS recommended.

Task on Solving problems

Class 8

Unit The World of Work

Level Bl

Aims 8.1.6.1 organise and present information clearly to others;
8.3.3.1 give an opinion at discourse level on a wide range of general
and curricular topics;
8.3.7.1 use appropriate subject-specific vocabulary and syntax to talk
about a range of general topics, and some curricular topics;

Skills Solve problems

Strategies and techniques

Problem-solving strategies

Assessment

Peer-assessment

Criteria

presenting a point of view clearly

Materials needed

Poster, felt-tips

Expected results

Students give their own points of view according to the situation;
Students express the ways to solve the problem;
Students tell the qualities a teacher should have.

Task. Read the situation and express the ways to decision.
You think some people are unfair to you. Find a solution to deal with such a situation.

Discuss in the class.
Descriptor:

1. Give ways to find the decisions.

2. Speak clearly.

3. Give reasonable arguments.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer-assessment
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giving an
opinion at
discourse level

Organising
and
presenting
information
clearly to
others

using appropriate
subject-specific
vocabulary and syntax

Task on Creativity and Teamwork

Class 8

Unit Our World

Level Bl

Aims 8.3.5.1 interact with peers to negotiate, agree and organise priorities
and plans for completing classroom tasks;
8.3.6.1 link comments with some flexibility to what others say at
sentence and discourse level in pair, group and whole class
exchanges;
8.3.7.1 use appropriate subject-specific vocabulary and syntax to
talk about a range of general topics, and some curricular topics

Skills Creative and teamwork skills

Strategies and techniques

Game-based learning

Assessment

Group assessment

Criteria

Communication, working in a team, keeping group rules,
interacting with all group members, and timekeeping

Materials needed

Sheets of paper, felt-tips

Expected results

Students work as a team;
Students write about 30 stories;
Students assess the completed circles as a group

Task. Read the rules and play the game.

“30 circles” is an exercise aimed at developing creativity where the goal is
quantity over quality. You're given a sheet of paper with 30 identical circles on it. You
have a short amount of time, usually 10 minutes at most, to write connected short
stories about “Our world” in as many of the 30 circles as possible. When done as a
team, the group members compare the completed circles to see if there are any unifying

principles or designs.
Descriptor:
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1. Draw the figures/ pictures creatively as many as possible;
2. Write as many connected short stories about “Our world” as possible.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Use the 'Triangles' technique. Students assess each other and give pieces of the
triangle if their partner meets the criteria.

Communicati

on

and
timekeeping

working in a
team,
interacting
with all group
members

keeping
group rules

Task on Creativity

Class 8

Unit Our World

Level Bl

Aims 8.5.2.1 write with minimal support about real and imaginary

past events, activities, and experiences on a range of familiar
general topics and some curricular topics;

8.5.3.1 write with moderate grammatical accuracy on a
growing range of familiar general and curricular topics;

Skills Creative skills (imagination), Story creating, written
communication

Strategies and technigues Task-based learning, creative writing strategies

Assessment Group assessment using the criteria

Criteria Imagination, using vocabulary on the topic, writing about past
events accurately using linking words and appropriate phrases

Materials needed A dictionary
A poster
Pencils/felt-tips

Expected results Students use their ideas to create an interesting story and

increase their vocabulary

Task 1. Brainstorming. Do this task as fast as possible:

203MecTo ansa BBOAA TEKCTAa.



Choose the opposites to these words
Write the noun to the verb

Adjective Opposite Verb Noun
adjective
Answer Answer
Note for teacher! Note for teacher!
(should be empty) (should be empty)
Hot - Cold Make a decision
Big - Small Take a break
Fast - Slow Give advice
Happy - Sad Do homework
Light - Dark Read a book
Near - Far Write a letter
Strong - Weak Speak English
Easy - Difficult Watch a movie
Young - Old Have a meal
Cheap - Expensive Play a game
Full - Empty Send an email
Safe - Dangerous Start a conversation
Quiet - Loud Cook dinner
Clean - Dirty Catch a bus
Tall - Short Pay a bill
Heavy - Light Drive acar
Early - Late Learn a language
Rich - Poor Meet a friend
Soft - Hard Open a door
Wide - Narrow Close a window

Task 2. Make some sentences with the words from task 1.

Task 3. Read the rules and play the game.
Dictionary story
Select a word at random from the dictionary. Use the word you chose, the word
above it, and the word below it to create a short story. Finding a way to create an
interesting story from elements can improve your ability to make connections and
combine ideas that don't necessarily relate.

Descriptor:
1. Use imagination;
2. Use as many linking words, appropriate vocabulary, and acceptable vocabulary
to create a story.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:
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Criteria for group-assessment

ilmagination

J
~

using appropriate
vocabulary on the topic
J

writing about past events
accurately using linking
words

Task on Logical Thinking

Class 8

Unit Our World

Level Bl

Aims 8.3.1.1 use formal and informal registers in their talk on a

growing range of general and curricular topics;
8.3.3.1 give an opinion at discourse level on a wide range of
general and curricular topics;

Skills Logical thinking (strategic thinking)

Strategies and techniques Problem-based learning

Assessment Group assessment using the criteria

Criteria Imagination, using appropriate language, linking words,
phrases

Ability to think logically

Expressing opinion

Materials needed A card with the task

Expected results Students use their ideas to solve the task;

Students reason and identify the answer to the question.

Task. Read the situation and find the answer working in a group with your
classmetes.

You find yourself in a room with four doors and a tiny window. Three of the
doors are false, that is, there is brickwork immediately behind them. And one door with
access to the street. You have been given a key that opens all four doors, but you have
no idea which door will lead to the street. You can try it once. When one door is opened,
the remaining locks are locked mechanically and irrevocably. In addition, the room is
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dark and slightly illuminated by the light of a single candle. How do you identify the
only door that leads to the street?
Descriptor:

1. Find the group decision.

2. Explain the answer.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for group assessment
Imagination
using appropriate language, linking words, phrases
Ability to think logically
Expressing opinion

Task on Critical Thinking

Class 8

Unit Sport, Health and Exercise

Level Bl

Aims 8.4.2.1 understand specific information and detail in texts on

a growing range of familiar general and curricular topics,
including some extended texts;

8.4.6.1 recognise the attitude or opinion of the writer on a
growing range of unfamiliar general and curricular topics,
including some extended texts;

8.3.7.1 use appropriate subject-specific vocabulary and
syntax to talk about a range of general topics, and some
curricular topics;

8.6.1.13 use a growing variety of modal forms for different
functions: obligation, necessity, possibility, permission,
requests, suggestions, prohibition on a range of familiar
general and curricular topics;

8.5.8.1 spell most high-frequency vocabulary accurately for a
range of familiar general and curricular topics.

Skills Problem-solving, Strategic thinking
Strategies and techniques Task-based learning, jigsaw reading*
Criteria Imagination, using appropriate language, linking words,

phrases emotional intelligence (interpersonal skills),
Recognizing writer’s opinion

Understanding details in the text

Materials needed Copy-books, a poster, felt tips of different colours
Expected results Students use their ideas to create an interesting story,
understand details in the text and increase their vocabulary

Read the text and do the tasks below.
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A heart attack, also called a myocardial infarction, N "

happens when a part of the heart muscle doesn't get enough |

blood. The more time that passes without treatment to restore 1 " L
_ N

blood flow, the greater the damage to the heart muscle.
The major symptoms of a heart attack are:

Chest pain or discomfort. Most heart attacks involve
discomfort in the center or left side of the chest that lasts for more than a few minutes
or that goes away and comes back. The discomfort can feel like uncomfortable
pressure, squeezing, fullness, or pain.

Feeling weak, light-headed, or faint. You may also break into a cold sweat.
Pain or discomfort in the jaw, neck, or back.

Pain or discomfort in one or both arms or shoulders.

Shortness of breath. This often comes along with chest discomfort, but shortness of
breath also can happen before chest discomfort.

Call 103 if you notice symptoms of a heart attack

If you notice the symptoms of a heart attack in yourself or someone else, call
103 immediately. The sooner you get to an emergency room, the sooner you can get
treatment to reduce the amount of damage to the heart muscle. At the hospital, health
care professionals can run tests to find out if a heart attack is happening and can decide
the best treatment.

In some cases, a heart attack requires cardiopulmonary resuscitation (CPR) or
an electrical shock (defibrillation) to the heart to get the heart pumping again.
Bystanders trained to use CPR or a defibrillator may be able to help until emergency
medical personnel arrive.

Remember, the chances of surviving a heart attack are better the sooner
emergency treatment begins.

Remembering:
1. Choose the right answer:
1. A myocardial infarction is also called :
A) backache B) heart attack C) discomfort
2. A part of the heart muscle doesn't get enough
A) blood B) oxygen C) pressure
3. The symptoms that doesn’t occur to the heart attack:
A) Sneezing, coughing, high temperature.
B) Pain, shortness of breath, a cold sweat.
C) Pain, light-headed, shortness of breath.

4. , a heart attack requires cardiopulmonary resuscitation (CPR) or an
electrical shock (defibrillation).
A) Never B) Always C) Sometimes

Answers: 1.B; 2.A; 3. A; 4.C.
Understanding:
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2. Answer the questions according to the text:

1. What is the main reason of a heart attack?

2. What are the symptoms of a heart attack?

3. Why is it important to call 103 if you see someone with the pain in the center
or left side of the chest?

Answers:

1. The more time that passes without treatment to restore blood flow, the greater
the damage to the heart muscle.

2. The symptoms of a heart attack are feeling weak, light-headed, or faint. You
may also break into a cold sweat, pain or discomfort in the jaw, neck, or back,
pain or discomfort in one or both arms or shoulders, shortness of breath.

3. The sooner you get to an emergency room, the sooner you can get treatment to
reduce the amount of damage to the heart muscle. At the hospital, health care
professionals can run tests to find out if a heart attack is happening and can
decide the best treatment.

Applying:
3. Create a diagram of the symptoms of a heart attack.

Analyzing:
4. Search the internet to find some statistics for Kazakhstan and discuss them.

Evaluating:

5.Group the activities a person should /shouldn’t do to help a victim: call an
emergency, put the victim on the floor, give the victim a tablet or pill, use an electrical
shock (defibrillation) to the heart, feel blood pressure, feel the pulse.

Answer:

Should Shouldn’t
call an emergency put the victim on the floor
give the victim a tablet or pill
use an electrical shock (defibrillation) to the
heart
feel blood pressure, feel the pulse

Creating:

6. Imagine that you are a popular designer in the city. Create a poster/transit
advertising/billboard, etc. that will be useful for surviving someone’s life who
suffers from a heart attack.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer-assessment
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Criteria

Imagination, using appropriate language, linking words, phrases

Emotional intelligence (interpersonal skills)

Recognizing writer’s opinion

Understanding details in the text

Task on Work Ethic

Class 8

Unit The World of Work

Level Bl

Aims 8.4.6.1 recognize the attitude or opinion of the writer on a growing
range of unfamiliar general and curricular topics, including some
extended texts;
8.3.5.1 interact with peers to negotiate, agree and organize
priorities and plans for completing classroom tasks;
8.3.6.1 link comments with some flexibility to what others say at
sentence and discourse level in pair, group and whole class
exchanges.

Skills Time management, communication

Strategies and techniques

Task-based learning

Criteria

Identifying the author’s viewpoint
Collaborating with classmates to reach an agreement
Responding to others

Assessment

Self-assessment

Materials needed

Worksheets with tasks

Expected results

Students use their ideas about key work ethic, talk about the
problems people can face, negotiate agree, and organize priorities
and plans for completing classroom tasks, identifying the author’s
viewpoint

Read the dialogue and do the tasks below.

Dina: Hello, Amira! How are you?

Amira: I’m fine, and what about you?

Dina: I’'m fine too, but I’'m in some trouble.

Amira: I’m sorry to hear that. Can I help you in any way?
Dina: You know, Amira, I missed many of my classes, and now I’m having trouble
understanding those lessons. The exams are also just around the corner.
Amira: | see you're really in a difficult situation. I'm lucky enough that I’ve been
punctual and attended all my classes on time.
Dina: You’ve really done a great job. Now I realize that I’ve made a big mistake. |
thought I’d be able to catch up on all my lessons before the exams.
Amira: It’s unfortunate that you made such a mistake. We should be strict about
punctuality if we want to do well in our exams.
Dina: You’re absolutely right. [ didn’t even prepare my practical papers on time. [ don’t
know how I’'m going to finish everything now. I feel so hopeless.
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Amira: [ feel sorry for you. If you had been punctual, you wouldn’t be in this situation
Now.

Dina: | can now understand the importance of punctuality in student life.

Amira: Yes, punctuality in student life is very important. You mustn’t forget that.
Dina: Yes, that’s absolutely true. Student life is the best time to develop the habit of
punctuality.

Amira: Exactly! If someone fails to develop the habit of punctuality, they will
definitely suffer later on.

Dina: Of course! Thank you for your valuable advice.

Amira: You’re most welcome. See you again!

Task 1. Complete the sentences:
1. Amira missed many of her classes and now she is having trouble with

2. She thought that she would be able to all her lessons before the exams.
3. Dina can now understand of punctuality in student life.
4. IS the best time to grow the habit of punctuality.

Task 2. Choose True / False / Not given:

1. One of the students has some troubles because of her discipline during the
classes. T/F/NG

If anyone fails to develop the habit of punctuality, he must suffer. T/F /NG

They shouldn’t maintain strict punctuality in their student life. T/ F /NG
Amira passed her exams. T/F/NG

5. It’s very important to prepare practical papers for all students. T /F /NG
Answers: 1. F; 2T, 3.F, 4.NG; 5.NG

oW

Task 3. make a list of personal qualities that each specialist could have. For
example: 1. Punctuality

2. Reliability

3. Professionalism

4. Discipline

Task 4. Make your dialogue.

For self-assessment, students use the “Reflexive diary” technique. They reflect
on their experience whether they met the criteria and how they felt while listening
and write it down. Use the following criteria to reflect on:

Identifying the author’s viewpoint

Collaborating with classmates to reach an agreement

Responding to others

Task on Problem-solving
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Class 8

Unit Travel and Transport
Level Bl
Aims 8.4.1.1 understand the main points in texts on a growing range

of unfamiliar general and curricular topics, including some
extended texts;

8.4.4.1 read a growing range of extended fiction and non-fiction
texts on familiar and some unfamiliar general and curricular
topics;

8.3.3.1 give an opinion at discourse level on a wide range of
general and curricular topics;

8.3.7.1 use appropriate subject-specific vocabulary and syntax to
talk about a range of general topics, and some curricular topics

Skills Strategic thinking, initiative
Strategies and techniques Task-based learning, jigsaw reading™
Criteria Understanding the key ideas in texts

Reading a wider variety of longer fiction and non-fiction
Sharing opinions on a broad range of topics
Using the right vocabulary and sentence structure for the subject

Assessment Group assessment
Materials needed Worksheets with criteria
Expected results understanding the key ideas in texts about tourists

read a wider variety of longer fiction and non-fiction
share opinions on a broad range of topics
use the right vocabulary and sentence structure for the subject

Read the text and do the tasks below.
Danger for tourists

In nearly 20 years I've only been mugged four
times. Two of them were in my hometown, minutes
from my house.

Some countries are more dangerous than others. *
It's important to check for any government warnings
before you visit. It's also advisable to check Facebook
groups and other forums for the opinions of other travelers.

A word of advice — don't believe everything you read.

There are lots of articles about how to stay safe when traveling, but what should you
do if you actually get attacked?

Don't panic!

The first thing you need to do is report it to the police. You'll need a Crime
Reference Number to claim on your insurance. If you're traveling with Worldpackers,
your host will know the nearest police station and be able to help you with any
translation issues.

Once that's done it's time to deal with the emotional side. After | was attacked in
Chile, |1 became quite emotional. | was attacked after leaving a bar, beaten up, and
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robbed. After that case, | didn't want to leave the hostel and | was suspicious of
everyone in the street.

| questioned myself. Why me? What did | do wrong? Was it my fault?

It wasn't my fault. | was just in the wrong place at the wrong time. It took me a
while to accept it, but it wasn't my fault. It wasn't personal. They didn't know me. | was
just a random tourist to target. Once | accepted that it was just business for them, | felt
a weight lift from my shoulders. That may seem silly, but it's an important emotional
shift to make.

You're allowed to feel anger, rage, and frustration, but you have to learn to let it
go. They're destructive emotions. The majority of the world are good people. Don't let
a few silly people ruin your journey.

Task 1. Finish the list of problems that foreign tourists can face.
Getting lost, losing a phone...

Descriptor:

1. Make a list of actual tourist problems;

2. Use appropriate vocabulary

3. Speak clearly.

Task 2. Imagine that you have one of the problems discussed. What would
you do in this case?

Descriptor:

1. Express the ways to solve the problem;

2. Use appropriate vocabulary;

3. Express their opinion.

Task 3. In groups make up and act out the dialogue describing the problem
with its solution.

Descriptor:

1. Describe the problems;

2. Express the solution to the problems;

3. Say at least 5-6 phrases for each speaker.

Task 4. Give some advice to the tourists who go abroad, especially for the
first time.

Descriptor:

1. Five concrete advice;

2. Mind grammar accuracy.

3. Use appropriate vocabulary

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:
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Criteria for peer assessment

Understanding the key ideas in texts

Reading a wider variety of longer fiction and non-fiction
Sharing opinions on a broad range of topics

Using the right vocabulary and sentence structure for the subject

Task on Creativity and Teamwork

Class 8

Unit Our World

Level Bl

Aims 8.1.3.1 respect differing points of view; 8.1.4.1 evaluate and respond
constructively to feedback from others;
8.1.9.1 use imagination to express thoughts, ideas, experiences and
feelings;
8.3.4.1 respond with some flexibility at both sentence and discourse
level to unexpected comments on a range of general and curricular
topics

Skills Collaboration

Strategies and Two truths and one lie

techniques Game-based strategy

Criteria Respecting other people's opinions
Understanding and replying positively to feedback from others
Using creativity to share thoughts, ideas, experiences, and feelings
Responding with some flexibility to unexpected comments on a variety
of topics

Assessment Group assessment

Materials needed Worksheet for peer assessment

Expected results Students form positive psychological atmosphere
Students make friendly relationships

Play the game and discuss it with the class.
Game “Two truths and one lie”

Team size: from 3 people
Time: 2-3 minutes per person

Rules of the game.

Ask everyone in the group to tell two facts and one lie about themselves. The
more exotic the facts (for example, “I went skydiving in Costa Rica”) and the more
credible the lies (for example, “I have two dogs™), the more fun the game will be. All
these statements can be compiled into a presentation, in which there will be one slide
for each participant, or you can play it without preparation. Ask each participant to
provide three such statements about themselves and have the group vote to choose

which one is false.

How is this exercise useful? This game is well suited for groups whose members
do not yet know each other well. What you share can later become topics of
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conversation (e.g. “What else did you do in Costa Rica?”) that can help you gain a
better understanding of those you work with.

Descriptor:

1. Follow the rules;

2. Respond clearly and creatively.
3. Respect other people’s opinion
4. Give your feedback

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Worksheet for peer assessment

Respecting other people's opinions

Understanding and replying positively to feedback from others

Using creativity to share thoughts, ideas, experiences, and feelings

Responding with some flexibility to unexpected comments on a variety

of topics
Task on Teambuilding

Class 8

Unit Travel and Transport

Level Bl

Aims 8.1.3.1 respect differing points of view; 8.1.4.1 evaluate and respond
constructively to feedback from others;
8.1.9.1 use imagination to express thoughts, ideas, experiences and
feelings;
8.3.4.1 respond with some flexibility at both sentence and discourse
level to unexpected comments on a range of general and curricular
topics

Skills Collaboration, teambuilding

Strategies and technigques

Game-based strategy

Criteria

Respecting other people's opinions

Understanding and replying positively to feedback from others
Using creativity to share thoughts, ideas, experiences, and feelings
Responding with some flexibility to unexpected comments on a
variety of topics

Assessment

Group assessment

Materials needed

Worksheet for peer assessment

Expected results

Students form positive psychological atmosphere
Students make friendly relationships

Play the game and discuss it with the class.
Game: Time Machine
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Team size: 5-10 people
Time: 20-30 minutes

Rules of the game. This team-building exercise is best done in a quiet place where
everyone can sit in a circle. Ask participants to choose a unique memory from their
lives. The team can be given a few minutes to think about it. Then ask everyone to
share one memory they would like to relive if they could turn back time.
Not everyone may feel comfortable sharing memories at first, so encourage an
open atmosphere and make it easy for everyone to talk about moments that are
Important to them.

How is this exercise useful? This game helps employees remember their
priorities and bond on a deeper level. In a team suffering from disunity or stress, a
sense of closeness can be created by having colleagues share non-work-related
memories. Although this exercise does not take much time, it is best to do it later in the
evening so that everyone has a chance to think carefully about what has been said.

Descriptor:

1.  Follow the rules;

2. Respond clearly and creatively.
3. Respect other people’s opinion
4.  Give your feedback

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Worksheet for peer assessment

Respecting other people's opinions

Understanding and replying positively to feedback from others

Using creativity to share thoughts, ideas, experiences, and feelings
Responding with some flexibility to unexpected comments on a variety

of topics
Tasks for Developing Soft Skills in Grade 9
Grade 9
Unit Science and technology
Level Bl
Strand Reading, writing, speaking, listening
Aims 9.1.1.1 use speaking and listening skills to solve problems creatively
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and cooperatively in groups;

9.1.3.1 respect differing points of view;

9.1.7.1 develop and sustain a consistent argument when speaking or
writing;

9.1.9.1 use imagination to express thoughts, ideas, experiences and
Feelings

9.3.3.1 explain and justify their own point of view on a range of general
and curricular topics;

9.3.4.1 respond with growing flexibility at both sentence and discourse
level to unexpected comments on a range of general and curricular
topics;

9.3.5.1 interact with peers to negotiate, agree and organise priorities and
plans for completing classroom tasks;

9.3.6.1 link comments with growing flexibility to what others say at
sentence and discourse level in pair, group and whole class exchanges;
9.3.8.1 recount extended stories and events on a range of general and
curricular topics

9.2.2.1 understand most specific information in unsupported extended
talk on a wide range of general and curricular topics;

9.2.3.1 understand most of the detail of an argument in unsupported
extended talk on a wide range of general and curricular topics;

9.2.5.1 recognize the opinion of the speaker(s) in unsupported extended
talk on a wide range of general and curricular topics

9.2.6.1 deduce meaning from context in unsupported extended talk on
a wide range of general and curricular topics;

9.5.1.1 plan, write, edit and proofread work at text level with little or
no support on a range of general and curricular topics;

skills Communication, critical thinking, creative thinking, interpersonal
communication

Strategies and | SWOT analysis, diagram, debate, case-method, decision-making situations,

techniques simulations.

assessment Peer assessment

Criteria Using speaking and listening skills to creatively and cooperatively solve

problems in groups.

Respecting different opinions.

Developing and maintaining a clear argument when speaking or writing.
Using imagination to share thoughts, ideas, experiences, and feelings.
Explaining and justifying your own point of view on various general and
school topics.

Responding with increasing flexibility to unexpected comments on different
topics.

Working with classmates to negotiate, agree, and organize priorities and plans
for completing tasks.

Connecting your comments to what others say in pairs, groups, and class
discussions.

Telling extended stories and events on various topics.

Understanding most of the specific information in longer talks without support
on a wide range of topics.

Understanding the details of an argument in longer talks without support on
various topics.
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Recognizing the speaker's opinion in longer talks on different topics.
Figuring out the meaning from context in longer talks on different topics.
Planning, writing, editing, and proofreading your work with little or no
support on various topics.

Materials: Handout, Internet

Expected Results: | students replenish their vocabulary;

students conclude that the use of technology should be moderate;

students conclude that for effective skill development it is better to abandon
technology;

students get acquainted with different types of skills

students analyze, compare, evaluate their skills and activity. planning skills,
time blocking

students recognize, respect differing points of view and explain and justify
their own point of view when talking about science and technology

students deduce meaning, understand most specific and

Analysis of the using of gadgets by teenagers in their fr

24 hours a day

8 hours-sleep
16- free time

Studing

hours
Entertainment (music,films, posts) i

3

Surf the Internet (social media)
4 hours

REMEMBERING
Task 1: Study the diagram. Answer the questions (according to the diagram).
- What part of the population was analyzed? (kids, adults, teens)
What does “24” mean in the infographic?
How long should a person sleep to maintain a healthy lifestyle?
How much time of the day is left for activity?
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What is an integral part of teenagers' lives? (according to the diagram).
What activities do teenagers spend a lot of time? (according to the diagram).
Which activity is in the second place? (according to the diagram).

What is the third-place activity? (according to the diagram).

How much time do teenagers spend studying? (according to the diagram).
What is important in the lives of teenagers? (according to the diagram).

Task 2. Make a diagram of how you use a gadget in 1 day. (You can view the analysis
on your smartphone). (You may use canva.com)

UNDERSTANDING

Task 1. State in your own words the role of modern gadgets in the lives of teenagers.
What would happen if you continued to use gadgets too often?

What would happen if manufacturers don't release gadgets?

Task 2. Make a flow chat. You may use any flow chat online (canva.com) or use the
example

GADGETS IN OUR LIFE

APPLYING.
Task 1. Make your diagram. How many hours do your classmates usually use
smartphones in 1 day? What for? Analyze the findings. (You may use canva.com)

Task 2. Search the Internet. How many hours do teenagers typically spend using a
smartphone each day? (You can look at the analysis on your smartphone). (You may
use canva.com)

Task 2. Survey the parents. How many hours do they typically spend using a
smartphone in a day? Analyze the findings.
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Task 3. Compare the diagrams.
(You may use canva.com)

ANALYZING
Task 1. Make a list skill which you get using a smartphone. Use the prompt.

10 TYPES OF SKILLS

~ Problemsalving
= i
o N
N & | ‘,
[ - > A
< = /
g 2 .
< @, 4
7. S 2
L—) é’

@reallygreatsite

Which way of getting skills is more environmentally friendly for a person with or
without a smartphone?

Task 2. Make a SWOT Analysis
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SWOT ANALYSIS
EXCESSIVE GADGET USE

STRENGTHS

q OPPORTUNITIES d THREATS

SWOT

USING ECOLOGICAL STAFF FOR GETTING SKILLS

9 strengths weaknesses @

N0

opportunltles

WEAKNESSES

threats

EVALUATING.
Task 1. Make a mind map. How can teenagers spend time more productively?
(You may use canva.com or the table bellow)
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REAL LIFE LIVE YOUR REAL LIFE

16 HOURS
OF YOUR
EFFECTIVE AND
HEALTHY
ACTIVITY

skill
skill

Task 2. Solve the case. The Internet was turned off all over the world for a week. You
need to do your homework. Write a biology report, an essay on the Russian language,
read a short story on literature, make up a dialogue on the English language. How will
you complete the tasks?

Use fishbone as a scaffolding for speaking

CREATING. Task 1. Imagine what skills you will master in a week while performing
your homework without the Internet. Make an infographic (Use canva.com or the
example below)
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Task 2. Write an argumentative essay on the following topic «Is the lack of a gadget a

..\
ol
..

s  CHECKLIST
€

&

jé_.; OF MY ACTIVITY

MY GOAL IS b

MY ACTIVITY Ggﬁéﬁ MY SKILL

problem or a solution to many problems?»

Task 3. Debate in three groups.

Statement: The government has passed a law banning the use of gadgets under the age

of 18
1. The Government
2. The opposition.

3. Judges (I recommend giving students roles opposite to their student's point of view)

Criteria for assessment

Alan

Albina | Kairat Oleg

Zhasmin

Sayan

Peter

PRESENTATION
OF THE TOPIC

A) consistency
(logically structured,
consistent,
fragmentary
presentation)

B) consistency (unity
of purpose and result,
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clarity of position,

identification of
problems and
suggestion of ways to
solve them

C) content (relevance
of the presentation to
the topic, fluency in
facts, arguments and
arguments,
constructiveness,
abstraction from the

main issue)
D) speech literacy
(knowledge of

theory, use of terms,
scientific  methods,
creativity, quoting or
borrowing)

PERSONAL
QUALITIES

A) oratorical skills
(the ability to interest
the audience, make
them listen, the
ability to convince)

B) culture of speech
(diction, correctness,
compliance with
regulations)

C) psychological
characteristics (stress
resistance (degree of
excitement),  inner
self-feeling (free,
constrained), artistry
(emotionality of
presentation,
firmness of voice,
gestures)

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Peer assessment

Criteria Y

Using speaking and listening skills to creatively and cooperatively solve problems in
groups.
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Respecting different opinions.

Developing and maintaining a clear argument when speaking or writing.

Using imagination to share thoughts, ideas, experiences, and feelings.

Explaining and justifying your own point of view on various general and school topics.

Responding with increasing flexibility to unexpected comments on different topics.

Working with classmates to negotiate, agree, and organize priorities and plans for
completing tasks.

Connecting your comments to what others say in pairs, groups, and class discussions.

Telling extended stories and events on various topics.

Understanding most of the specific information in longer talks without support on a wide
range of topics.

Understanding the details of an argument in longer talks without support on various
topics.

Recognizing the speaker's opinion in longer talks on different topics.

Figuring out the meaning from context in longer talks on different topics.

Planning, writing, editing, and proofreading your work with little or no support on
various topics.

I Ensure that the criteria used in formative assessments are consistent with the lesson
objectives and have been actively reinforced throughout the instructional period. It is
recommended to work with 1-2 learning objectives per lesson and choose appropriate
criteria for assessment.

Grade 9

Unit Science and technology

Level Bl

Strand: Reading, writing, speaking, listening

Aims 9.1.1.1 use speaking and listening skills to solve problems creatively

and cooperatively in groups;

9.1.3.1 respect differing points of view;

9.1.7.1 develop and sustain a consistent argument when speaking or
writing;

9.1.9.1 use imagination to express thoughts, ideas, experiences and
Feelings

9.2.2.1 understand most specific information in unsupported extended
talk on a wide range of general and curricular topics;

9.3.3.1 explain and justify their own point of view on a range of general
and curricular topics;

9.3.4.1 respond with growing flexibility at both sentence and discourse
level to unexpected comments on a range of general and curricular
topics;

9.3.5.1 interact with peers to negotiate, agree and organise priorities and
plans for completing classroom tasks;

9.4.3.1 understand the detail of an argument in extended texts on a range
of familiar general and curricular topics;

9.4.4.1 read a range of extended fiction and non-fiction texts on familiar
and unfamiliar general and curricular topics;

9.4.5.1 deduce meaning from context in extended texts on a range of
familiar general and curricular topics;
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9.4.7.1 recognise typical features at word, sentence and text level in a
wide range of written genres;

9.4.8.1 use a range of familiar and unfamiliar paper and digital
reference resources to check meaning and extend understanding
9.5.6.1 write coherently at text level using a variety of connectors on a
growing range of familiar general and curricular topics;

9.5.8.1 spell most high-frequency vocabulary accurately for a wide
range of familiar general and curricular topics

skills Speaking, writing, reading, listening

Strategies and | Models of thinking, mindful practice, highlightning, decision-making
techniques situations, case-method

assessment Peer assessment

Criteria - using speaking and listening skills to solve problems together in groups

and respect different opinions.

- building and keeping a strong argument when speaking or writing.

- using imagination to share thoughts, ideas, experiences, and feelings.

- understanding most details in long talks about various topics, both in
school subjects and everyday life.

- explaining and supporting their own opinions on different topics.

- responding more flexibly to unexpected comments in conversations about
various topics.

- working with classmates to plan and organize tasks in class.

- understanding detailed arguments in long texts on familiar topics.

- reading longer fiction and non-fiction texts on both familiar and new
topics.

- deducing the meaning of words from the context in long texts on familiar
topics.

- recognizing common features of words, sentences, and texts in different
types of writing.

- using both paper and digital resources to check meanings and learn more.
- writing clear and connected texts using a variety of linking words on
familiar topics.

- spelling most common words correctly for a wide range of familiar topics.

Materials Needed:

Handouts, Internet

Expected Results:

Students:

- use speaking and listening skills to solve problems together in groups and
respect different opinions.

- build and keep a strong argument when speaking or writing.

- use imagination to share thoughts, ideas, experiences, and feelings.

- understand most details in long talks about various topics, both in school
subjects and everyday life.

- explain and support their own opinions on different topics.

- respond more flexibly to unexpected comments in conversations about
various topics.

- work with classmates to plan and organize tasks in class.

- understand detailed arguments in long texts on familiar topics.

- read longer fiction and non-fiction texts on both familiar and new topics.
- figure out the meaning of words from the context in long texts on familiar
topics.
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- recognize common features of words, sentences, and texts in different
types of writing.

- use both paper and digital resources to check meanings and learn more.

- write clear and connected texts using a variety of linking words on familiar
topics.

- spell most common words correctly for a wide range of familiar topics.

Steve Jobs and Bill Gates, two iconic figures in the tech

¢ Industry, both took a cautious approach when it came to their
N children's use of technology, including iPhones. While there
Isn't concrete evidence that they explicitly banned iPhones for
their kids, they did limit their exposure to screens and gadgets.
Jobs, known for his role in creating Apple products like the
iPhone, believed in setting boundaries for his children's tech use. He understood the
potential negative impacts of excessive screen time on young minds and wanted his
kids to have a more balanced childhood. By encouraging them to explore other
activities beyond technology, Jobs aimed to foster creativity, critical thinking, and
social skills.

Similarly, Bill Gates, the co-founder of Microsoft, was reported to have
restricted his children's access to technology when they were young. Gates and his
wife Melinda emphasized the importance of limiting screen time and ensuring that their
children engaged in a variety of activities, including reading, sports, and spending time
outdoors.

Both Jobs and Gates recognized the value of g
disconnecting from screens and believed in the importance §
of a well-rounded upbringing for their children. Their
decisions to limit tech use reflected their concerns about the |
potential drawbacks of excessive screen time on young
people's development.

REMEMBERING
Taskl. Match the words in bold with their synonyms

Obstacle
Integral
Confused
Confines
Ultimate
Confined
Revelation
Chary
Influence
Overabundant

Task 2. Label the text.
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Task 3. Highlight key words.

UNDERSTANDING
Task 1. Make a crossword puzzle of words from words from the table. The main word
Is given to you (CHOICE). You can use your synonyms

Task 2. Make a mind map with key words from the text.

Task 3. Answer the questions.

1) What approach did Steve Jobs and Bill Gates take when it came to their children’s
use of technology?

A) They banned all outdoor activities

B) They allowed unrestricted access to gadgets

C) They encouraged unlimited screen time

D) They implemented strict restrictions on tech use v/

E) They promoted excessive screen time

2) Why did Steve Jobs and Bill Gates limit their children's exposure to screens and
gadgets?

A) To discourage reading and sports

B) To increase screen time

C) To limit creativity and critical thinking

D) To encourage a balanced childhood v

E) To promote addiction to technology

3) Which of the following skills did Steve Jobs aim to foster in his children by setting
boundaries on tech use?

A) Social skills v

B) Unrestricted gadget use

C) Limited creativity

D) Addiction to screens

E) Increased screen time

4) What activities did Bill Gates and his wife emphasize for their children besides
technology?

A) Reading, sports, and outdoor time v/

B) Unlimited video game playing

C) Technology competitions

D) Only screen time

E) Indoor activities only

5) Both Steve Jobs and Bill Gates believed in the importance of what type of upbringing
for their children?

A) Unbalanced and technology-focused

B) Exclusively outdoor-based
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C) Strictly technology-oriented

D) Well-rounded v

E) Non-educational and gadget-centric

6) What was one of the concerns that Steve Jobs had regarding excessive screen time
for children?

A) Balanced childhood v

B) Unlimited creativity

C) Addiction to technology

D) Improved social skills

E) Enhanced critical thinking

7) How did Steve Jobs encourage his children to explore activities beyond technology?
A) By setting boundaries on tech use v

B) By encouraging excessive screen time

C) By limiting critical thinking skills

D) By providing unlimited screen time

E) By banning all outdoor activities

8) What did Bill Gates and his wife stress the importance of in their children's
activities?

A) Limiting screen time and engaging in a variety of activities v/

B) Increased screen time

C) Spending all time indoors

D) Focusing solely on technology

E) Limiting outdoor play

9) Which values did both Steve Jobs and Bill Gates emphasize through limiting their
children's tech use?

A) Strictly technology-focused upbringing

B) Importance of well-rounded activities v/

C) Excessive screen time

D) Unlimited gadget access

E) Addiction to screens

10) What were the potential drawbacks that both Jobs and Gates were concerned about
regarding excessive screen time for young people?

A) Improved critical thinking

B) Enhanced social skills

C) Promoting addiction to technology

D) Negative impacts on young minds v/

E) Increased creativity

APPLYING

Task 1. Work in pairs. Design an invention which you need most of all.
e Description
e Tech characteristics
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o Cost
e Target group
e Your profit

Task 2. Make an advertisement for your product. Assemble your team. Which of the
classmates will be a good salesperson, logistician, marketer, accountant, manager,
engineer, etc.

ANALYSING
Task. Compare and write. What is a gadget for the manufacturer (inventor and what is
it for the consumer?

GADGET FOR INVENTOR

EVALUATING
Task. Imagine one week without any technology. Make a list of actions that you will
need to do and a list of skills that you will get.
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Action Skill
Make a fire patience
CREATING

Task 1. Recommend your generation the rules for effective using gadgets in any
approach. Make a video, poster, poem, post, etc.

Task 2. Write a thankful letter to any inventor

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Peer assessment

Criteria \
using speaking and listening skills to solve problems together in groups and respect
different opinions.
building and keeping a strong argument when speaking or writing.
using imagination to share thoughts, ideas, experiences, and feelings.
understanding most details in long talks about various topics, both in school subjects and
everyday life.
explaining and supporting their own opinions on different topics
responding more flexibly to unexpected comments in conversations about various
topics.
working with classmates to plan and organize tasks in class.
understanding detailed arguments in long texts on familiar topics.
reading longer fiction and non-fiction texts on both familiar and new topics.
deducing the meaning of words from the context in long texts on familiar topics.
recognizing common features of words, sentences, and texts in different types of writing
using both paper and digital resources to check meanings and learn more.
writing clear and connected texts using a variety of linking words on familiar topics.
spelling most common words correctly for a wide range of familiar topics.

I Ensure that the criteria used in formative assessments are consistent with the lesson
objectives and have been actively reinforced throughout the instructional period. It is
recommended to work with 1-2 learning objectives per lesson and choose appropriate
criteria for assessment.

| Grade |9 |
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Unit Charities and conflicts

Level Bl

Strand Reading, writing, speaking, listening

Aims 9.1.1.1 use speaking and listening skills to solve problems creatively
and cooperatively in groups;
9.1.3.1 respect differing points of view;
9.1.7.1 develop and sustain a consistent argument when speaking or
writing;
9.1.9.1 use imagination to express thoughts, ideas, experiences and
Feelings
9.3.3.1 explain and justify their own point of view on a range of general
and curricular topics;
9.3.4.1 respond with growing flexibility at both sentence and discourse
level to unexpected comments on a range of general and curricular
topics;
9.3.5.1 interact with peers to negotiate, agree and organise priorities and
plans for completing classroom tasks;
9.3.6.1 link comments with growing flexibility to what others say at
sentence and discourse level in pair, group and whole class exchanges;
9.3.8.1 recount extended stories and events on a range of general and
curricular topics
9.2.2.1 understand most specific information in unsupported extended
talk on a wide range of general and curricular topics;
9.2.3.1 understand most of the detail of an argument in unsupported
extended talk on a wide range of general and curricular topics;
9.2.5.1 recognize the opinion of the speaker(s) in unsupported extended
talk on a wide range of general and curricular topics
9.2.6.1 deduce meaning from context in unsupported extended talk on
a wide range of general and curricular topics;
9.5.1.1 plan, write, edit and proofread work at text level with little or
no support on a range of general and curricular topics;

skills Speaking, writing, reading, listening

Strategies and | Role-play, research, fishbone, case-method, decision-making situations,

techniques simulations.

assessment Self assessment

Criteria Using speaking and listening skills to work together in groups to solve

problems creatively.

Respecting different opinions.

Building and maintaining a clear argument when speaking or writing.

Using imagination to express ideas, thoughts, experiences, and feelings.
Explaining and supporting their own opinions on a variety of general and
school topics.

Responding more flexibly to unexpected comments during discussions on
different general and school topics.

Working with classmates to discuss, agree on, and organize plans to complete
classroom tasks.

Connecting their comments to what others say more flexibly during pair,
group, and whole-class discussions.

Telling detailed stories and describing events on a variety of general and
school topics.
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Understanding most specific details in longer, unprepared talks on many
general and school topics.

Understanding most details of an argument in longer, unprepared talks on
various general and school topics.

Recognizing the speaker’s opinion in longer, unprepared talks on different
general and school topics.

Deducing meanings from context in longer, unprepared talks on a range of
general and school topics.

Planning, writing, editing, and proofreading their work with minimal or no
help on a variety of general and school topics.

Materials Needed:

Handout, Internet

Expected Results:

students will replenish their vocabulary, learn new words

students will learn about the qualities that a modern person needs to be
successful

students will learn about the qualities that a specialist needs at work

students will think about their future profession

students will gain experience in getting a job, interviews

students will learn how to write a resume

students try on the role of an employer and employee

students will conclude that The problem of unemployment is created by those
people who do not want to work, do not want to develop

REMEMBERING
Task 1. Match the words with the meaning

self-awareness

the way in which you are treated and educated when young, especially by your
parents, especially in relation to the effect that this has on how you behave and
make moral decisions

communication

the process of teaching or learning, especially in a school or college, or the
knowledge

self-confidence

the quality of knowing what you intend to do, or behavior

upbringing knowledge that something exists, or understanding of a situation or subject at
the present time based on information or experience

education to be in a position of authority over someone and to have a duty to make certain
that particular things are done

optimism the ability to make yourself do things you know you should do even when you
do not want

goal-setting the belief that you can do things well and that other people respect you

self-discipline

the process of sharing information, especially when this increases
understanding between people or groups

responsibility

the feeling that good things are more likely to happen than bad things

KEY
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https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/treat
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/educated
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/young
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/especially
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/your
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/parent
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/especially
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/relation
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/effect
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/behave
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/moral
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/decision
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/quality
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/knowing
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/intend
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/behaviour
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/based
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/ability
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/know
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/even
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/want
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/people
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/respect
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/feeling
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/likely
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/happen
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/bad

upbringing the way in which you are treated and educated when young, especially by your
parents, especially in relation to the effect that this has on how you behave and
make moral decisions
education the process of teaching or learning, especially in a school or college, or the
knowledge
goal-setting the quality of knowing what you intend to do, or behavior

self-awareness

knowledge that something exists, or understanding of a situation or subject at
the present time based on information or experience

responsibility

to be in a position of authority over someone and to have a duty to make certain
that particular things are done

self-discipline

the ability to make yourself do things you know you should do even when you
do not want

self-confidence

the belief that you can do things well and that other people respect you

communication

the process of sharing information, especially when this increases
understanding between people or groups

optimism

the feeling that good things are more likely to happen than bad things

UNDERSTANDING
TASK. Make a mind-map. What qualities do modern people need to be successful?

APPLYING.

The teacher divides students (in any way) into 2 groups employers and workers.
Task 1. The task for employees: Create your own CV. You can use a template or
make your own version using Use canva.com
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https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/treat
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/educated
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/young
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/especially
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/your
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/parent
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/especially
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/relation
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/effect
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/behave
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TASK 2. Act as employers. Create and present an advertisement looking for a worker.
You can use a template or make your own version using Use canva.com

TASK 3. Look for information on the essential soft skills that a modern professional
should possess in any job.

Look for the following information: “What specific hard skills should a person in your
future profession possess?”

234MecTo Ansa BBOAA TEKCTA.



COMPANY

We are

We are seeking a creative
Specialist to join our
team and help us

Responsibilities

Requirements

Send Your CV To:

Task 4. Students act as employers of different groups: a group of employers from the
same company, a group of employers from different companies, a group of employers
from different fields

Case

The employee meets with a group of employers (employers from different
companies). They ask questions and the employee answers. Employers need to decide
on which area they plan to get an employee.

ANALYSING
Task 5. Create your own CV. What knowledge, skills, and achievements do you add
there? You can use a template or make your own version using canva.com

EVALUATING

Task 6. Conduct the research by analyzing the statistics. How many people in your
city, or region (village) are unemployed? What are the most demanded professions in
the labor market in your area?
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Why do you think people are unemployed?

What should you do, what qualities and skills should you have so that you don't have
a chance to be unemployed?

Organize your thoughts in the form of a fishbone

facts

Unemployment conclusion

reasons

CREATING

Task 7. Make your future CV

What will change in your resume in 5(10) years? What do you need to do now and do
all the time to become a professional? You can use a template or make your own
version using Use canva.com

STEPS

successful person

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

For self-assessment, students use the “Reflexive diary” technique. They reflect on
their experience whether they met the criteria and how they felt while listening and
write it down.

Criteria for self-assessment
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Criteria

Using speaking and listening skills to work together in groups to solve problems
creatively.

Respecting different opinions.

Building and maintaining a clear argument when speaking or writing.

Using imagination to express ideas, thoughts, experiences, and feelings.

Explaining and supporting their own opinions on a variety of general and school
topics.

Responding more flexibly to unexpected comments during discussions on different
general and school topics.

Working with classmates to discuss, agree on, and organize plans to complete
classroom tasks.

Connecting their comments to what others say more flexibly during pair, group,
and whole-class discussions.

Telling detailed stories and describing events on a variety of general and school
topics.

Understanding most specific details in longer, unprepared talks on many general
and school topics.

Understanding most details of an argument in longer, unprepared talks on various
general and school topics.

Recognizing the speaker’s opinion in longer, unprepared talks on different general
and school topics.

Deducing meanings from context in longer, unprepared talks on a range of general
and school topics.

Planning, writing, editing, and proofreading their work with minimal or no help
on a variety of general and school topics.

I Ensure that the criteria used in formative assessments are consistent with the lesson
objectives and have been actively reinforced throughout the instructional period. It is
recommended to work with 1-2 learning objectives per lesson and choose appropriate

criteria for assessment.

Task on Conflict Resolution through Role-Play

Grade 9

Unit Charities and conflict

Level Bl

Strand: Listening and speaking

Aims 9.1.1.1 use speaking and listening skills to solve problems creatively and

cooperatively in groups

plans for completing classroom tasks
9.1.3.1 respect differing points of view

9.3.5.1 interact with peers to negotiate, agree, and organise priorities and

communication skills)

skills Soft skills (conflict management skills: conflict resolution, empathy, and

Strategies and | Role-play, flipped classroom
techniques

assessment Group assessment using the criteria

Sandwich technique for providing feedback to peers (feedback forms): it
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suggests beginning evaluations with positive feedback, inserting critical
comments in the middle, and concluding with a positive note.

Conflict resolution, use of language in negotiating solutions, emotional
intelligence (respect different point of view), and problem-solving strategies.
- Scenario cards

- Feedback forms

- Rubric for assessment

- Timer

- Video camera for recording role-plays (optional for review)

1. Students demonstrate their ability to resolve conflicts effectively.

2. Students develop empathy by understanding different perspectives.

3. Students practice listening and responding skills in a controlled setting.

4. Students enhance their language use in expressing feelings and negotiating
solutions.

Criteria

Materials
Needed:

Expected
Results:

Read and discuss the scenario in a group (Scenarios can be distributed to students
in advance of the lesson). Perform the role-play in front of the class. Observe other
groups and note down key points on conflict resolution, empathy, and communication.
Use feedback forms to assess each student's performance in the role-play. Evaluate
your peers based on a rubric that includes the following criteria:

conflict resolution;

use of language in negotiating solutions;

emotional intelligence (respect different point of view);

problem-solving strategies.
Discuss what strategies were effective, what could be improved, and how well the
group managed to resolve the conflict. Reflect on how you can apply these skills in
real life.

Role-Play Scenario Cards: Charities and Conflict.
These cards will guide the students during their role-play activity. They can be printed and handed out to students
before their role-play activities.

Card 1. Resource Allocation
Conflict

Card 2. Volunteer
Coordination Challenge

Card 3. The Charity Choice
Challenge

Background: Your charity
has received a limited amount
of funding to support
community projects.
Members must decide
whether to allocate more
funds to educational
programs or to emergency
food services.

Background: A large charity
event is approaching, but
there is confusion over
volunteer assignments
causing tension among the
team.

Background: The school has
a budget to donate to one
charity, and the student
council must decide which
one. The choices are between
an environmental cause and a
social welfare program.

Roles:

Project Manager (Education
Programs): Argue for the
importance of sustained
educational support.

Roles:

Event Coordinator: Wants to
reassign roles based on skill
and experience but faces
resistance.

Roles:

Environment Advocate:
Pushes for funding towards
climate change initiatives.
Social Welfare Supporter:
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Project Manager (Food
Services): Emphasize the
urgent need for food in the
community.

Finance Officer: Discuss the
financial constraints and need
for careful budgeting.
Community Representative:
Express the community’s
current most pressing needs.

Senior Volunteer: Feels they
should have the choice of
assignment due to their long-
term commitment.

New Volunteer: Eager to take
on more responsibility to
prove their worth.

Volunteer Manager: Needs to
ensure everyone feels valued
and the event goes smoothly.

Argues for the donation to go
to a local homeless shelter.
Student Council President:
Needs to lead the discussion
and make a final decision.
Secretary: Wants to ensure
the decision process is fair
and documented.

Objectives: Each participant
must argue their case and
work towards a unanimous
decision.

Objectives: Resolve
assignment issues while
ensuring all volunteers feel
valued and the event’s
success is prioritized.

Objectives: Discuss and
decide which charity to
choose. Ensure a democratic
and transparent decision-
making process.

Achieve a consensus or fair
decision by the end of the
discussion.

Card 4. Event Sponsorship
Ethical Dilemma

Card 5. The Volunteer
Vanishing Act

Card 6. The
Miscommunication Mess

Background: A potential
sponsor for the charity’s next
event is a company with a
questionable ethical record.
The team is conflicted about
accepting their sponsorship.

Background: Several
volunteers did not show up
for a scheduled beach
cleanup, leaving the team
understaffed and ineffective.

Background: During a charity
book sale preparation, there
was a miscommunication
about who was responsible
for collecting donated books,
leading to a shortage of books
on the day of the event.

Roles:

Sponsorship Manager: Eager
to secure the sponsorship due
to the financial benefits.
Ethics Officer: Opposes the
sponsorship, citing the
sponsor’s poor ethical
history.

CEO: Looks for a decision
that balances ethics and
financial needs.

Community Representative:
Worried about negative
reactions from the
community because of the
connection with the sponsor.

Roles:

Team Leader: Expected full
attendance and is trying to
keep the project on track.
Absent Volunteer: Had a
valid reason for not showing
up but failed to communicate
it.

Remaining Volunteer: Feels
overwhelmed with the extra
workload.

Project Sponsor: Concerned
about the project’s success
and the team’s reputation.

Roles:

Event Coordinator: Thought
someone else was in charge
of book collection.
Communications Officer:
Misunderstood the
instructions given and failed
to communicate clearly.
Logistics Manager:
Frustrated with the lack of
organization and
coordination.

Book Donor: Upset because
their books weren't picked up
as promised.

Objectives: Come to a
consensus on whether to
accept the sponsorship,
balancing ethics and financial
needs.

Obijectives: Discuss the
importance of reliability and
communication. Think about
ways to finish cleaning up
with limited resources. Plan
measures to ensure better

Obijectives: Develop a
comprehensive strategy to
improve communication and
find an immediate solution to
increase the number of books
for sale.
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future.

volunteer commitment in the

Feedback form via “Sandwich technique”

Student’s name praise critique praise
Student 1
Student 2
Student 3
Group assessment sheet
Criteria Group 1 Group 2 Group 3

- conflict resolution;

- use of language in
negotiating
solutions;

- emotional
intelligence (respect
different point of
view);

- problem-solving
strategies.

This task engages students actively with practical scenarios, helping them to
develop crucial soft skills, especially conflict management skills: conflict resolution,
empathy, and communication skills. It also enhances their English proficiency in
expressing emotions and negotiating solutions. The situations should encourage
dialogue, negotiation, and empathy, fostering the development of conflict resolution

skills in realistic scenarios.
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Pexomenanuu 1Jist yunurtesieid B 00pa3oBaTeibHOM Ipolecce:

* Ilogbuparpy 3amanusi K UMM OOydYeHHUs A Pa3BUTUS MSITKUX HABBIKOB:
[legaror nomkeH yMeTbh NOAOHMpATH 3aJaHMs K LEISIM OOy4eHHs. OTH LEIH
JIOJOKHBI OBITh MOHATHBIMU U TOCTHXKUMBIMU J1J151 00y YaroIIUXCsl.

* Co3zmarh S3BIKOBYIO Cpedy, 4TOOBI MOOYIuUTh OOYyYaroIIMXCsl TOBOPHUTH IIO-
aHMCKU. J[J11 3TOro neaaror JoJKeH 00MaTbes ¢ 00y4aroIMMUCS TOJIBKO Ha
aHIIMICKOM sA3bIKe. J{0OpoKenaTenbHblii HACTPOl U MO3UTUBHOE OLIEHUBAHUE
o0s13aTeNbHbIe (PAKTOPHI.

* UHTepakTuBHBIE METOABI: HEOOXOAMMO HCIOJB30BAaHUE PpOJIEBBIX WIP U
JAAJIOTOB, pa3iIuuHbIXx MeronoB, kak PBL, TBL, case-study, 4to0sI
oOyyJaromyecs: HayYlIMCh MPUHUMATh PEIICHUS U HUCHOJIb30BaTh aHIJIMNACKUN
A3BIK B CUTYalUsIX, KOTOPBIE YaCTO BCTPEYAIOTCS B IOBCETHEBHOM KU3HMU.

* Hcnonb3zoBanue MH(OPMAIMOHHBIX TEXHOJOTWH: HcCHoib3oBaHue HTepHeT-
pecypcoB, MOOWIbHBIX mpwiokeHuit, UM wu onHmalH-urp st pa3BUTHS
KOMMYHHKATHBHBIX HABBIKOB M MSITKMX HAaBBIKOB
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3AK/IIOYEHUE

['mOkue HaBBIKM, Takke H3BeCTHBbIC Kak soft skills, mpeacraBmstor coboit
IIUPOKUIM  CIEKTP MEXIMYHOCTHBIX U JIMYHOCTHBIX KOMIIETEHUUH, KOTOpBIE
JIOTIONHAIOT MpodeccuoHaIbHbIe 3HaHUSI M yMeHUsA. OHU OXBaThIBAIOT TaKHE Ka4eCTBa,
KAaK aJalTUBHOCTh, KPEATHBHOCTb, KPUTHUYECKOE MBIIUICHUE, SMOLNOHAIbHBIN
UHTEJJIEKT U CHOCOOHOCTh paboTaTh B KOMaHJe. Pa3BUTHE KOMMYHHKAaTHUBHBIX U
rMOKMX HaBBIKOB B&)KHO JJISl JIMYHOTO U MPO(ECCHOHAIBHOTO pOCTAa. DTU HABBIKU
HO3BOJISAIOT JIIOAAM 3P (PEKTUBHO B3aUMOJIEIICTBOBATD, aJaITUPOBATHCS K U3BMEHEHUSAM
U JIOCTUraTh yCI€Xa B Pa3jIMYHbIX )KMU3HEHHBIX U NMPOPECCHOHANBHBIX KOHTEKCTaX.
Yro sABseTCS BAXKHBIM (PaKTOPOM B YCIOBUAX OBICTPO MEHSAIOIIET0CS MUPA U BBICOKUX
TpeOOBaHUM K TPOPECCUOHATIBHON JEATEIbHOCTH.

Tema pa3BUTHSI MSATKHX HAaBBIKOB aKTMBHO HCCIEAYETCA B pa3HbIX cTpaHax B
benbrun mHunmarueel, Takue kak U2ES n Llentp npennpmanmarensctBa HoGent,
npemiaraloT Kypchbl M TPEHHHTH IO Pa3BUTHIO MIATKUMX HaBbliKOB. B lcnanuum u
BenukoOpuTaHuu Takke HaOJIIOJAETCs 3HAYUTEIbHOE BHUMAaHUE K 3TOM TEMeE, C
aKLIEHTOM Ha IOBBIIIEHUE TPYJOYCTPOMCTBA BBIITYCKHUKOB Uepe3 00pa3oBaTEIIbHbBIC
nporpammel. B mocnennue rogasl B EBpome peann3oBaHbl HECKOJIBKO IPOEKTOB,
¢unancupyembix EC, HarpaBieHHbIX Ha pa3BUTHE MATKUX HaBbIKOB. [Ipoekt MASS
IIOTYEPKUBAET BAXXHOCTh PA3JINYHBIX MOAXOAOB K OLEHKE MITKUX HaBbIKOB. DAISS
nojepxan 0e3paboTHBIX B OCO3HAHUU U Pa3BUTHU CBOUX MATKHX HaBBIKOB. [Ipoekt
HISS HamnpaBnen Ha paclumpeHue UCIOIb30BAHNS METOJUK OLIEHKH MATKUX HAaBBIKOB,
a poekT GRASS - Ha WX KOTUYECTBEHHYIO OLEHKY i (GOpMabHON BaUIAIH.
[IpoexT S-Cube pa3paboran oHIaH-O0yuYeHUE NJISl YIYUIICHUS MATKHX HABBIKOB B
COLIMAJIBHBIX MPEANPUATHSIX, a TPOeKT YES ME n3ydan MexayHapoIHbIE TPAKTHKA
JUTSL YITy4LIEHUS 3aHSITOCTU U MOOUIIBHOCTH MOJIOJIEKHU.

B ycHOBHSX CTPEMHUTENBHOTO PAa3BUTHS TEXHOJOTMHA M HCKYCCTBEHHOTO
WHTEJUIEKTa TaKue r'MOKHE HABBIKHM, KaK 3MOLIMOHAJIBHBIM MHTEJUIEKT, KPUTHUYECKOE
MBIIJIEHHE, KPEaTMBHOCTb, KOJJIa0opaluus W  COTPYJHUYECTBO  IO3BOJSIOT
oOydaronmcsl yJaydlmiaTh B3aUMOJEHCTBME B paMKaX KOMMYHHUKAUUU JJis
IOCTKEeHUsT 3(dexkTuBHOro o6menus. [pyrumu cinoBamMu, KOMMYHHUKATHUBHBIE
HAaBBIKM W MSATKAE HABBIKM SIBIIIFOTCS KJIIOYEBBIMM aCHEKTaMHM YCIEIIHOIO
B3aMMOJECHCTBHS U TPO(HECCHOHATIBHOTO Pa3BUTHUS B COBPEMEHHOM MHpE. ITH HaBBIKU
UTPAIOT BAKHYIO POJIb KaK B IMYHOM, TaK U B MPO(PECCHOHATBHOMN XKU3HHU, CIOCOOCTBYS
KaKk 3(p(EeKTUBHON KOMMYHHUKAIlMH, aJaNTallid K W3MEHEHUSM, TaK M PELICHUIO
CJIOXKHBIX 3a]1a4.

KoMMyHHKaTHUBHBIE HABBIKU SIBJIIFOTCS OJHOW W3 KJIHOYEBBIX COCTABIISIOIINX
MSATKHX HaBBIKOB. D(PPekTuBHOE 00IIEHNE CIOCOOCTBYET PA3BUTHUIO APYIUX MATKHX
HABBIKOB, TaKMX KakK JIMJAEPCTBO, KPUTUYECKOE MBIIUIEHHE WU 3MOLUMOHATBHBIN
uHTeUIeKT. Hampumep, nupep, oOnanaroomuii BBICOKUMH KOMMYHUKATHUBHBIMU
HABBIKAMM, CLIOCOOEH BJIOXHOBJISITh U MOTUBUPOBATH KOMaHY, a Takke 3(h(PEeKTUBHO
paspemarb KOH()JIUKTHI U IPUHUMATh CTpAaTErMuecKue peuieHus. B cBs3u ¢ Tem, uto
OCHOBHOM LEJIbI0 NPENOJABAHUS HMHOCTPAHHBIX S3bIKOB B YYEOHBIX 3aBEICHUAX
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ABISICTCS (POPMHUPOBAHME Y OOYyYaIOUMXCd KOMMYHHUKATHBHBIX KOMIICTEHITHH,
HEOOXOIUMBIX JUIst 3 (HEKTUBHOTO MPUMEHEHHS X 3HAHUN MPHU PEIICHUH TBOPUYECKUX
3aja4, a Takke HaOJI0aeTCsl B3aMMOCBS3b MEX]y Pa3BUTHEM KOMMYHHKATHBHBIX
HAaBHIKOB W THOKHMMH HaBBIKAMH, KOTOPBIC SBIISIOTCSA OCHOBOMOJAralolliMU B
YTBEPXKICHUH T'yMaHUCTHYECKUX LIEHHOCTEH, COIEWCTBUM HHIMBHUAYaJIbHOMY
Pa3BUTHIO U TIOBBIIIEHUH KadecTBa 0Opa3oBaHMs, HEOO0X0auMO 3(P(HEKTUBHO
MCIIOJIb30BaTh ME€IarOTMYECKNE 3aJaHNs Ha SI3bIKOBBIX 3aHATUAX. [ [puMeHeHne Takux
3aJlaHui CTIOCOOCTBYET aKTUBHOMY BOBJICUEHHUIO 00YUAIOIIMXCS B YUEOHBIN MpoIiecc,
CTUMYJHUPYET UX K CAMOCTOSITENIBHOMY MTOMCKY PEMIEHUH W PAa3BUTUIO KPUTUYECKOTO
MBIIICHUSA. DTO OCOOCHHO Ba)XKHO B YCIOBHUSAX COBPEMEHHOI'O0 00pa30BaTEIbHOIO
IPOCTPAHCTBA, I/I€ WMHHOBAllMOHHBIE MOJAXOAbl M METOAbl OOYYEHHsS HIparoT
KIIFOUEBYIO POJb. MHTErpanuss KOMMYHUKATUBHBIX M THOKHX HABBIKOB B Y4Y€OHbBIC
IpOrpamMMbl  CIIOCOOCTBYET (DOPMUPOBAHHIO BCECTOPOHHE PAa3BHUTHIX JIMYHOCTEM,
TOTOBBIX K YCHEIIHOM a/1allTalliy B OBICTPO MEHSIOIIEMCS MUPE U TPO(HEeCCHOHATBHOM
NEeSATEIbHOCTH.

B Meroanueckue peKOMEHJALMAX PpPacCMaTPUBAIOTCS BOIMPOCHI PAa3BUTUA U
OLICHMBaHUsl TMOKKUX HaBBIKOB (soft skills) oOyuarommuxcs 5-9 kmaccoB Ha ypokax
AHTJIMHACKOTO SI3bIKA, MOAYEPKUBACTCS BAXKHOCTh UX MPUMEHEHHS M IpeaararoTcs
HOJIXO/IbI K PA3BUTHUIO M OLIEHUBAHUIO THOKMX HAaBBIKOB B IIPOLIECCE B CPEIHEH ILIKOJIE.
PabGota conepKUT COBpPEMEHHBIE MEJaroruyeckue METOAUKH, WHCTPYMEHTHI
OLICHMBAHUS, a TaK)X€ NPAKTUYECKHUE MPUMEPBI U KEHCBHI, MMO3BOJSAIOIINE HAIJISIHO
MPOJIEMOHCTPUPOBATh A(H(PEKTUBHOCT, WHTErPallUM THOKUX HABBIKOB Ha ypOKax
aHrauiickoro si3pika. Ocob60e BHUMaHUE YEJIEHO BOIIPOCaM, CBA3aHHBIM C pa3BUTHEM
KOMMYHHMKATHBHBIX HAaBBIKOB OOy4alOUIMXCd U  CO3JaHUEM  OJaronpusiTHON
o0pazoBaTeILHON Cpebl, CIIOCOOCTBYIONICH Pa3BUTHIO STUX BaXKHBIX KOMITETCHITUH.

JlaHHbIE pPEKOMEHAAIIMM IOMOTalT IMEeJaroraM MCIoIb30BaTh PA3IHYHbIE
METO/Ibl U MPUEMBI, HANIPABJICHHbIE HAa PAa3BUTHE U OILICHUBAHUE MSITKUX HABBIKOB U
peanuzanuio nenei 'OCO, oOecrieynBalOT ONTUMAJbHBIE YCIOBHUS JI Pa3BUTHS
HABBIKOB OOLIEHUS HAa aHTJIMHCKOM SI3bIKE C YUYETOM UX BO3PACTHBIX OCOOEHHOCTEU U
BO3MOXXHOCTEH. Pa3BuTHEe KOMMYHUKATHBHBIX CIHOCOOHOCTEH, CO3/IaHHE peabHbIX
yCJIOBHM OOILIEHUS U UCTIOJIb30BAaHUE COBPEMEHHBIX 00Pa30BATEIbHBIX TEXHOJIOTUH —
BCE 3TO HEOOXOAMMO AJis1 3 (HEKTUBHOTO JOCTHKEHUS ITOCTABJICHHBIX IIeJICH.
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Conep:xkanue

Bsenenue 3
1 3apyOexHble W OTEUECTBEHHBIE MCCJICAOBAaHUSA II0 Pa3BUTUIO U
OIICHUBAHUIO THOKMX HABBIKOB 00YYarOITUXCSI.

5
2 Meroauueckue peKOMEHIAIUK 110 Pa3BUTHIO U OLICHUBAHUIO THOKUX
HaBBIKOB 0OyJarommxcs 5-9 Kiaccos. 41
3aKkirouceHue 238
Cnucok uCnob30BaHHOM JIUTEPATYPhI 241
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